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 This article aims to provide academic strategies that English teachers 

in Cambodia can use to reduce their reliance on grammar translation 

methods (GTM) in their classrooms. Recognizing the limitations of 

GTM and their potential negative impact on students' language 

proficiency, this article emphasizes the importance of applying 

teaching techniques and alternative teaching methods to improve 

learning outcomes in English. The article offers a series of practical 

recommendations, including task-based learning (TBL), 

communicative language teaching (CLT), and learner-centred 

approaches (LCA), to promote interactive and active language 

learning environments. These strategies encourage active 

participation, meaningful communication, and authentic language 

use, helping students develop their full English proficiency. Besides, 

the article highlights a new indication of why the mentioned methods 

are suitable for implementation in the Cambodian context. The 

article also sheds light on future research. Therefore, future studies 

can address the challenges of applying the mentioned techniques 

using quantitative and qualitative methods. 
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1. INTRODUCTION 

In the context of Cambodian English language teaching (ELT), GTM has 

traditionally been prominent. This approach places a strong emphasis on memorizing 

grammar rules and translating sentences. However, it is essential to note that language 

learning has evolved, and alternative approaches, such as CLT, have gained recognition for 

their focus on meaningful communication and practical language use. While GTM may 

still have some value, there is increasing recognition of the need for more interactive and 

authentic language learning methods in Cambodia [1], [2], [3].  

However, this traditional methodology employed in language education is 

counterproductive for students' language acquisition and falls short of fostering their 

https://creativecommons.org/licenses/by-sa/4.0/
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communicative competence. Rather than effectively nurturing language skills, this 

approach impedes students' progress by limiting their exposure to authentic and 

meaningful language use. It prioritizes rote memorization and grammar drills over practical 

communication, neglecting the development of vital skills such as listening 

comprehension, speaking, and interactive language use. As a result, students are often ill-

equipped to communicate effectively in real-life situations, highlighting the need for 

innovative and student-centred approaches to language learning [4].  

Besides, using GTM in teaching English can harm students' speaking, listening, and 

real-world communication proficiency. This traditional approach primarily focuses on 

translating sentences and memorizing grammar rules, neglecting the development of 

practical language skills. Students may become proficient in analyzing and translating texts 

accurately but struggle to engage in spontaneous conversation or comprehend native 

speakers. Language learning should prioritize interactive activities like role-playing and 

authentic communication exercises to foster fluency and confidence in real-world contexts. 

By shifting away from GTM, students can acquire the necessary skills to speak, listen, and 

communicate in English effectively [5].  

Many Cambodian English teachers continue to employ traditional teaching 

methods, relying heavily on writing words on the board and translating them into Khmer. 

This approach emphasizes rote memorization as students are required to remember the 

words presented. Additionally, these teachers often prioritize explaining and analyzing 

grammar rules to their students. Consequently, Khmer is frequently used as the primary 

language of instruction in the classroom, which aims to facilitate comprehension and 

simplify complex concepts [6]. While this teaching style may have its merits, there is an 

ongoing shift in language education towards more interactive and communicative 

approaches that encourage active participation and real-life language use [2]. 

Consequently, this article proposes alternative teaching strategies to minimize the 

excessive use of grammar translation, thereby promoting effective English language 

instruction. To address these problems, here are some potential methods and techniques 

and brief descriptions that can be considered instead of GTM.  

 

1.1. Task-Based Learning 

TBL is an innovative approach that departs from the traditional GTM of language 

instruction [7]. TBL creates a dynamic and interactive learning environment by shifting the 

focus to real-world tasks that necessitate active engagement in meaningful language usage. 

This approach integrates tasks that simulate authentic language situations, encouraging 

students to actively participate, collaborate, and actively employ critical thinking skills. By 

engaging in these tasks, learners are prompted to apply their language knowledge in 

practical contexts, enhancing their communicative competence and cultivating a deeper 

understanding of English language structures [8]. TBL ultimately empowers students to 

become proficient and confident language users capable of effectively communicating in 

real-life situations [9], [10]. 
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1.2. Communicative Language Teaching 

CLT is an approach to language instruction that strongly emphasizes meaningful 

communication and language use within the classroom [11]. Unlike traditional methods 

focusing primarily on grammar rules and vocabulary memorization, CLT prioritizes 

authentic language interactions to facilitate language learning [12]. Through engaging 

activities such as discussions, debates, and role-plays, CLT enables students to participate 

actively in real-life language situations, thereby developing their speaking and listening 

skills while enhancing their overall language proficiency [13]. By encouraging information 

exchange, negotiation of meaning, and problem-solving, CLT creates a dynamic learning 

environment that promotes student engagement and facilitates language acquisition [14]. 

As a result, students can improve their linguistic abilities and gain confidence in using the 

language in practical and meaningful ways [15], [16]. 

 

1.3. Learner-Centered Approaches 

Adopting LCA, such as the constructivist or task-based approach, can effectively 

reduce the reliance on grammar translation in the English language classroom [17]. These 

approaches place learners at the centre of the learning process, encouraging active 

participation, inquiry-based learning, and the construction of knowledge through 

meaningful experiences [18]. Teachers can create a student-centered environment that 

fosters motivation, autonomy, and effective language learning by incorporating student 

interests, needs, and prior knowledge. LCA recognizes that students learn best when 

actively engaged in the learning process rather than passively receiving information [19]. 

In a constructivist approach, students are encouraged to construct their language 

understanding through hands-on activities, problem-solving tasks, and collaborative 

projects. This allows them to connect new information and their existing knowledge, 

promoting deeper learning and long-term retention [20]. 

Similarly, the task-based approach focuses on real-world language use, where 

students engage in meaningful tasks that reflect authentic communication situations. By 

working on relevant and practical tasks, students develop their language skills purposefully 

and meaningfully [21]. Additionally, LCA promotes learner autonomy and responsibility. 

Students are given choices and opportunities to take ownership of their learning, setting 

goals, monitoring their progress, and reflecting on their learning outcomes. This increases 

motivation and engagement and equips students with essential life skills such as critical 

thinking, problem-solving, and self-regulation [22]. By adopting LCA, English language 

teachers can create a dynamic and empowering classroom environment that facilitates 

effective language learning and prepares students to become lifelong learners [23]. 

 

1.4. Content-Based Instruction (CBI) 

CBI is an innovative educational approach that seamlessly integrates language 

learning with studying other academic subjects. By combining the acquisition of English 

with the exploration of various disciplines such as science, history, or literature, CBI offers 

students a unique and holistic learning experience. This approach goes beyond traditional 

language instruction by providing learners with meaningful and relevant contexts for 
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language use [24]. Through engaging content, students develop their language skills and 

deepen their understanding of the subject matter. This interdisciplinary approach fosters 

critical thinking, problem-solving, and communication skills, enabling students to 

effectively apply their language abilities across various academic domains. By bridging 

language learning and subject knowledge, CBI empowers students to become proficient 

bilingual individuals with a comprehensive understanding of both language and academic 

content [25]. 

 

1.5. Total Physical Response (TPR) 

TPR is an innovative approach that seamlessly integrates language learning with 

physical movement. In this method, the teacher issues commands, and students respond by 

carrying out corresponding actions. This dynamic technique proves to be highly effective, 

particularly in teaching vocabulary and basic sentence structures, thus catering to the needs 

of young learners or beginners [26]. By engaging students in kinesthetic activities, TPR 

creates a stimulating learning environment where language acquisition becomes an 

interactive and enjoyable experience. Through the active participation of students, TPR 

fosters comprehension, retention, and language production, facilitating a well-rounded 

language learning journey [27]. 

 

1.6. Suggestopedia 

Suggestopedia is an innovative teaching method that strives to cultivate a relaxed 

and positive learning environment to enhance language acquisition. This approach 

incorporates music, relaxation techniques, and a rich sensory experience to stimulate the 

learner's mind and create an optimal state for absorbing new information [28]. By 

integrating lively dialogues, engaging role-plays, and creative activities into the language 

learning process, Suggestopedia aims to build language skills in a holistic and immersive 

manner, encouraging learners to express themselves and develop a deep understanding of 

the target language. Through its unique blend of relaxation, music, and interactive 

techniques, Suggestopedia fosters an enjoyable and practical learning experience that can 

significantly enhance language proficiency [29]. 

 

1.7. The Silent Way  

The Silent Way is an approach to language learning that strongly emphasizes 

learner autonomy and discovery. In this method, the teacher intentionally remains silent for 

a significant portion of the class, creating a space for students to engage in their learning 

process actively. The Silent Way fosters a sense of ownership and empowerment by 

encouraging students to take the lead and actively participate in their language acquisition 

journey. Students can self-correct their errors and develop problem-solving strategies to 

improve their language skills. This approach promotes independent thinking and self-

confidence and enables learners to develop a deeper understanding of the language through 

explorations and discoveries. By minimizing the teacher's role as the sole source of 

knowledge, the Silent Way empowers students to become self-directed learners, ultimately 

leading to more meaningful and long-lasting language acquisition [30], [31]. 
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1.8. Natural Approach 

The Natural Approach (NA) is an educational approach that strongly emphasizes 

language acquisition rather than explicit grammar instruction. It draws on the principles of 

how children naturally acquire their native language, recognizing that language learning is 

most effective when it mirrors the processes of natural language acquisition. The approach 

centres around providing students with meaningful exposure to comprehensible input, 

which refers to language that is contextualized and understandable to the learner [32]. By 

immersing students in environments where they can engage in authentic communication 

and interact with language meaningfully, NA aims to foster the natural acquisition of 

language skills [33]. This approach recognizes that language learning is a subconscious 

and intuitive process, and through exposure to comprehensible input, students can 

gradually internalize grammar structures, vocabulary, and language patterns without the 

need for explicit instruction. By promoting a communicative and interactive classroom 

environment, NA seeks to create language learners who can use the target language 

fluently and accurately in real-life situations [34]. 

 

1.9. Professional Development and Teacher Training 

To successfully implement the pedagogical changes, it is crucial to invest in 

teachers' professional development and training [35]. Providing educators with 

comprehensive workshops, seminars, and ongoing support can equip them with the 

necessary knowledge and skills to adopt alternative teaching approaches [36]. Teacher 

training programs should focus on introducing innovative methodologies, such as CLT or 

TBL, reinforcing effective instructional techniques like active learning and student-centred 

approaches, and facilitating reflective practices [37]. By doing so, teachers can gain the 

confidence and competence needed to transition from traditional GTM and embrace more 

dynamic and engaging teaching practices that promote meaningful language acquisition 

[38]. Ongoing support and mentoring are also essential to help teachers navigate the 

challenges and complexities of implementing these changes effectively in their classrooms 

[37]. By investing in teachers' professional development, educational institutions can foster 

a culture of continuous improvement and create an environment where students can thrive 

and develop their language skills more effectively [39]. 

 

1.10. Classroom Resources and Materials 

Teachers can effectively promote speaking and listening skills using appropriate, 

engaging resources and materials [40]. Incorporating audiovisual materials such as videos, 

recordings, and podcasts can provide students with authentic language examples and 

stimulate their auditory comprehension [41]. Authentic texts, such as newspaper articles, 

interviews, and speeches, can expose students to real-life language usage and encourage 

critical thinking and discussion [42]. Interactive software and online resources offer 

opportunities for interactive practice, self-assessment, and personalized learning 

experiences. By integrating technology into language learning, teachers can leverage 

multimedia tools, online platforms, and language learning apps to create dynamic and 

immersive environments that enhance students' engagement and motivation [43]. By 
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employing these diverse resources and embracing technology, teachers can foster practical 

speaking and listening skills development in their students [44]. 

 

1.11. English Language Immersion Programs 

Comprehensive English language immersion programs (ELIP) must provide 

students abundant opportunities to practice and enhance their speaking and listening skills 

in authentic contexts. The programs encompass a range of immersive experiences, 

including language camps, cultural exchanges, and interactions with native English 

speakers [45]. Through the language camps, students engage in intensive language 

activities, group discussions, and role-playing exercises, all facilitated by experienced 

instructors. Cultural exchanges enable students to experience the English language in real-

life settings, interacting with local communities, visiting landmarks, and participating in 

cultural activities. Moreover, the programs emphasize meaningful interactions with native 

English speakers, where students can engage in conversations, receive feedback, and gain 

exposure to various accents and communication styles  [46]. By immersing themselves in 

an English-speaking environment, our students develop confidence, fluency, and cultural 

competence, empowering them to excel academically and professionally [47], [48]. 

 

1.12. Community Engagement 

Community engagement (CE) is key to promoting effective English language 

learning. By fostering partnerships with local organizations, businesses, and community 

members, we can create valuable opportunities for students to practice and use English in 

real-life situations [49]. Local organizations such as libraries, cultural centres, and 

community centres can host language exchange programs, conversation clubs, or 

workshops encouraging language practice and cultural exchange [50]. Collaborating with 

businesses allows students to engage with English-speaking professionals, participate in 

internships or job shadowing experiences, and gain practical language skills in professional 

settings [51]. Involving community members as volunteers, mentors, or conversation 

partners provides students authentic interactions and a supportive learning environment. 

By harnessing the power of community involvement, we can empower English language 

learners to become confident, proficient speakers while fostering a strong sense of 

belonging and connection within the community [52], [53]. 

 

1.13. Assessment and Feedback 

Various methods can be employed to effectively assess students' speaking and 

listening skills [54]. One approach is conducting oral presentations or debates, where 

students can express their ideas and engage in meaningful discussions. Another method is 

organizing group discussions or role-playing activities, encouraging active listening and 

collaborative communication. Additionally, assigning listening exercises, such as listening 

to authentic audio recordings or podcasts, can gauge students' comprehension and ability to 

extract information [55]. Teachers can focus on pronunciation, fluency, vocabulary usage, 

and comprehension accuracy to provide constructive feedback. Detailed feedback can be 

given by highlighting specific areas of improvement and offering suggestions for further 
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development [56]. Continuous improvement can be encouraged by creating a supportive 

and inclusive classroom environment that values effort and progress rather than solely 

focusing on outcomes. Regular practice opportunities, individualized guidance, and setting 

realistic goals can motivate students to enhance their speaking and listening skills over 

time [57]. 

 

1.14. Continuous Monitoring 

Regularly monitoring and evaluating the effectiveness of the implemented solutions 

is crucial to ensure their success and ongoing improvement. By collecting feedback from 

teachers, students, and other stakeholders, educational institutions can gain valuable 

insights into the strengths and weaknesses of the solutions. This feedback allows them to 

identify areas for improvement and make necessary adjustments accordingly [58]. 

Teachers can provide input on the usability and effectiveness of the solutions in enhancing 

their teaching methods and facilitating student learning since students' feedback is essential 

in understanding their experiences, challenges, and satisfaction levels with the 

implemented solutions [59]. Additionally, gathering input from other stakeholders, such as 

parents, administrators, and support staff, can provide a holistic perspective on the overall 

impact and effectiveness of the solutions. By actively seeking and considering this 

feedback, educational institutions can continuously refine and enhance their solutions to 

meet the needs of all stakeholders better, ultimately leading to improved educational 

outcomes and a more effective learning environment [60]. 

 

2. METHOD 

This study employs a documentary research design [61] to investigate the strategies 

utilized to minimize the application of GTM in Cambodian English classrooms. The 

documentary research design systematically collects and analyses existing documents, 

texts, and artefacts pertinent to the research topic. In this case, it allows for a 

comprehensive examination of educational policies, curriculum materials, teacher training 

resources, and academic literature related to language teaching in Cambodia. 

 

2.1. Data Collection 

The data for this study were collected from various sources, including government 

documents, academic publications, textbooks, teacher training manuals, and online 

resources. These documents provided insights into the current state of ELT in Cambodia 

and the efforts made to reform language education practices. 

 

2.2. Data Analysis 

The collected documents were undergone qualitative analysis using thematic 

coding techniques. Themes related to GTM application, alternative teaching strategies, 

cultural influences, and stakeholder perspectives were identified and analyzed to uncover 

patterns and trends. 
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2.3. Interpretation 

The findings were interpreted within the context of Cambodian educational 

policies, cultural norms, and linguistic challenges. By examining the effectiveness of 

various strategies to minimize GTM application, this study aimed to provide actionable 

recommendations for improving ELT practices in Cambodian classrooms. 

 

3. RESULTS AND DISCUSSION 

3.1. Results 

Through analyzing different sources of documents, the current study found many 

effective techniques that teachers or educators can employ to minimize the GTM in 

teaching students English as a foreign language in the Cambodian context. These 

techniques are also explained in the literature of this study, and then they were themed as 

the results, too. 

 
Figure 1. Strategies to minimize GTM in the Cambodian context 

ELT stands at a crossroads where educators worldwide explore innovative 

methodologies and approaches to enrich language acquisition and proficiency. A 

recent documentary research study delved into various facets of ELT, uncovering a 

rich tapestry of strategies to enhance language learning experiences. From learner-

centred pedagogies to CE initiatives, the findings shed light on the evolving 

landscape of English language education. 

One prominent avenue for fostering language acquisition is through ELIP. 

These initiatives immerse learners in an English-speaking environment, providing 

authentic opportunities for language practice and cultural exchange. Students 

develop fluency, confidence, and cross-cultural competence by engaging with the 

language in real-life contexts, transcending traditional classroom boundaries. 
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Central to effective language instruction is the adoption of LCA. These 

methodologies prioritize students' needs, interests, and preferences, fostering active 

participation and autonomy in learning. By empowering learners to take ownership 

of their education, these approaches promote intrinsic motivation, engagement, and 

more profound learning outcomes. 

Equally critical is the provision of professional development and teacher 

training opportunities. Educators play a pivotal role in shaping the language 

learning experiences of their students. Continuous professional development ensures 

teachers have the pedagogical knowledge, skills, and resources necessary to create 

dynamic and inclusive learning environments. 

CE initiatives serve as another cornerstone of effective language education. 

Educational institutions can create supportive ecosystems that enhance language 

learning outcomes by forging partnerships with local communities. Collaborative 

endeavours involving parents, community leaders, and other stakeholders contribute 

to the holistic development of learners and foster a sense of belonging and cultural 

appreciation. 

CBI represents a multifaceted approach to language learning that integrates 

language acquisition with subject matter content. By contextualizing language 

instruction within academic disciplines, CBI enhances students' language proficiency 

while deepening their understanding of key concepts and themes. 

Assessment and feedback mechanisms are pivotal in monitoring student 

progress and informing instructional practices. Formative assessment strategies 

provide timely feedback to students, allowing for targeted interventions and 

personalized support to address learning gaps effectively. 

TPR is an innovative instructional approach that leverages physical movement 

and kinesthetic learning techniques to reinforce language comprehension and 

production. TPR facilitates language acquisition and retention through experiential 

learning experiences by engaging multiple senses. 

Access to high-quality classroom resources and materials is essential for 

creating vibrant and engaging learning environments. Well-designed materials cater 

to diverse learning styles and preferences, fostering active participation and 

meaningful language practice. 

Suggestopedia, the Silent Way, NA, TBL, and CLT represent a spectrum of 

pedagogical approaches prioritizing communicative competence, learner autonomy, 

and meaningful interaction in the language learning process. 

In conclusion, the findings of the documentary research underscore the richness and 

diversity of strategies employed to advance ELT. By embracing innovative methodologies, 

fostering community partnerships, and prioritizing learner-centred practices, educators can 

create transformative learning experiences that empower students to thrive in a globalized 

world. As ELT continues to evolve, educators must remain committed to exploring new 

frontiers and embracing pedagogical innovations that enhance language acquisition and 

foster cross-cultural understanding. 
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3.2. Discussion 

A research discussion is a section of a research paper where the findings are 

interpreted, analyzed, and contextualized within the broader scholarly discourse. It 

involves synthesizing the results, discussing their implications, and addressing any 

limitations or areas for future research. The discussion aims to provide insight into the 

significance of the study's findings and their contribution to the existing body of 

knowledge. The focused discussion in this study is mainly about one question taken from 

the topic, which is as follows.  

 

3.2.1. Why are the mentioned methods better for the Cambodian context? 

The transition from GTM to adopting learner-centred classrooms, communicative 

methods, and task-based approaches in ELT is a global trend, and Cambodia is no 

exception [6]. However, adopting these practices in Cambodia is influenced by the 

country's unique cultural perspectives, traditional values, and ways of thinking. 

Understanding these particularities is crucial in effectively implementing these universal 

teaching practices in the Cambodian context [62]. 

Cambodian culture strongly emphasizes respect for authority and adherence to 

traditional norms. Traditional values such as hierarchy, discipline, and memorization have 

long been deeply ingrained in Cambodian society. This has led to a predominant focus on 

rote memorization and strict adherence to rules and regulations within the education 

system, including language learning. Consequently, grammar-based learning has been the 

prevailing method in Cambodian classrooms, where students are expected to memorize and 

apply complex grammar rules without much emphasis on practical communication skills 

[63]. 

Moreover, Cambodia's recent history has also played a role in shaping its approach 

to education. During the Khmer Rouge regime in the late 1970s, the education system was 

severely disrupted, and many teachers and intellectuals were targeted and killed. This 

period of upheaval resulted in a loss of educational infrastructure and a scarcity of trained 

teachers. Education focused primarily on rebuilding the system and providing basic 

literacy skills in the post-Khmer Rouge era. Grammar-based learning, with its structured 

approach and reliance on textbooks, became a practical and accessible method, given the 

limited resources available [64]. 

However, as Cambodia continues to develop and integrate into the global 

community, there is a growing recognition of the importance of English language 

proficiency for economic growth, job opportunities, and international communication. This 

realization has led to a shift in Cambodia's ELT approach. Adopting learner-centred 

classrooms, communicative methods, and task-based approaches recognizes the need for 

students to develop practical communication skills, cultural competence, and grammar 

knowledge [65]. 

Implementing these universal teaching practices in Cambodia requires careful 

consideration of cultural and traditional factors. Cambodian students may initially feel 

uncomfortable with learner-centred classrooms' more interactive and participatory nature, 

as it challenges the traditional teacher-student dynamic. Teachers must create a supportive 
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and inclusive learning environment that encouraging students to express their opinions and 

communicate meaningfully. Cultural sensitivity is crucial in selecting appropriate tasks and 

topics for classroom activities, ensuring that they align with Cambodian cultural values and 

norms [66]. 

In brief, while the transition from grammar-based learning to adopting learner-

centered classrooms, communicative methods, and task-based approaches is a global trend, 

it is essential to understand the unique cultural perspectives and traditional values in 

Cambodia. Cultural sensitivity, flexibility, and a gradual approach to change are key 

factors in successfully implementing these universal practices in the Cambodian context. 

By acknowledging and addressing these particularities, ELT in Cambodia can become 

more effective in equipping students with the practical skills needed for future success in a 

globalized world. 

 

4. CONCLUSION 

By implementing these solutions, Cambodian teachers can shift towards more 

communicative and student-centred approaches, enabling students to develop their English 

speaking and listening skills and effectively communicate in real-world contexts. 

Above and beyond, by recognizing the limitations of GTM and embracing 

alternative teaching strategies [67], Cambodian English language educators can create a 

dynamic and interactive classroom environment conducive to English language proficiency 

development. TBL, CLT, and LCA offer practical solutions to minimize the reliance on 

grammar translation, thereby fostering effective English language instruction and 

empowering students to become proficient communicators in English. 

Then, we strongly recommend that the Ministry of Education, Youth, and Sport of 

the Kingdom of Cambodia consider incorporating the mentioned techniques or conduct 

experiments to evaluate their effectiveness [68]. By doing so, we believe that the ministry 

can explore innovative approaches to education that have the potential to enhance learning 

outcomes and student engagement. We also believe that experimenting with these 

techniques would provide an opportunity to gather empirical data and assess their 

suitability for the Cambodian education system, and embracing such experimentation 

demonstrates a commitment to staying at the forefront of educational advancements and 

ensuring that Cambodian students receive a high-quality education that prepares them for 

the challenges of the future [6]. We think the ministry must remain open to new ideas and 

strategies that can contribute to the continuous improvement of the education sector in 

Cambodia [36]. 

Finally, we also recommend that the successful implementation of modern 

educational teaching methods and technology requires teachers to be qualified as 21st-

century educators. In today's rapidly evolving world, traditional teaching methods are no 

longer sufficient to meet the needs of students growing up in the digital age [67]. 21st-

century teachers have the skills and knowledge to effectively incorporate technology, 

critical thinking, problem-solving, collaboration, and creativity into their education. These 

educators deeply understand digital literacy and can use various technological tools and 

resources to improve their teaching practices. Additionally, we take a learner-centred 
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approach that promotes student engagement and enables learners to participate actively in 

their education. 21st-century teachers can prepare their students for future challenges and 

opportunities by being adaptable, resourceful, and continually updating their teaching 

practices [36]. 
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