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 Indonesian speaking skills among Thai junior high school students 

remain relatively low due to limited opportunities for active and 

contextual oral practice in the classroom. This study aims to improve 

the Indonesian speaking skills of Thai students through the application 

of role-play techniques. The research employed a Classroom Action 

Research (CAR) approach using the Kemmis and McTaggart model, 

consisting of planning, action, observation, and reflection stages. The 

subjects were 22 students of the Matayum 1 class, equivalent to grade 

VII in Indonesia. The research was conducted in two cycles, each 

consisting of two meetings. Data were collected through speaking skill 

tests, observations, and documentation. Speaking performance was 
assessed based on fluency, pronunciation, vocabulary, sentence 

structure, and speaking confidence. The results showed a significant 

improvement in students’ speaking skills, with the average score 

increasing from 62.4 in the pre-cycle to 72.1 in cycle I and 82.7 in 

cycle II. Additionally, the implementation of role play techniques 

enhanced students’ activeness, confidence, and ability to use 

Indonesian communicatively and contextually. Therefore, role play 

techniques are proven effective in improving Indonesian speaking 

skills for foreign learners at the junior high school level. 
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1. INTRODUCTION  

Language learning fundamentally aims to develop four core skills: listening, 

speaking, reading, and writing. Among these skills, speaking is considered the most complex 

because it requires the simultaneous mastery of linguistic components such as vocabulary, 

pronunciation, and sentence structure, and non-linguistic components, including confidence, 

fluency, and sociocultural awareness [1]. Speaking is a productive skill that can only be 

developed through continuous practice and meaningful oral interaction [2], [3]. However, in 

the context of second or foreign language learning, speaking skills often become the most 

challenging aspect for learners. In Indonesian as a Foreign Language (BIPA) learning for 
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Thai students, speaking difficulties are influenced by differences in phonological systems, 

grammatical structures, and cultural communication patterns between Indonesian and Thai 

languages [4], [5].  

These differences frequently result in limited vocabulary usage, inaccurate 

pronunciation, hesitation, and low speaking confidence. Previous studies have shown that 

foreign language learners tend to experience anxiety and reluctance to speak due to 

insufficient exposure to authentic communicative situations in the classroom [6]. This 

condition indicates a clear research problem: students’ Indonesian speaking skills remain 

low because learning practices are still dominated by teacher-centered approaches and 

theoretical language instruction rather than communicative practice. Initial observations 

conducted in the Matayum 1 class (equivalent to grade VII junior high school in Indonesia) 

revealed that students were generally passive, hesitant, and lacked confidence when speaking 

Indonesian in front of the class. Learning activities mainly focused on vocabulary 

memorization and grammar explanation, with minimal opportunities for students to practice 

speaking actively. As a result, students showed low participation and motivation in speaking 

activities. This finding is consistent with previous research stating that monotonous learning 

techniques and limited interaction reduce students’ speaking performance and engagement 

[7], [8].  

From a theoretical perspective, communicative language teaching emphasizes 

language use as a tool for real communication rather than merely an object of study [9]. One 

technique that aligns strongly with this approach is role play. Role play allows students to 

simulate real-life situations, encouraging them to use language creatively, contextually, and 

interactively [10]. Through role play, students can practice speaking in meaningful contexts 

while reducing anxiety and fear of making mistakes. Furthermore, role play supports the 

development of fluency, accuracy, and communicative competence by integrating linguistic 

skills with social and cultural understanding [11]. Several previous studies have 

demonstrated the effectiveness of role play techniques in improving speaking skills [12]. 

Found that role play significantly enhanced students’ speaking fluency and confidence. Dian 

et al. [13] reported increased student activeness and motivation after implementing role play 

in language learning. However, most previous studies focused on Indonesian native learners 

or English as a foreign language contexts, while research on the application of role play in 

Indonesian language learning for Thai students at the junior high school level remains 

limited.  

This gap indicates the novelty and relevance of the present study. Based on this gap, 

the author proposes role play as a problem-solving strategy to improve Indonesian speaking 

skills among Thai students. This study aims to (1) improve students’ Indonesian speaking 

skills through role play techniques, (2) increase students’ activeness and confidence in 

speaking, and (3) provide empirical evidence on the effectiveness of role play in BIPA 

learning at the junior high school level. The research is conducted using a Classroom Action 

Research approach to ensure gradual and continuous improvement in students’ speaking 

performance. It is expected that the findings of this study will provide practical benefits for 

teachers by offering an effective and engaging speaking instruction technique. Theoretically, 

this research is expected to contribute to the development of Indonesian language teaching 
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for foreign learners, particularly in Southeast Asian contexts. Thus, this study holds both 

academic significance and practical value in improving the quality of Indonesian language 

learning for Thai students. 

 

2. METHOD  

This research uses a Classroom Action Research (PTK) approach, which aims to 

improve the quality of learning Indonesian speaking skills through the application of the role 

play technique. PTK was chosen because it allows researchers and teachers to carry out real 

actions in the classroom systematically and reflectively. According to Kemmis and 

McTaggart [14]. PTK is a form of reflective research conducted by education practitioners 

to improve learning practices, understanding, and classroom conditions. This research was 

carried out in the Matayum 1 class (equivalent to grade VII of junior high school) with a 

sample of 22 students. The research subjects consisted of all students in the class without 

any special sampling. The main focus of this study is to improve students' Indonesian 

speaking skills through Role play.  The PTK design used in this study refers to the Kemmis 

and McTaggart model, which includes four stages, namely planning, implementation of 

actions, observation, and reflection [14].  

The research was carried out in two cycles, where each cycle consisted of two 

meetings. In the planning stage, the researcher prepares a Learning Implementation Plan 

(RPP), dialogue materials, scenarios, role play, and research instruments. The stage of 

implementing the action is carried out by applying role play in speaking learning activities. 

Furthermore, the observation stage is carried out to observe student activities and the 

learning process. The reflection stage is used to evaluate the results of the action and plan 

improvements in the next cycle [15]. The data collection techniques in this study include 

tests, observations, and documentation. The test is used to measure students' speaking skills, 

which include aspects of fluency, pronunciation accuracy, vocabulary, sentence structure, 

and speaking boldness. Observations were carried out to determine the activeness and 

participation of students during the learning process. Documentation is used to complete the 

data in the form of photos of activities and learning notes. Data analysis techniques are 

carried out quantitatively and qualitatively. Quantitative data were analyzed by calculating 

the average score and percentage of learning completeness, while qualitative data were 

analyzed through the description of the results of observation and reflection of learning [16]. 

 

3. RESULTS AND DISCUSSION  

3.1. Results 

This research was carried out in class 1/8 Mattayom 1 Darul Ma'aref Satun, Thailand, 

using the application of role play techniques and the Problem-Based Learning (PBL) model 

with a type of research, namely Classroom Action Research (PTK), to obtain data on the 

learning outcomes of research students using 2 cycles, each cycle consisting of 3 meetings. 

The description of the results of the class action research is as follows: 
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Pre-Research 

In the pre-research stage, learning Indonesian speaking skills is still carried out using 

conventional methods, namely question and answer, and limited dialogue exercises. 

Speaking activities have not provided enough opportunities for students to practice actively 

and communicatively. Most of the students look passive and reluctant to speak in Indonesian 

in front of the class.  

This is in line with the opinion of Miyondri [17], which states that foreign language 

learners often experience speaking anxiety if not supported by a conducive learning 

situation. In addition, students still make many pronunciation mistakes and use a limited 

vocabulary. This condition shows that students' speaking skills still need to be improved. 

The results of the pre-research speaking skills test showed that students' general abilities 

were in the low category. The assessment is carried out based on aspects of fluency in 

speaking, pronunciation, vocabulary, sentence structure, and the courage to speak. Of the 22 

students, only 7 students achieved the minimum completeness criteria, while the other 15 

students have not completed it. The grade point average at this stage is still below the 

expected standard. According to Kusyairi et al. [18], low speaking skills can be caused by a 

lack of real speaking practice in learning. This data indicates the need for corrective actions 

through more communicative learning techniques. Here is a table of students' speaking skills 

results at the pre-cycle stage. 

 

Table 1. Students' speaking skills in the pre-cycle stage 

Assessment Aspects Average Score 

Speaking fluency 60,2 

Pronunciation 61,5 
Vocabulary 63,1 

Sentence Structure 62,0 

The Courage to Speak 65,0 

Average Score 62,4 

 

Based on the table, it can be seen that all aspects of students' speaking skills are still 

in the category of sufficient to low. The fluency and pronunciation aspects obtained the 

lowest scores, which indicates that students are not used to speaking spontaneously in 

Indonesian. The boldness aspect of speaking scored slightly higher, but students still seemed 

hesitant when speaking in front of the class. According to Yuniati [19], speaking skills can 

only develop if students are allowed to practice intensively and meaningfully. Therefore, the 

results of this pre-cycle are the basis for the implementation of actions in cycle I. Actions 

are focused on the application of techniques, such as role play, to improve students' speaking 

skills gradually. 

 

Implementation of Cycle 1 

In the first cycle, learning Indonesian speaking skills was carried out by applying the 

role play technique as a form of action to improve the pre-cycle condition. Learning activities 

are designed in two meetings with conversational themes that are close to students' daily 

lives, such as self-introduction and activities at school. Students are divided into small 
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groups, and each group is given a simple dialogue scenario. During the activity, role play, 

students are asked to play the character according to the predetermined role. The learning 

process takes place more actively than the pre-cycle stage. According to Hariani [20], role 

play can increase student engagement because they learn through hands-on experience. 

During the implementation of the first cycle, the observation results showed a change in 

student learning behavior. Students began to dare to speak in Indonesian, even though they 

still looked hesitant. Interaction between students increases, especially as they prepare and 

act out dialogues.  

However, some students still rely on dialogue texts and have not spoken 

spontaneously. Mispronunciation and sentence structure are still frequently found, but they 

do not hinder the overall smooth flow of communication. According to Hidayah [21], 

mistakes are a natural part of the second language learning process. This indicates that 

students are starting to be at the stage of developing speaking skills. The results of the speech 

skills test in cycle I showed an improvement compared to the pre-cycle. The assessment was 

carried out based on aspects of fluency, pronunciation, vocabulary, sentence structure, and 

courage to speak. Of the 22 students, as many as 14 students have reached the minimum 

completeness criteria. The average grade of the class has increased quite significantly. 

According to Akbar [22], improved speaking skills can be achieved through learning that 

provides an active practice space. These data show that the application of the role play began 

to have a positive impact.  

The following is a table of the results of students' speaking skills in cycle I. 

 

Table 2. Students' speaking skills at the stage of cycle I 

Assessment Aspects Average Score 

Speaking fluency 70,4 

Pronunciation 71,2 

Vocabulary 72,5 

Sentence Structure 71,0 
The Courage to Speak 75,4 

Average Score 72,1 

 

Based on the table, it can be seen that there is an improvement in all aspects of 

students' speaking skills compared to the pre-cycle stage. The boldness aspect of speaking 

has seen the most significant improvement, which indicates that students are starting to feel 

comfortable speaking in front of the class. The fluency and pronunciation aspects have also 

improved, although they are still in the sufficient category. According to Rahmawati et al. 

[23], communicative learning encourages students to be more active in using the target 

language. This can be seen from the increase in student participation during the Role play. 

However, these results do not fully meet the success indicators of the study.  

Reflection on the implementation of the first cycle shows that there are still some 

weaknesses in learning. Some students are not able to speak without reading the text of the 

dialogue, so the fluency of speaking is not optimal. In addition, students' vocabulary mastery 

is still limited, so that oral expressions are less varied. Teachers also need to provide clearer 

and more intensive pronunciation examples. According to Sugiyono [24], reflection is an 

important stage in PTK to determine the next improvement steps. Therefore, the research 
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continued to cycle II with improvements in learning strategies. Based on the results of the 

reflection of cycle I, actions in cycle II are planned with an emphasis on increasing the 

spontaneity of speech and enrichment of vocabulary. Teachers will reduce students' reliance 

on dialogue texts and provide more verbal exercises. In addition, the teacher will provide 

immediate feedback on students' pronunciation errors. It is hoped that with these 

improvements, students' speaking skills can improve optimally. According to  Putri and 

Murhayati [25], continuous speaking practice can improve language fluency and accuracy. 

Thus, cycle II is an advanced stage to achieve research success indicators. 

 

Implementation of Cycle II 

In cycle II, learning Indonesian speaking skills was carried out by correcting 

weaknesses found in cycle I. These improvements included reducing the use of dialogue 

texts, enrichment of vocabulary before activities, role play, and providing more intensive 

pronunciation examples by teachers. Theme Role play in cycle II is made more varied and 

challenging, such as shopping activities and conversations in public places. Students are 

allowed to develop dialogue independently according to the role played. The learning 

process takes place more communicatively and interactively. According to Anugerah and 

Santosa [26], learning that emphasizes authentic interaction can significantly improve 

speaking competence. The results of observations during the implementation of cycle II 

showed a clear increase in student activity and confidence. Students seem more enthusiastic 

in preparing and acting out their respective roles. Interaction between students takes place 

naturally without a complete reliance on text.  

Pronunciation and sentence structure errors are still found, but the number is 

decreasing. Pumanti [27] states that increased speaking courage is an important indicator of 

success in learning a second language. This shows that students are starting to get used to 

using Indonesian in communicative situations. The results of the speech skills test in cycle 

II showed a significant improvement compared to cycle I. Of the 22 students, as many as 20 

students had achieved the minimum completeness criteria. The average grade of the class 

has increased quite high and is in the good category. This improvement is seen in all aspects 

of speech skills assessment. According to Prawiyogi et al. [28], speaking skills develop 

optimally when students are actively involved in meaningful speaking practices. These data 

show that role play is effective in improving students' speaking skills.  

The following presents a table of the results of students' speaking skills in cycle II. 

 

Table 3. Students' speaking skills at the cycle stage II 

Assessment Aspects Average Score 

Speaking fluency 82,0 

Pronunciation 81,5 

Vocabulary 83,2 

Sentence Structure 82,4 

The Courage to Speak 84,5 

Average Score 82,7 
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Based on the table, all aspects of students' speaking skills experienced a significant 

improvement compared to cycle I. The aspect of speaking courage obtained the highest 

score, which shows that students are more confident in using Indonesian. The vocabulary 

and fluency of speaking aspects have also experienced considerable improvements. Role 

play allows students to use language creatively and spontaneously. This can be seen from 

the ability of students to develop dialogue without reading text. Thus, the success indicators 

of the research have been achieved [11], [19], [20], [29]. 

 

   
Figure 1. Cycle Comparison 

 

A comparison chart of each cycle shows an improvement in students' speaking skills 

in all aspects of assessment. In terms of speaking fluency, the score increased from 60.2 in 

the pre-cycle to 70.4 in the first cycle and reached 82 in the second cycle. The pronunciation 

aspect also increased from 61.5 to 71.2 and then 81.5. Furthermore, the vocabulary aspect 

increased from 63.1 in the pre-cycle to 72.5 in the first cycle and reached 83.2 in the second 

cycle. The sentence structure aspect showed an increase from 62 to 71 and increased again 

to 82.4. The data shows that the application of role play techniques has a positive impact on 

all aspects of students' speaking skills. The aspect of speaking courage experienced the most 

significant increase, namely from 65 in the pre-cycle to 75.4 in the first cycle, and reached 

84.5 in the second cycle. The improvement in this aspect shows that students are more 

confident in using Indonesian orally. Overall, the increase in value in every aspect took place 

consistently from pre-cycle to cycle II.  

This shows that role-play-based learning not only increases students' courage, but 

also accuracy and fluency in speaking. Thus, the diagram strengthens the research findings 

that role play techniques are effective in improving students' Indonesian speaking skills 

gradually and sustainably. Final reflection shows that the application of the technique, role 

play, is able to create an active, fun, and communicative learning atmosphere. Students not 
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only experience improved speaking skills, but also show a positive attitude towards 

Indonesian learning. The teacher plays the role of a facilitator who guides students during 

the learning process. Effective speaking learning should provide space for students to 

practice actively and continuously [2]. With the achievement of success indicators, the Role 

play is considered suitable for use in Indonesian learning for Thai students. 

 

3.2. Improvement of Indonesian Speaking Skills for Thai Students Through Role Play 

Technique 

The results of this study show that the application of role play is gradually able to 

significantly improve the Indonesian speaking skills of Thai students in Matayum 1 class. 

Quantitatively, the increase in average scores from 62.4 in the pre-cycle to 72.1 in the first 

cycle, and then 82.7 in the second cycle, showed that students experienced consistent 

development in the aspects of fluency, pronunciation, vocabulary, sentence structure, and 

speaking boldness. This increase indicates that the experience of playing a role in the context 

of real communication provides a more intensive opportunity for speaking practice than 

conventional learning. Qualitatively, observation data showed that students initially seemed 

hesitant and lacked confidence in the use of Indonesian, but in cycle II, students' abilities 

developed to be more active and spontaneous. This is consistent with previous research 

findings that show that Role play can improve speaking skills through the simulation of real 

situations that make students more emotionally and cognitively involved in the process of 

learning a foreign language.  

The use of Role play can significantly improve speaking achievement compared to 

traditional methods [30]. Furthermore, the aspect of speaking courage is one of the most 

prominent indicators of improvement. This shows that Role play can increase students' 

confidence and participation in speaking activities [31]. In addition, Role play provides 

meaningful context so that students learn vocabulary and sentence structure that are relevant 

to everyday conversation, not just mechanical exercises. The findings of this study are 

consistent with a number of recent studies showing that role play effectively improves 

students' speaking skills in foreign language learning. Research by  Kautsar [32] reports 

improved student speaking ability after the implementation of role play compared to 

traditional methods. In addition, the research by Manurung et al. [33] and Riyadi [31] shows 

significant improvement in fluency and vocabulary after the use of the technique of role play 

in learning to speak. These findings are in line with the opinion [34]. The results of the 

research conducted in the context of Indonesian for foreign speakers strengthen the empirical 

evidence on the effectiveness of role play as a learning strategy for speaking.  

This study implies that Indonesian teachers, especially for foreign speakers, can 

consider the application of role play techniques as the main strategy in learning speaking 

skills. This technique not only improves linguistic aspects such as vocabulary and sentence 

structure, but also affective aspects such as student confidence and motivation. By practical 

implication, role play can be used as an alternative to traditional learning methods that are 

often monologue and less allow students to practice speaking contextually and 

communicatively. This research has limitations, including the number of research subjects 

limited to one Matayum 1 class of 22 students, so the generalization of findings needs to be 
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done carefully. In addition, this study focused on a single technique (role play) without 

directly comparing it with other methods in an experimental control design. This makes the 

interpretation of the effectiveness of the technique incomplete when compared to other direct 

learning approaches.  

For further research, it is recommended to use an experimental design involving a 

control group to compare role play with other methods directly, as well as to expand the 

research sample across different grade levels or cultural contexts. Advanced research can 

also utilize long-term measurements to look at the impact of role play on speaking skills in 

an ongoing manner, including pragmatic aspects and communication strategies. 

 

4. CONCLUSION  

Based on the results of the class action research, it can be concluded that the 

application of role play techniques has proven to be effective in improving the Indonesian 

speaking skills of Thai students in Matayum 1 class. Improvement of speaking skills occurs 

gradually from pre-cycle to cycle II, both in terms of fluency, pronunciation, vocabulary, 

sentence structure, and the courage to speak. The initial condition of students who are still 

passive and lack confidence shows that conventional learning has not been able to facilitate 

the practice of speaking optimally. After the application of role-play techniques, students 

become more active and engaged in communication-based learning. This emphasizes that 

learning to speak requires contextual and participatory techniques so that students are able 

to use language in real terms. Critically, the success of the implementation of role play 

techniques is inseparable from the systematic planning, implementation, and reflection 

process in each PTK cycle. The improvement of learning outcomes shows that continuous 

learning improvements are able to improve the quality of student learning processes and 

outcomes. Although this study has limitations on the number of samples and specific 

learning contexts, the findings of the study provide empirical evidence that role play 

techniques are effective for Indonesian learning for first-secondary foreign speakers. 

Therefore, role play techniques can be recommended as an alternative to relevant and 

applicable speaking skills learning strategies. 

 

REFERENCES 

[1] D. Maharani, T. Permata, and S. H. Harahap, “Penerapan Keterampilan Bahasa Produktif: Bericara 

dan Menulis,” IJEDR Indones. J. Educ. Dev. Res., vol. 2, no. 1, pp. 278–282, Jan. 2024, doi: 

10.57235/ijedr.v2i1.1737. 

[2] S. Sunarti, “Strategi Pengajaran untuk Meningkatkan Kemahiran Berbicara dalam Pembelajaran 

Bahasa Asing,” Indones. Res. J. Educ., vol. 4, no. 3, pp. 1104–1111, Jul. 2024, doi: 

10.31004/irje.v4i3.971. 

[3] P. R. Syafrayani, P. Ginting, Y. Hasnah, and M. Saragih, “Unpacking the opportunities and challenges 
in learning speaking online during Covid-19 outbreak: A case-study of Indonesian EFL college 

students,” Englisia J. Lang. Educ. Humanit., vol. 9, no. 2, p. 109, Apr. 2022, doi: 

10.22373/ej.v9i2.10940. 

[4] Feny Arta Melinda, Mutia Febriyana, and Isthifa Kemal, “Peluang dan Tantangan Belajar Bahasa 

Indonesia Sebagai Bahasa Asing : Studi Kasus Pelajar Thailand,” J. Dirosah Islam., vol. 6, no. 2, Jun. 

2024, doi: 10.47467/jdi.v6i2.1966. 

[5] M. Febriyana, “Kontekstualisasi Budaya Dalam Bipa : Pendekatan,” vol. 1, pp. 146–148, 2025. 

[6] Bulan Sari and Melyann Melani, “Analisis Faktor Penghambat Keterampilan Berbicara Siswa Kelas 

XI Pondok Pesantren Ashabul Yamin,” PUSTAKA J. Bhs. dan Pendidik., vol. 3, no. 1, pp. 115–125, 

Dec. 2022, doi: 10.56910/pustaka.v3i1.305. 



               https://doi.org/10.58421/misro.v5i1.1064 

 

554 

[7] M. A. T. Saragih, Suhendra;, Winarti, Sri, L. Izar, and A. Hasibuan, “Development of Appsmart Based 

on Self-Directed Learning with Articulate Storyline for Drama Scripts,” Edunesia.Org, vol. 6, no. 3, 

pp. 1747–1765, 2025, doi: https://doi.org/10.51276/edu.v6i3.1263. 

[8] S. Sahara and D. Satria, “Keterampilan Berbicara Sebagai Kunci Utama dalam Kemampuan Berbahasa 

Peserta Didik di Sekolah,” J. Pendidik. Bhs. dan Sastra Indones., vol. 1, no. 3, p. 9, Jun. 2025, doi: 

10.47134/jpbsi.v1i3.1750. 

[9] F. A. P. Alwa, “Proses dan Tantangan Keterampilan Berbicara di Depan Kelas: Studi Kasus pada Siswa 
di Salah Satu SD Negeri di Cilandak Barat,” Pros. Semin. Nas. Fak. Ilmu Tarb. dan Kegur. UIN Syarif 

Hidayatullah Jakarta, vol. 2, no. 1, pp. 380–387, Jul. 2025, doi: 10.64277/h4gxbx98. 

[10] J. Juliasih, D. Arwen, and F. Perdiansyah, “Analisis Keterampilan Guru Dalam Mengadakan Variasi 

Pembelajaran Siswa Kelas Iv Sekolah Dasar,” Afeksi J. Penelit. dan Eval. Pendidik., vol. 5, no. 4, pp. 

626–641, Aug. 2024, doi: 10.59698/afeksi.v5i4.310. 

[11] I. G. A. W. Dewi and I. G. A. G. Sukraningsih, “Penerapan Metode Role Play dalam Pembelajaran 

Bahasa Inggris pada Siswa di LPK Mahima Institut Indonesia,” Wacana  Maj. Ilm. Tentang Bahasa, 

Sastra Dan Pembelajarannya, vol. 23, no. 2, pp. 12–21, Oct. 2023, doi: 

10.46444/wacanasaraswati.v23i2.652. 

[12] Y. Widiyono, R. Rochimansyah, and H. Setyowati, “Desiminasi Hasil Penelitian: Pemrosesan 

Informasi Sosial Pembelajaran Berbicara Bahasa Jawa Dengan Pendekatan Komunikatif di Sekolah 

Menengah Atas,” Surya Abdimas, vol. 4, no. 1, pp. 25–36, Apr. 2020, doi: 10.37729/abdimas.v4i1.508. 
[13] D. Dian, R. Hidayatulloh, T. Riyanti, and J. Aripin, “The Role of Kiai Leadership in Developing 

Students’ Character at Islamic Boarding School,” AL-ISHLAH J. Pendidik., vol. 16, no. 1, pp. 234–

246, 2024, doi: 10.35445/alishlah.v16i1.4378. 

[14] Kemmis dan McTaggart, The Action Research Planner: Doing Critical Participatory Action Research. 

Singapore: :Springer, 2014. 

[15] S. Arikunto, Prosedur Penelitian. Jakarta: Rineka cipta, 2019. 

[16] Sugiyono, Metode Penelitian Kualitatif. Bandung: Alfabeta, 2021. 

[17] P. Miyondri, “Analisis Kecemasan Siswa SMP dalam Pembelajaran Bahasa Prancis Sebagai Bahasa 

Asing,” J. Pendidik. Bhs. dan Sastra, vol. 23, no. 1, pp. 131–142, Jun. 2023, doi: 

10.17509/bs_jpbsp.v23i1.59883. 

[18] Kusyairi, Fazaraul Farahiyyah Ad, and Habibatul Ummah, “Menumbuhkan Keterampilan Berbicara 
Dalam Pembelajaran Bahasa di Sekolah,” Demagogi J. Soc. Sci. Econ. Educ., vol. 2, no. 4, pp. 239–

251, Jul. 2024, doi: 10.61166/demagogi.v2i4.58. 

[19] N. Yuniati, S. Suhartiningsih, and Z. Finali, “Peningkatan Keterampilan Berbicara Melalui Metode 

Bermain Peran Pada Siswa Kelas II SDN Karangrejo 04 Jember,” J. Edukasi, vol. 8, no. 1, p. 1, Mar. 

2021, doi: 10.19184/jukasi.v8i1.23966. 

[20] N. M. M. Hariani, “Penerapan Metode Role Playing Untuk Meningkatkan Hasil Belajar Siswa Pada 

Materi Perkembangbiakan Makhluk Hidup,” Widya Genitri  J. Ilm. Pendidikan, Agama dan Kebud. 

Hindu, vol. 10, No. 2, Pp. 63–74, Dec. 2019, Doi: 10.36417/Widyagenitri.V10i2.270. 

[21] N. Hidayah, “Peluang Dan Tantangan Pemerolehan Bahasa Arab Sebagai Bahasa Kedua (Kajian 

Pskolinguistik Pada Pembelajaran Bahasa Arab),” Taqdir, vol. 5, no. 2, pp. 65–76, Jan. 2020, doi: 

10.19109/taqdir.v5i2.4922. 
[22] M. R. Akbar, Ketentuan Pidana Undang-Undang Republik Haura Utama. 2022. 

[23] M. Rahmawati, Alya Nurhaliza Husna, and Syailin Nichla Choirin Attalina, “Peningkatan Hasil Belajar 

Materi Pecahan Menggunakan Media Interaktif PhET Colorado Pada Siswa Kelas IV SDN 3 

Mantingan,” Indones. J. Action Res., vol. 3, no. 1, pp. 1–13, 2024, doi: 10.14421/ijar.2024.31-01. 

[24] Sugiyono, Metode Penelitian Kuantitatif, Kualitatif dan R&D. Banduung: CV. Alfabeta, 2013. 

[25] H. J. Putri and S. Murhayati, “Metode Pengumpulan Data Kualitatif,” J. Pendidik. Tambusai, vol. 9, 

no. 2, pp. 13074–13086, May 2025, doi: 10.31004/jptam.v9i2.27063. 

[26] J. F. Anugerah and E. B. Santosa, “Supervisi Akademik dalam Meningkatkan Kualitas Pembelajaran 

di Pendidikan Vokasi: Studi Kualitatif di SMK Negeri,” Indones. J. Learn. Instr. Innov., vol. 3, no. 1, 

pp. 3025–8316, 2025, [Online]. Available: https://journal.uns.ac.id/ijolii 

[27] P. Pumanti, “Inspirasi Edukatif : Jurnal Pembelajaran Aktif Inspirasi Edukatif : Jurnal Pembelajaran 

Aktif,” J. Pembelajaran Aktif, vol. 6, no. 1, pp. 449–459, 2025. 
[28] A. G. Prawiyogi, T. L. Sadiah, A. Purwanugraha, and P. N. Elisa, “Penggunaan Media Big Book untuk 

Menumbuhkan Minat Membaca di Sekolah Dasar,” J. Basicedu, vol. 5, no. 1, pp. 446–452, 2021, doi: 

10.31004/basicedu.v5i1.787. 

[29] A. G. Prawiyogi, Sri Wulan Anggraeni, Dian Amalia, and Annita Rosalina, “Peningkatan Kemampuan 

Berbicara dengan Menerapkan Metode Role Playing pada Siswa Kelas IV,” J. Sekol. Dasar, vol. 7, no. 

2, pp. 197–208, Dec. 2022, doi: 10.36805/jurnalsekolahdasar.v7i2.3044. 



 https://doi.org/10.58421/misro.v5i1.1064  

 

 

555 

[30] I. Maulana and Y. Lolita, “The Effectiveness Of Role-Play To Improve Student’s Speaking 

Achievement,” Elit. J.  Int. J. Educ. Lang. Lit., vol. 3, no. 2, pp. 122–135, Apr. 2023, doi: 

10.26740/elitejournal.v3n2.p122-135. 

[31] S. Riyadi, S. S. Suryawati, D. R. Seroja, U. Islam, N. Raden, and I. Lampung, “Engaging Tenth Grade 

Students: Enhancing Speaking SkillsThrough Role Play Icebreakers,” Lexeme  J. Linguist. Appl. 

Linguist., vol. 6, no. 1, pp. 15–20, 2024. 
[32] A. A. Kautsar, H. Sazali, and A. S. Manurung, “Sentiment Analysis of Rapper Azealia Bank’s 

Statement About ‘Indonesia is the World’s Trash Can’ on Social Media X (@azealiaslacewig),” 

Electron. J. Educ. Soc. Econ. Technol., vol. 6, no. 2, p. 659, 2025, doi: 10.33122/ejeset.v6i2.659. 

[33] S. Manurung, S. Urrahmah, Y. Saragih, and Z. S. Hsb, “Jurnal Peurawi : Media Kajian Komunikasi 

Islam From Newsroom To Metaverse : Media Human Resource Transformation And Organizational 

Communication Among Generation Z melakukan penyesuaian administratif , tetapi juga mengelola 

proses kemampuan organisasi dal,” vol. 8, no. 2, pp. 119–140, 2025. 

[34] L. Monita and A. Prasetyo, “Studi Meta-Analisis Metode Total Physical Response (TPR) dalam 

Pembelajaran Bahasa Inggris,” JEdu J. English Educ., vol. 1, no. 1, pp. 19–27, Jul. 2021, doi: 

10.30998/jedu.v1i1.4412. 

 

 


