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Social media provides Sunday School teachers with extensive
religious learning resources, while simultaneously exposing them to
anonymous sources, decontextualized biblical quotations, and
materials unsuitable for children’s developmental needs. This study
aimed to describe Sunday School teachers’ digital literacy, identify
strengths and weaknesses, and formulate implicatons for
professional and ecclesial development. The study was conducted at
GKI Bethesda Sele Be Solu, Sorong City, from May to July 2026
using a descriptive quantitative approach supported by qualitative
data. A 22-item, five-point Likert questionnaire covered seven
indicators. Of the planned population of 51 teachers, nine complete
questionnaires were analyzed; four informants representing
coordination, institutional leadership, mentoring, and ssr()()m
practice provided supporting interview notes. Quantitative data were
analyzed using scores, percentages, descriptive statistics, and
Cronbach’s alpha, while interview notes were thematically analyzed
and integrated during interpretation. The participants obtained 824 of
990 points (83.23%), categorized as very high. Digital ethics scored
highest (88.15%), followed by child-service suitability (87 .41%) and
theological content and contextual assessment (86.67%); source
verification scored lowest (76.30%). Cronbach’s alpha was 844,
mdicating good preliminary internal consistency for the available
responses. Interviews showed that the Bible and official church
materials functioned as primary references, but verification routines,
coordination, and content adaptation were not yet standardized. The
study concludes that training should translate strong ethical-
theological orientations into shared procedures through lateral
verification, biblical-context checking, child-suitability assessment,
source documentation, and instructional material production.
Because the valid response rate was 17.65%, the findings describe
a: analyzed group and should not be generalized to the whole
population.
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1. ]NODUCTION

Social media has become part of the ecology of religious learning. Quotations of
verses, devotionals, sermon videos, Bible stories, spiritual songs, images, and ideas for
children’s activities cir(:lme through platforms that can be accessed within seconds. In
digital religion studithe boundary between online and offline religious practice is
increasingly blurred; technology is not merely a neutral channel, but a space in which
authority, identity, community, and faith practices are negotiated [1], [2]. For the church,
this situation offers an opportunity to expand learning resources and an obligation to
manage information risks.

Sunday School teachers occupy an important position in this flow because they are
not merely media users, but directors of children’s faith learning experiences. Content that
looks attractive may contain unclear source identities, oversimplification, additional stories
that are not distinguished from the biblical text, language that is not age-appropriate,
frightening visuals, or invitations to share information without checking. Therefore,
teachers’ digital competence needs to go beyond the ability to operate devices. This
competence must connect technological knowledge, pedagogy, learning content, ethics,
and institutional responsibility [3], [4].

Social media literacy is multidimensional [5], mapping the competencies for
accessing, understanding, analyzing, evaluating, communicating, and producing content.
Caulfield and Wineburg [6] more specifically described social media information literacy
as the capacity to assess, understand, and curate information amid infoggpation overload.
Creswell and Creswell [7] also showed the relationship between digital skills and
information management, communication, collaboration, critical thinking, and probm
solving. Thus, access is only the entry point; the quality of decisions is determined by the
ability to evaluate and use information.

Credibility is becoming increasingly important because users often rely on surface
cues—professional design, number of followers, popularity, or agreement with their prior
beliefs—to assess sources. Desimone [8] showed that online credibility evaluation takes
place through both analytical and heuristic strategies. In a dense information environment,
users even need to know when to ignore low-quality sources and shift their attention to
more accountable sources [9]. Lateral reading, namely leaving the original page to check
the reputation and claims through other sources, has been shown to distinguish expert
evaluators from readers who only brovm a single page vertically [10], [11].

Intervention studies show that media literacy can improve the ability to distinguish
mainstream information from false information [11], while shifting attention to accuracy
can reduce the tendency to share misinformation [12]. However, corrections do not always
remove the influence of false information because beliefs, identity, and cognitive processes
also shape how people receive messages [13]. For Christian Religious Education, this
implies that training is insufficient if it only provides a list of trusted sites. Teachers need
to practice checking claims, tracing the origin of quotations, considering theological
frameworks, and explaining why they select materials.

In the context of children’s education, media suitability must be linked to learning
objectives, active engagement, meaningfulness, and social interaction. Heiss et al. [14]
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emphasized that the label ‘educational’ does not gomatically make media effective, while
[15] showed the importance of adult guidance in young children’s use of digital media.
Sunday School teachers need to assess whether materials facilitate conversation, reflection,
movement, play, and inner experience, not merely capture children’s attention visually.
This role aligns with Sunday School teachers' responsibility for children’s introduction to
the faith and social-emotional development [16],[17].

The theological dimension distinguishes the filtering of religious information from
general information literacy. Teachers need to distinguish biblical text, interpretation,
tradition, illustration, and the content creator’s opinion; examine the literary and historical
context of verses; and consider their consistency with church teaching. Mariangga [18]
reminds us that responsible Bible reading requires attention to context and literary genre.
At the same time, religious authority on the internet derives not only from formal office but
is also shaped by networks, visibility, and user acceptance [19]. This situation demands a
clear map of authority in children’s ministry practice.

In Indonesia, digital literacy is linked to social media ethics and preventing the
acceptance and spread of false information [20], [21], [22]. In the church context, the
research of [23] affirms the church’s role in improving social media literacy, while [24]
shows the need for the development of Sunday School teachers to face the challenges of
the digital era. Although these studies provide an important foundation, there is still limited
research that simultaneously measures access, verification, theological assessment,
curation, child suitability, ethics, and use of information among Sunday School teachers
and links it to the experiences of local ministry leaders and practitioners.

GKI Bethesda Sele Be Solu in Sorong City has a Sunday School ministry spread
across several rayons. Official synod and church materials are used as references, while
social media is used to find songs, stories, images, games, and additional explanations.
Differences in connection quality, device skills, teaching experience, and coordination
habits have the potential to produce inconsistent filtering practices. Therefore, local data
are needed so development is not based solely on general assumptions about the digital
generatﬁ.

The novelty of this study lies in the integration of three layers of decision-making
by Sunday School teachers. The first layer is digital information competence: access,
verification, comparison, and curation. The second layer is the responsibility specific to
faith educators: assessment of content and theological context, suitability for child
development, and ethics. The third layer is the transformation of content into ministry
materials. The seven indicators are read together with interview notes from different
ministry functions so that the scores are not treated as a single picture detached from
contextgy

Based on this gap, the study aims to: (1) describe the level of Sunday School
teachers’ digital literacy in filtering religious information: (2) identify the strongest
indicators and those most in need of strengthening; (3) explain practices, obstacles, and
needs through interview data; and (4) formulate a development model that can be applied
to local ministry. The focus of the study is not to test causal relationships, but to produce a
descriptive mapping and evidence-based recommendations.
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METHOD

2.1. Research Design

The study used a descriptive quantitative approach supported by qualitative data
from interviews. The questionnaire data serve to describe the tendency of digital literacy
levels, while the interviews explain the reasons, practices, obstacles, and development
needs behind the score patterns. Integration was carried out at the interpretation stage
through comparison of findings across sources, not through equal weighting as in a full
mixed-methods design. This choice is consistent with the descriptive aim and the
availability of research data [25].

The study was conducted at GKI Bethesda Sele Be Solu, Sorong City, from May to
July 2026. The planned population was 51 Sunday School teachers. From the documents
received, nine questionnaires met the completeness requirements and could be reliably
matched for processing. Thus, the valid response rate was 17.65%. Three other photos of
manual questionnaires were not included because the page pairing and legibility could not
be ensured. This decision protects data integrity, although it reduces the representativeness
of the results.

2.2, Instruments and Indicators

The quantitative instrument consisted of 22 positive statements with five options:
Strongly Agree, Agree, Uncertain, Disagree, and Strongly Disagree. Scores ranged from 5
to 1. Seven indicators were designed to capture the whole process of using digital spiritual
content, from searching to adaptation for ministry. The indicator framework combines
social media literacy [17], [18], source evaluation [26], [27], teachers’ digital competence
[28], [29], and the suitability of children’s media [18].

Table 1. Digital literacy indicators of Sunday School teachers

. . - Ite
No. Indicator Operational Definition ms
1 Digital Information Access Finding relevant spiritual platforms and materials 3
I Checking identity, credibility, references, and
2 Source Verification .- y y ‘ 3
consistency
3 Theological Content and Assessing consistency with the Bible, verse context, 4
Contextual Assessment and official materials
Information Comparison and . . .
4 . Comparing references and selecting usable parts 3
Curation
. . - Assessing language, visuals, emotion, age, and
5 Child-Service Suitability e TTeTe ’ et 3
learning objectives
6 Digital Ethics Weighing truth, impact, privacy, and responsibility 3
7 Use of Information in Ministry Adapting content into teaching materials and activities 3
Total 22

2.3. Informants and Qualitative Data Collection

Supporting data came from four informants selected based on ministry function: I1,
PAR Coordinator of Rayon 3: 12, PAR Ch I3, PAR Supervising Council Member; and
14, Sunday School Supervisor of Rayon 8. The interview guide contained questions about
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the sources used, ways of checking truth, consistency with the Bible and official materials,
technological obstacles, age-based adaptation, coordination, and training needs. The
available material took the form of thematic notes, not word-for-word audio transcripts.
Therefore, the quotations in the article are presented as excerpts of notes that have been
normalized in spelling and punctuation without changing the meaning.

2.4, Data Analysis and Trustworthiness of Interpretation

Quantitative analysis was carried out by checking completeness, scoring, summing
scores per respondent and per indicator, calculating percentages against the maximum
score, and presenting the mean, median, range, and sample standard deviation. The overall
percentage was calalated using the formula of score obtained divided by maximum score
multiplied by 100. The internal consistency of the 22 items was reported using Cronbach’s
alpha. Rusdy [30] defines alpha as a characteristic of the data and the use of the instrument
in a particular sample; this value was not used as the sole evidence of construct validity or
unidimensionality.

Interview notes were analyzed thematically through repeated reading, initial
coding, code grouping, theme review, and integration with the quantitative indicators. The
procedure followed the principles of systematic and reflexive thematic analysis [31] as
well as traceable reduction, display, and conclusion drawing [32]. The trustworthiness of
interpretation was strengthened by comparing indicator scores, problematic items, and
informants’ statements from different roles. Inconsistencies were retained as analytical
information, not removed for the sake of uniformity.

2.5, Ethics and Data Limitations

Respondents’ personal identities are not displayed, and informants were coded 11—
14. Questionnaire photos showing names were not included in the article. Written consent
documents and an ethical approval number were not available in the research files; this
information needs to be supplied if the target journal requires it. The article also does not
specify the number of mini workshop participants because the available attendance list was
not filled in, and it does not make claims of effectiveness because pre—post measurements
were not available.

2
3. RESULTS AND DISCUSSION
3.1. Data Profile and Instrument Consistency

The nine valid questionnaires produced individual scores of 81-109 out of a
maximum score of 110. The total score was 824 out of a maximum of 990. The mean
respondent score was 91.56, the median was 88, and the sample standard deviation was
8.99. The mean per response occasion was 4.16 on a five-point scale. These statistics show
a tendency toward positive answers among the respondents analyzed, but variation in
scores remains visible, and not all teachers have the same level of competence.




7392 https://doi.org/10.58421/gehu.v516.2229

Table 2. Summary of quantitative and qualitative data

Component Result

Planned population 51 Sunday School teachers
Complete and valid questionnaires 9 (17.65%)

Number of items 22 positive statements
Total score 824 out of 990

Mean; median; standard deviation 91.56; 88; 8.99
Respondent score range 81-109

Opverall percentage 83.23% (Very High)
Cronbach’s alpha 0.844

Supporting informants 4 (11-14)

The Cronbach’s alpha value of 0.844 indicates good internal consistency for the
nine available responses. However, the small number of responses makes this estimate not
yet stable enough to describe the population. Alpha also does not prove that the seven
indicators form a single dimension. Therefore, this result is reported as preliminary
reliability, while subsequent testing still requires a larger sample, item-total analysis,
examination of alpha if an item is deleted, and validation of the construct structure (Taber,
2018).

3.2. Level of Digital Literacy and Gaps between Indicators

The overall percentage of 83.23% falls in the very high category according to the
intervals used in the study. In general, respondents rated themselves as able to find, assess,
and use digital spiritual content responsibly. However, digital literacy is a layered
construct. A high aggregate score must not conceal the 11.85 percentage-point gap
between the highest and lowest indicators. The indicator breakdown shows that ethical
orientation, attention to children, and theological assessment are stronger than source-
verification routines.

Table 3. Digital literacy achievement by indicator

No. Indicator Score Percentage Category
1 Digital information access 109/135 80.74% h
2 Source verification 103/135 76.30% High
3 Theological content and contextual 156/180 86.67% Very High
assessment
4 Information comparison and curation 109/135 80.74% High
5  Child-service suitability 118/135 87.41% Very High
6  Digital ethics 119/135 88.15% Very High
7 Use of information in ministry 110/135 81.48% Very High
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Figure 1. Percentage of digital literacy per indicator

3.3. Digital Information Access: A Basic Competence That Needs Guidance

The digital information access indicator reached 80.74%. This result shows that
social media has been accepted as a supporting source for finding songs, images, games,
videos, stories, and explanatory materials. High access is an immtant asset, but it is not
identical to evaluation competence. Ng (2012) distinguished technical, cognitive, and
socio-emotional dimensions in digital literacy, while [33] emphasized that teachers’ digital
competence becomes meaningful only when technology is connected to pedagogical
purposes and professional decision-making.

The interviews showed that official materials remain the reference, while social
media is used as a supplement. This pattern is constructive because digital sources are not
immediately placed as the highest authority. However, wide access also increases the
burden of selection. Il highlighted that popularity indicators often replace quality
assessment.

“Much content is made merely for the sake of audiences or popularity, is

exaggerated, and its source is unclear; it is hard to sort out which is

suitable.”

(11, interview notes, 2026)

This statement aligns with the heuristic model of credibility: users are easily
influenced by appearance, social recognition, or a message's similarity to their prior beliefs
[34]. Therefore, access training needs to cover keyword formulation, mapping source
types, and recognizing authority traces. Teachers need to know not only where to search,
but also why a source deserves attention.

3.4. Source Verification: A Procedural Weak Point

Source verification obtained the lowest achievement, namely 76.30%. This value
still falls in the high category, but it aligns with interview notes about anonymous sources,
the absence of standard steps, the use of personal judgment, and limited internet access for
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cross-checking. This finding shows that the problem is not a lack of concern, but that
concern has not yet been turned into a consistent procedure.

“We rely on personal judgment because the media is so vast. There is no

standard guideline yet, but we try to be selective. ”

(12, interview notes, 2026)

“Internet or Wi-Fi access is uneven and often disconnected when we want

to cross-check.”

(12, interview notes, 2026)

Vertical checking on a single page is inadequate when the content creator's identity,
the institution's reputation, or the claim's origin is unclear. Lateral reading requires users to
open other sources, check who the content creator is, trace quotations back to their original
context, and seek independent confirmation [35], [36], [37], which showed that this skill
can be trained through case-based interventions. Under limited connectivity, teachers can
prepare a list of official sources that can be accessed offline, store materials that have been
reviewed, and postpone the use of content that cannot be verified.

The concept of critical ignoring is also relevant. Novella-Garcia and Cloquell-
Lozano [25] affirmed that digital competence is not only the ability to read more, but the
ability to allocate attention appropriately. When an account does not display basic identity,
claims cannot be traced, and content demands rapid dissemination, a responsible
professional decision may be not to use the content. This strategy reduces the checking
burden without lowering standards.

3.5. Theological Assessment: Strong in Orientation, Needs to Be Clarified in Method

The assessment of theological content and context reached 86.67%, one of the
highest achievements. Informants consistently named the Bible and official church
materials as the primary references. This strength is important because digital media
creates new forms of authority: popularity, visibility, and networks can cause content
creators to be treated as if they have theological legitimacy [16], [18]. Establishing the
Bible and church guidelines as references sets a boundary against that shift in authority.

“The main principle is first to match it with the Bible; if confused, we return

to the official guidelines.”

(14, interview notes, 2026)

“When we find a different version, we explain the difference between the

Word and additional stories, then guide the children to hold fast to the

Bible.”

(13, interview notes, 2026)

Both excerpts show the right orientation, but also reveal a categorization problem.
Bible stories on social media often mix text, interpretation, imagination, and illustration
without markers. Heiss et al. [14] emphasized the importance of literary and historical
context and the author’s purpose. Therefore, teachers need training to state explicitly which
part is biblical text, which part is a summary, and which part is a pedagogical illustration.
This practice prevents children from accepting additional story elements as the Word.
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Theological assessment must also not stop at matching words or verses. Content
can use a correct verse but apply it out of context, frighten children, or oversimplify
matters of faith. A stronger process requires questions about the verse’s context, main
message, relationship to the whole biblical witness, consistency with official materials, and
pedagogical consequences. Thus, hermeneutics functions as a tool of digital literacy, not a
field separate from technology.

3.6. Information Curation: From Comparing to Recording Decisions

Information comparison and curation reached 80.74%. Interviews showed that
teachers discussed content, extracted its essence, and compared it with official materials.
However, this process has not been carried out in a uniform format. When decisions are
stored only in personal memory, it is difficult to pass on the reasons for choosing or
rejecting materials to other teachers. Campbell and Tsuria [5] place curation as a core part
of social media information literacy because users must control the flow of information,
not merely receive everything available.

Accountable curation requires minimum metadata: material title, creator, link or
file origin, access date, theme, age group, key verse, reason for selection, parts modified,
and reviewer’s name. Desimone [8] emphasized the importance of tracing the origin of
claims and evaluating sources with outside evidence. In ministry, such recording can form
a material bank that stores not only files, but also traces of theological and pedagogical
decisions.

This finding explains why a high general score does not automatically mean that
the organization already has a curation system. The self-assessment questionnaire captures
respondents’ belief that they compare information, while the interviews show variation in
how and how intensely they implement it. This difference is not a contradiction; both
describe the gap between individual orientation and institutional routine.

3.7. Child Suitability and Digital Ethics as the Main Strengths

Child-service suitability reached 87.41%, while digital ethics was the highest
indicator at 88.15%. Respondents showed attention to language, images or videos, age-
group division, emotional impact, and responsibility before sharing information. This
strength aligns with the nature of children’s ministry: teachers are responsible for forming
faith and shaping social-emotional experience, not only delivering content [8], [10].

Suitability cannot be determined merely from the label ‘children’s’ or ‘Christian’.
Creswell and Creswell [7] proposed that educational media be assessed through active
engagement, focus on learning goals, meaningfulness, and social interaction. Mariangga
[18] added that adult guidance can affect the learning benefits of digital media for children.
For Sunday School, these criteria can be translated into questions: does the material invite
children to think and speak, are the visuals safe, is the language understandable, are the
activities appropriate to attention span, and is the teacher present as an active companion.

Teachers’ digital ethics encompass more than communication politeness. This
dimension includes information accuracy, source citation, respect for copyright, protection
of children’s photos and identities, caution in forwarding messages, and willingness to
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correct mistakes. Kozyreva et al. [17] place ethics as a core dimension of teachers’ digital
competence, while [19] links it to responsibility in the post-truth space. Therefore, high
ethical achievement needs to be institutionalized in shared rules so that it does not depend
on personal character.

3.8. Use in Ministry: The Gap between Consumption and Production

The indicator of use of information in ministry obtained 81.48%. Although this
category is very high according to the study’s intervals, the item on the ability to process
digital information into teaching materials reached only 75.56%. This finding shows that
using content is easier at the level of consumption and selection than at the level of
pedagogical production. Teachers can find images or videos, but are not necessarily able to
design objectives, questions, teaching aids, activity sequences, and learning evaluations
from those materials.

“Technical skills in using devices and applications are still limited.

Creativity exists, but has not been maximally developed; communication

among teachers is also not yet intense.”

(14, interview notes, 2026)

14°s statement shows the relationship between technical competence, pedagogical
creativity, and socialalpport. The TPACK framework affirms that technology integration
requires the meetina)f technological, pedagogical, and content knowledge [7]. Ecker et al.
[10] extended it with personal-ethical and professional competencies. In religious
education, technology should be guided by pedagogical and theological purposes, not used
because it is available or popular [11].

Therefore, training needs to use authentic tasks. Participants choose one piece of
content, check the source, determine the biblical message, assess age suitability, simplify
the language, create an activity, cite the sources, and then present the product for joint
review. This kind of cycle turns digital literacy from declarative knowledge into ministry
practice. Reviewed products can enter the church’s material bank with adaptation notes.

3.9. Coordination and Development as Institutional Factors

The interviews showed variation in coordination experiences. Some informants
noted references and discussion, while others felt preparation remained largely
independent and communication was not yet strong. This difference shows that
mechanisms may already exist, but their reach and consistency differ across rayons. Digital
competence cannot be placed on teachers alone because decisions about sources, theology,
and child safety have institutional consequences.

“There is no regular development or socialization before worship day;

coordination is limited so preparation is ofien done independently.”
(11, interview notes, 2026)
“Training is hoped to be ongoing, not just a single meeting. Teachers need
ready-to-use learning examples and practice in using devices for teaching
aids.”

(14, interview notes, 2026)
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Kozyreva et al. [17] identify the church as an important actmin faith-based media
literacy, while [8] emphasizes developing Sunday School teachers to face the internal and
external challenges of the digital era. The church can carry out this function through a
shared checklist, a list of trusted sources, theological consultation space, review of
materials before worship, and inter-rayon practice-sharing meetings.

A one-time developmgt session is generally not enough to change routines.
Mariangga [18] emphasized content focus, active learning, coherence, duration, and
collective participation as elements of professional development. Martha et al. [19] showed
that the impact of training is influenced by mechanisms that help teachers deal with real
problems in practice. Therefore, training needs to be followed by application tasks,
feedback on products, reflection after two to four weeks, and collective development of the
material bank.

3.10. Integration of Quantitative and Qualitative Findings
Table 4. Integration of questionnaire and interview results

Questionnaire finding  Interview evidence Meaning of integration

Digital ethics—88.15%  Teachers are careful and do not Strong in attitude; needs to be
immediately use doubtful content made a shared standard

Child suitability— Age, language, visuals, and group Strong pedagogical orientation; a

87.41% division are considered formal rubric is still needed

Theological The Bible and official materials serve Data reinforce each other; the

assessment—=86.67% as the main references distinction between text and

illustration needs to be clarified

Use—81.48% Device skills and processing of teaching  Material production practice is
aids are not yet evenly distributed. needed.

Curation—80.74% Content is compared and its essence The practice exists, but
extracted documentation of decisions 1s not

yet uniform

Access—80.74% Social media is used for additional Access needs to be directed by
sources purpose and a source map

Verification—76.30% Anonymous sources, no standard The main gap is procedural, and
guidelines, limited internet the infrastructure constraint 1s real

The integration shows a consistent pattern: the highest scores relate to deeply
rooted values—caution, orientation to the Bible, and attention to children—while the lower
scores relate to technical procedures and governance—identity checking, cross-checking,
source recording, material production, and coordination. In other words, the main need is
not to build concern from scratch, but to turn concern into professional routines that can be
taught, observed, and evaluated.

3.11. A Model for Filtering Digital Spiritual Content

Based on the integration of data and theory, this article proposes a six-step model,
‘Filter before Sharing’. The model is not a new validation instrument, but a practical
procedure derived from the study’s indicators and field problems. Each step produces a
decision or note that can be checked by other teachers.
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Table 5. Six-step model for filtering digital spiritual content

Step Action Key question Minimum evidence
1 Set the purpose and ~ What is the faith objective and the Objective, age, and
age target age group? children’s needs
2 Identfy the source ‘Who is the creator, and what is their  Account/institution identity
competence? and reputation traces
3 Trace the origin Where do the claims, images, Link or primary source
guotations, or verses come from?
4 Compare Is it consistent with the Bible, Notes of
context, official materials, and other similarities/differences
sources?
5 Assess safety and Is it safe, accurate, legal, and not Decision to use, modify,
ethics harmful to children? postpone, or reject
6 Adapt and document How is the content turned nto active  Teaching material design

learning?

along with sources

Steps two to four adopt the principles of lateral reading and tracing origins [8],
[11]. Steps one, five, and six connect verification with ministry goals, child development,
ethics, and learning design [13], [18], [19]. If content fails on source identity or cannot be
traced, teachers can apply critical ignoring and move to a more accountable source [20].

3.12. Initial Realization of Development and Limits of Claims

As an initial follow-up, the research documents record a Sunday School teachers’
mini workshop held on Sunday, June 28, 2026, starting at 11:30 WIT in the Intermediary
Room/Sunday School Room of GKI Bethesda Sele Be Solu. The written evaluation
described the activity as a ministry need, a space for reflection, and a program that needs to
be carried out continuously. One excerpt states that “this is exactly the kind of activity that
Sunday School teachers at GKI Bethesda Sele Be Solu truly need’ [17]. Another excerpt
emphasizes that the challenges of the times require teachers to keep learning and that
practical training needs to be held regularly.

This evidence shows the start of a process, not the training's effectiveness. The
available attendance list was not filled in, so the number of participants is unknown. A pre-
test, post-test, product rubric, or measurable follow-up is also not available. Therefore, the
article does not conclude that the workshop improved competence. Subsequent research
needs to measure changes in understanding, the quality of teaching-material products, and
application in the rayons after two to four weeks.

4. IMPLICATION

Theoretically, the results show that digital literacy in Christian Religious Education
is inadequate if treated as a technical skill. The construct needs to connect information
evaluation, theological authority, child development, ethics, and pedagogical production.
This integration extends the social media literacy framework with the responsibility
specific to faith educators: every decision to use content is at once an epistemic,
theological, pedagogical, and moral decision.
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Practically, the church can turn the six-step model into a one-page checklist. Each
rayon can appoint a material reviewer, provide a list of official channels, and store content
that has been reviewed together with minimum metadata. This approach is more realistic
than requiring every teacher to check the entire internet independently. For teachers with
limited connectivity, an offline material bank and a review schedule before worship day
can reduce dependence on last-minute searching.

Pedagogically, development needs to be product-oriented. Success is measured not
only through satisfaction or attendance, but through participants’ ability to produce
materials that cite sources, distinguish text from illustration, are age-appropriate, safe, and
activate children. Professional development should follow a cycle of case—practice—
feedback—application-reflection so knowledge becomes ministry routine [17], [37].

5. RESEARCH LIMITATIONS

a. Only nine of the 51 questionnaires were complete and could be processed. The
valid response rate of 17.65% limits representativeness and does not allow
statistical generalization to all Sunday School teachers at the research site.

b. The instrument used self-assessment. Scores may be influenced by perceptions
of which answers are considered good and have not been systematically
compared with observation of practice or analysis of teaching materials actually
used.

c. Cronbach’s alpha of 0.844 was calculated on a very small sample. This value is
preliminary and does not yet replace tests of content validity, construct validity,
item-total relationships, and examination of the structure of the seven
indicators.

d. The interview data took the form of thematic notes, not verbatim transcripts.
The article does not analyze intonation, conversation order, or interaction
context in detail; the specific date of each interview and member checking are
also not available.

e. The mini workshop only has evidence of implementation and a written
evaluation. Because a completed attendance list, pre—post data, and product
assessment are not available, the number of participants and the workshop's
effectiveness cannot be determined.

These limitations do not erase the value of the study as a local mapping. The
consistency among the lowest indicator, the problematic item, and the four informants'
experiences provides a reasonable basis for designing development programs. The study's
contribution lies in the transparency of data limits, the integration of findings, and the
connection of recommendations to real problems, not in the breadth of generalization.

6. CONCLUSION

The digital literacy of the nine Sunday School teachers analyzed reached 83.23%
and is in the very high category according to the study’s intervals. The main strengths lie in
digital ethics (88.15%), child-service suitability (87.41%), and assessment of theological
content and context (86.679%). The Bible and official church materials served as the
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primary references, and teachers expressed concern about the impact of content on
children.

At the same time, source verification was the lowest indicator (76.30%). The
interviews explained that anonymous sources, content popularity, the absence of standard
guidelines, reliance on personal judgment, uneven internet access, device skills, and
limited coordination hinder consistent filtering. This finding shows a gap between a strong
ethical-theological orientation and operational procedures that are not yet uniform.

The recommended development uses six steps: setting purpose and age, identifying
sources, tracing origins, comparing with the Bible and official sources, assessing safety
and ethics, then adapting and documenting materials. The church needs to turn these steps
into a checklist, a material bank, a review forum, and ongoing product-based training.
Further research should increase the response rate, store item-level data and verbatim
transcripts, conduct practice observations, and evaluate training impact through pre-tests,
post-tests, product quality, and application in the rayons.
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