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 This study explores the social factors influencing university students’ 

English writing achievement in Jakarta and Tangerang Selatan, along 

with students’ perceptions of how these factors affect their writing 

performance. Employing a mixed-methods descriptive design, the 

research combines a survey of 100 English Education students across 

two universities with semi-structured interviews involving a sub-

sample of 12 students to gain deeper insights. Data were collected 

using Likert-scale questionnaires to identify key social factors and 

analyzed descriptively, supported by qualitative thematic analysis of 

the interview transcripts. The findings reveal that students perceive 

several key social dimensions as influential to their writing 

development, including sociolinguistic background, socio-economic 

status and access to literacy resources, engagement with social media 

and online communities, the lecturer’s role and academic 

environment, family support, and peer dynamics. Moreover, these 

social factors present both opportunities and challenges for students’ 

writing proficiency. On one hand, social interactions enable students 

to model essay structures, exchange ideas, and learn proper 

mechanics, citations, and references. On the other hand, students face 

notable hurdles, such as difficulty accepting critique from peers and 

instructors, limited guidance due to large class sizes, and challenges 

in synthesizing expert ideas with their own understanding. Overall, the 

study underscores the need for targeted instructional support and 

improved feedback mechanisms in higher education writing contexts. 
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1. INTRODUCTION  

 Learning English is a demanding process for students, even though it has been taught 

since primary school. Several obstacles make this difficult: teaching methodology, unequal 

facilities between schools, limited internet access, and disparities in teaching quality [1]. 

Regarding teaching methodology, many teachers still emphasize grammar over 

communication practice. They focus on teaching tense rules and completing sentence gaps, 
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which favors written activities and reduces opportunities for speaking. Teachers often 

translate English ideas into students’ native language, which limits students’ speaking 

experience. Writing also dominates not just teaching but testing, since spoken English 

evaluations are rare. This is a concern because English proficiency is widely seen as tied to 

social mobility and industrial opportunity; both speaking and writing skills are needed for 

students to communicate across different communities. Unequal facilities are another major 

obstacle, particularly for writing performance [2]. Schools in Indonesia vary depending on 

their funding source; some are government-funded, while others rely on student tuition—

which creates differences in the facilities available for writing instruction, including internet 

access and digital media use. This affects students’ English achievement unevenly; private 

schools with better facilities are often seen as producing stronger writers. However, this gap 

is not only about facilities, but it also depends on teachers’ ability to select and use various 

digital tools effectively in their teaching. A related obstacle is limited internet access [3]. 

When schools provide proper facilities, including reliable internet, both teachers and 

students are better equipped to support the learning environment, which in turn helps 

improve students’ writing achievement and helps teachers meet their teaching goals. The 

final obstacle is disparity in teaching quality. This stems from unequal access to training and 

certification; teachers in urban areas typically have more opportunities to develop their 

English teaching skills than those in remote regions. Additionally, not all teachers assigned 

to teach English have a background in the subject, a common issue in public primary schools. 

Since every teacher needs strong English skills to teach effectively, this mismatch directly 

impacts students’ writing competency and is worsened when schools fail to provide adequate 

support and resources. 

Briefly, during the writing process, students not only present numerous different 

capabilities, but social factors also affect students’ writing ability. Social factors are external 

environmental influences from society, family, community, and relationships among 

speakers; these impact how students learn English and behave in social interaction. Social 

factors are external environmental influences from society, community, classroom 

atmosphere, teacher feedback, and interpersonal relationships that affect how individuals 

learn English as foreign language and behave through the language [4], [5]. Social factors 

can be categorized as family influence, school environment, community, and socio-

economic status. Family influence can encourage students to gain more knowledge about 

any language: mother tongue, Bahasa, English, or other languages. Educated parents have 

capability to teach and assist their children to learn more than one language. Moreover, 

Horvath and Steinberg [6] deliver additional social factor classifications: gender, status in 

society, various ethnicities, and age; they also focus on learning environment in educational 

settings. Gillani and Eynon [7] determine some factors, including relationships between 

students and teachers, students and students, and students and social environment. Similarly, 

Kollapally et al. [8] focus on three main factors in educational settings, particularly English 

skills: family assistance and economic and social environment. Brint [9] highlights that 

students’ emotional aspects impact their learning achievement, including writing 

performance. 
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Furthermore, in writing English ideas, social factors impact the students’ writing 

success; this is mediated by sociocultural aspects. They can be categorized into some 

elements: family, social environment, friends, attitude, and individual knowledge. Social 

factors include anxiety, motivation, and self-confidence. Teamwork and students’ and 

teachers’ interactions are crucial factors in educational setting [10]–[13]. Xu and Jin [14] 

demonstrate that family socio-economic status and parental emotional support are 

significantly associated with students’ English language achievement. Parents’ education, 

social environment, students’ interaction, and learning atmosphere also play crucial factors 

in educational sector [15]. 

Previous research investigated relationship between internal and external factors and 

students’ English achievement. The results reveal that internal factors, such as motivation, 

age, anxiety, and students’ attitude, have no relation to students’ writing ability, but in 

learning English, external factors, including learning strategies, family support, and friends’ 

environment, encourage students’ English achievement [16], [17]. Moreover, poor students’ 

English achievement is caused not only by students’ negative attitude as internal factor but 

also by unaccommodating school environment and family assistance; parents’ consideration 

and students’ encouragement to learn English have a substantial impact on their writing 

comprehension. It is clear that parents’ attention leads to positive perspective and learning 

atmosphere when students learn how to write ideas [18], [19]. Ling et al. [20] also added 

that the classroom learning environment and teachers’ feedback help students elevate writing 

activities since it is alongside other English skills, including speaking, reading, and writing. 

It helps them improve their writing skills. 

Furthermore, Jani and Mellinger [21] argue that the classroom environment has a 

beneficial impact on students’ writing performance, with students being more engaged in 

writing when there was appropriate ventilation. In terms of practical applicability, the use of 

grammar checkers was found to be useful in improving writing skills. Sabti et al. [22] 

demonstrate that students’ writing performance is influenced by individual psychological 

and affective factors, particularly writing anxiety, self-efficacy, and achievement motivation. 

These factors shape students’ confidence, emotional responses, and motivation during the 

writing process, which may influence their ability to develop ideas and engage effectively 

in writing tasks. 

Although previous research has investigated how several external and internal 

factors, class environment, and sociocultural factors impacted students’ writing achievement 

progressively, several research gaps can be identified. Some previous studies were 

conducted in the scope of schools, not in university environment, which provides distinctive 

sociocultural and academic factors. The social factors observed were investigated 

independently, such as family support [18], [19], class environment and teachers’ feedback 

[20], [21], and sociocultural and individual psychological factors [23]. However, there 

remains a lack of studies that comprehensively integrate social factors such as 

sociolinguistics, social media, online communities, lecturers’ roles, and the academic 

environment within a single study. Moreover, the previous research did not focus on 

identifying opportunities and challenges faced by students because of these social factors. 

Hence, this research is intended to fill the gap by identifying social factors influencing 
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students’ writing performance and exploring the opportunities and challenges related to 

social factors that affect it. Consequently, this research investigated the students’ writing 

achievement as a process of learning English as a foreign language (EFL) for university-

level students by integrating sociocultural factors. To fill this gap, this research investigates 

the social factors that influence the English writing of university-level EFL students in 

Jakarta and South Tangerang, while also examining the opportunities and challenges 

associated with these influences. Specifically, this study addresses the following research 

questions: What social factors do students perceive as influencing their English writing? 

Furthermore, what opportunities and challenges do students associate with these factors? By 

answering these questions, this study aims to provide a comprehensive understanding of how 

multi-layered social contexts shape academic writing achievement in higher education. 

 

2. METHOD  

The study used a descriptive qualitative approach. Qualitative research relies on 

people’s perceptions and understanding rather than numbers, and it helps explain social 

conditions [24]. The writers chose this approach because the study is subjective in nature, 

focuses on descriptions, opinions, and observations rather than numerical data, and examines 

what the questionnaire responses reveal and what actions follow from them [25]. It also aims 

to identify and describe the social factors affecting students’ writing achievement and their 

effects on performance. Data were collected through content analysis, since the study 

examines written and printed responses from the questionnaire in depth. 

This research was conducted over a one-year period in 2025 at two higher education 

institutions in Indonesia: one private university located in South Tangerang and one public 

university in Jakarta. A total of N=100 undergraduate English Language Education students 

participated in the questionnaire phase (n=50 from one private university and n=50 from a 

public university in Jakarta). Purposeful sampling was used to select participants based on 

three main inclusion criteria: being enrolled as an active student in their 5th to 7th semesters 

majoring in English Language Education and having completed at least two core academic 

writing courses. For qualitative follow-up, a subsample of 12 students (6 from each 

university) was selected through purposeful sampling based on their willingness to 

participate and varying levels of academic writing achievement. 

The primary quantitative data collection instrument was a closed-ended online 

questionnaire with a 5-point Likert scale distributed via Google Forms (ranging from 1 = 

Strongly Disagree to 5 = Strongly Agree). The questionnaire consisted of 28 items covering 

six key social dimensions: Sociolinguistic background (4 items), Socio-economic status and 

resource access (4 items), social media and online community involvement (5 items), 

Lecturer role and academic environment (5 items), Family support (5 items), Peer 

environment (5 items). Validation and Reliability: The questionnaire items were adapted 

from an established framework on social factors in language learning [4], [5] and modified 

to suit the local university context. Content validity was verified through expert assessment 

by two senior lecturers in English Language Teaching. A pilot test was conducted with 20 

non-participant students before full distribution. Internal consistency reliability was 

confirmed using Cronbach’s alpha. To gain deeper qualitative insights into perceived 
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opportunities and challenges related to social factors, semi-structured interviews were 

conducted with 12 selected participants. Each interview lasted approximately 30 to 45 

minutes, was conducted in a mix of English and Indonesian to ensure clarity and was audio-

recorded with explicit permission. All recordings were then transcribed verbatim for 

analysis. 

To analyze the data, quantitative data from the questionnaire were calculated using 

descriptive statistics to obtain percentages and mean distributions for each dimension of 

social factors. Qualitative interview data were analyzed using thematic analysis following a 

systematic coding procedure: reading the interview transcripts repeatedly, creating labels for 

key statements regarding perceived influences, opportunities, and challenges, grouping 

similar codes into broader thematic categories, refining theme boundaries and selecting 

representative narrative quotes. Participation was completely voluntary, and all respondents 

signed an informed consent form prior to data collection. To ensure confidentiality and 

anonymity, no personally identifiable information was collected, and participant identities 

were replaced with alphanumeric codes. 

   

3. RESULTS AND DISCUSSION  

3.1. Social Factors in Students’ Writing at a University in Jakarta and at a University 

in South Tangerang 

Table 1. Students’ Perspective on Social Factors in Students’ Writing in Tangerang Selatan  

Social Factors Average 

SD D N A SA 

Peer Environment 5,50 19,00 23,50 27,50 24,50 

Family Support 17,33 13,33 11,33 33,33 24,67 

Lecturers’ Role and Academic 

Environment 

0,67 4,00 26,00 34,67 34,00 

Students Writing Ability 

 

1,00 4,50 35,50 38,00 20,50 

The Impact of Social Media 

and Online Communities  

3,00 10,50 18,50 28,50 39,50 

Socio-Economic Status and 

Access to Literacy Resources 

2,00 3,33 34,00 36,00 24,67 

Sociolinguistic Factors 7,56 17,78 36,44 28,44 9,78 

Note: SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree. Values represent 

the average percentage of respondents selecting each response category for each social factor influencing 

students’ writing ability. 

 

Based on the table above, students show mixed but generally moderate-to-high 

recognition of how social factors affect their writing. For peer environment, responses split 

between “agree” (27.50%) and “strongly disagree” (24.50%), with peer interaction seen as 

helpful for exchanging ideas and getting feedback. Family support shows a similar split 

(“agree” 33.33%, “strongly disagree” 24.67%), reflecting its role through emotional 

encouragement and learning support. Lecturers’ role and academic environment stand out as 

the most influential factors, with strongly “agree” (34.67%) responses and minimal true 

disagreement; guidance and feedback clearly help students revise and think more critically. 

For students’ own writing ability, most responses were “neutral” (35.50%) or “agree” (38%), 

suggesting many still feel uncertain about their skills and see room for growth. Moreover, 



               https://doi.org/10.58421/gehu.v5i5.2115 

 

6866 

social media and online communication received the most positive response overall 

(“strongly agree” 39.50%, “agree” 28.50%), valued for easy access to references and diverse 

writing styles. Socio-economic status showed limited impact (“agree” 36%, “neutral” 34%), 

as students prioritize having open access to digital resources regardless of background. 

Sociolinguistic factors had the least prominent influence (“neutral”36.44%, “agree” 

28.44%), though language and cultural adaptation still play a role. In conclusion, lecturers 

and academic environment emerged as the strongest influences on writing ability, followed 

by social media’s positive contribution through collaboration and resource access. 

Sociolinguistic and socio-economic factors matter less by comparison. These findings 

suggest that strengthening academic support and digital learning environments can 

meaningfully improve students’ writing skills. 

 

Table 2. Students’ Perspective on Social Factors in Students’ Writing in Jakarta 
Social Factors Average 

SD D N A SA 

Peer Environment 6,00 19,50 24,50 21,00 29,00 

Family Support 18,00 10,67 21,33 34,00 16,00 

Lecturers’ Role and Academic 

Environment 

1,33 4,67 38,67 32,00 23,33 

Students Writing Ability 2,00 6,50 53,00 28,50 10,00 

The Impact of Social Media and 

Online Communities  

3,50 10,00 30,50 26,50 29,50 

Socio-Economic Status and 

Access to Literacy Resources 

3,33 3,33 38,67 40,00 14,67 

Sociolinguistic Factors 7,11 20,89 36,22 28,00 7,78 

Note: SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree. Values 

represent the average percentage of respondents selecting each response category for each social factor 

influencing students’ writing ability. 

 

Jakarta students see writing ability as shaped by multiple, mostly social, factors, with 

responses generally split between “agree” and “neutral”. Peer environment received positive 

ratings (“agree” 21%, “strongly agree” 29%), while family support was similarly positive 

(“agree” 34%). Lecturers’ role and academic environment leaned more toward “neutral” 

(38.67%) than “agree” (32%), largely due to delayed feedback and limited access to 

references. For their own writing ability, most students chose “neutral” (53%), reflecting 

uncertainty and ongoing struggles with grammar, coherence, and complex ideas often tied 

to fear of making mistakes. Social media and online communities were viewed positively 

(“strongly agree” 29.50%, “agree” 26.50%) for providing useful information and writing 

resources. Socio-economic status and access to resources were also seen as helpful (40%), 

since open access to tools and references removes obstacles in the writing process. 

Sociolinguistic factors: grammar, word choice, and sentence complexity were likewise seen 

as contributing to writing quality. Overall, the findings suggest students’ writing ability 

results from an interconnected mix of social support, academic guidance, digital resources, 

and language skills, with confidence in personal writing ability remaining an area needing 

further development. 
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3.2. Peer Environment 

Peer influence plays a significant role in students’ writing. Jakarta students (29%) 

strongly agree that peer interaction shapes how they think, write, and revise. Discussions 

with peers help with brainstorming, narrowing ideas, forming thesis statements, and fixing 

grammar, while peer reviewing helps identify unclear logic, weak references, or grammatical 

errors—ultimately improving writing quality and broadening students’ perspectives. 

Tangerang Selatan students (24.60%) similarly value peer support, especially through 

discussions on grammar, citations, and thesis development. Beyond academic help, peers 

offer emotional support that reduces writing-related stress and anxiety—such as fear of 

mistakes or feeling inadequate—by offering encouragement and reminders of the writing’s 

purpose. Over time, this regular peer interaction helps students build consistent, organized 

writing habits rather than experiencing writing as a stressful burden. 

Regarding the effects of peer environment on students’ writing achievement from the 

results of interview, some students argued that they are able to exchange ideas and 

knowledge with other peers before they begin writing. Exchanging ideas helps them obtain 

a lot of information about the topic they write. In this case, they share what they have 

achieved and share it with others; they share the sources to obtain more comprehension, 

theory, and references. It assists them in gathering a lot of information or ideas by listing 

ideas to elevate the ideas in their essay. Moreover, peer environment progressively affects 

constructive feedback. It can be obtained when they share their argument to improve them; 

during the process, they criticize and suggest ideas that should and should not be in the essay. 

A few of them suggest essay structures, language use, supported arguments, and relevant 

topics to discuss. As a result, the process gradually contributes to students’ writing quality.  

Nevertheless, peer environment also presents adverse impact on their writing 

competence. Some students rely on other students, so they duplicate their peers’ ideas. 

Duplicating process occurs during writing activities; it can be in the form of topics, thesis 

statements, or sources. Consequently, it hinders students’ writing competence since they 

often duplicate without having critical thought and arranging their own arguments. It also 

results in plagiarism, where students have similar citations to their peers without elaborating 

the ideas with their own understanding. In fact, it leads to lack of students’ understanding of 

the written ideas and decreases students’ writing motivation since they rely on their peers to 

produce ideas, topics, sources, and other aspects in writing. 

3.3. Family Support 

Family support plays a key role in shaping students’ writing motivation, habits, and 

confidence. At a university in Jakarta, 34% of students say family support motivates their 

writing, especially when parents show attention, appreciation, and provide the time and 

space needed to develop ideas freely. Similarly, 33.33% of South Tangerang University 

students feel motivated by parental appreciation—when parents take time to read their work, 

it reinforces that their effort is valued, encouraging them to keep improving. Students also 

value receiving feedback and advice from parents on their writing, which pushes them to 

produce stronger sentences, more creative ideas, and better language use overall. This 

supportive family environment creates a safe emotional space where students feel 
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comfortable experimenting with new ideas without fear of criticism, ultimately helping them 

grow as writers. 

 It is generally acknowledged that family environment presents several beneficial 

effects on students’ writing ability; nevertheless, it leads to several negative effects on their 

writing activity. The results of interview reveal that some students’ excessive praise without 

criticism of their writing causes them to be less motivated to correct their errors in writing. 

It also leads them to have difficulty in accepting criticism from their peers or lecturers; they 

feel irritated and lack motivation to express their ideas in written context. One more thing is 

the decline of students’ critical thinking, as they are not able to express their arguments in 

writing process, copy ideas without discussing or questioning them in their own words, and 

continue producing some writing errors like vocabulary, organization, thesis statement, or 

citation. Furthermore, excessive writing facilities like help with finding references, 

vocabulary, or topic selection can cause students to rely on others’ assistance, reduce 

independence in arguing ideas, and lead to a decline in problem-solving; as a result, students 

produce inauthentic written ideas. 

3.4. Lecturers’ Role and Academic Environment 

Lecturers’ feedback and academic environment are key external factors shaping 

students’ writing. In Tangerang, 40% of students value lecturer feedback, since corrections 

and suggestions help them recognize mistakes, understand their progress, and avoid 

repeating errors. Academic environment—including libraries, internet access, and online 

journals—also plays a major role (38.26%), giving students resources to develop ideas, learn 

essay structure, and practice citation. Cultural literacy activities like workshops and social 

media writing further support critical thinking and language use (21.74%). Moreover, 

Jakarta students share a similar view, with 42% emphasizing that lecturer feedback improves 

writing quality, critical thinking, independence, and motivation. Feedback helps them revise 

grammar, reflect on strengths and weaknesses, and set clearer writing goals over time. 

Academic environment is also valued (36.18%) for building critical thinking, contextual 

vocabulary use, and organized writing through research, comparison, and logical 

argumentation. Additionally, exposure to journals and writing workshops (21.28%) helps 

students strengthen technical skills and confidence, as they receive structured guidance and 

peer feedback that improve the overall quality of their academic writing. 

From the results of interview, students in two different districts agree that although 

lecturers’ feedback and academic environment contribute a lot to enhancing students’ 

writing competence, students argue both show some weaknesses. Lecturers provide 

insufficient guidance or feedback due to time limitations and large classes. As a result, 

students may not receive sufficient support to elevate their grammar, organization, and 

academic writing skills. In some cases, feedback may focus only on grades rather than 

detailed explanations, which can reduce students’ motivation to revise and learn from their 

mistakes. Consequently, they do not know which points need to be revised, which can 

demotivate students. From a similar perspective, the academic environment sometimes 

provides pressure and fear of making mistakes; these lead to anxiety and cause students to 

feel lack of confidence in expressing their written ideas. ideas through writing. 
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Consequently, these limitations may prevent the enhancement of students’ overall writing 

competency. 

3.5. Students’ Writing Ability 

Students’ own writing ability plays a major role in making the writing process easier. 

35% of students in Tangerang say strong ability helps them organize ideas logically, build 

stronger arguments with supporting evidence, and produce clear, grammatically correct 

sentences with appropriate vocabulary. On the other hand, Jakarta students place even more 

weight on this factor (53%), noting that skilled writers succeed by properly following each 

writing stage—planning, drafting, revising, and proofreading. This structured approach 

reduces confusion and lets them focus on content quality rather than basic sentence-building. 

It also helps them write more efficiently with less need for revision, allowing clearer and 

more effective academic writing overall. As a result, students experience less stress during 

the writing process and feel more confident publishing their work on blogs, in articles, or 

through campus and online journals. 

 In relation to interview, most students present similar perspective that their writing 

ability can offer many beneficial effects on producing written ideas. Nevertheless, in certain 

cases, their advanced writing ability may indirectly present challenges in writing. The 

challenges can be perfectionist; they focus on the writing mechanism, word choices, 

citations, and readable ideas; therefore, they spend time revising some parts of their ideas. It 

can also be caused by overthinking in word selection and high pressure from academic 

environment. In short, when challenges come during writing process, they come from 

psychological or personal factors such as perfectionism, where students feel the need to 

produce flawless writing and repeatedly revise their work. In some cases, self-imposed 

pressure or high personal standards can also slow down the writing process, as students may 

spend excessive time refining their sentences or worrying about mistakes. 

3.6. Social Media and Online Communities 

 Social media and online communication offer valuable writing opportunities for 

students (39.80%). In Tangerang Selatan, students use platforms like comments, captions, 

and posts to express ideas, while university discussion forums and online journals give them 

academic spaces to write. This frequent practice helps improve their ability to organize and 

express ideas over time. Social media also serves as a resource for references and writing 

tips. Students adapt their style depending on context—using casual language with friends 

and formal language with lecturers—which builds their awareness of audience, tone, and 

communication strategy. Jakarta students (29.50%) similarly highlight how social media 

boosts writing creativity, pushing them to express ideas clearly and engagingly within a short 

space to capture audience attention. Interactions like comments, likes, and shares also 

provide quick feedback on grammar, word choice, and coherence, helping students refine 

their writing. This dynamic digital environment further trains students to shift between 

formal and informal styles depending on the topic, strengthening their ability to write 

appropriately across both academic and casual contexts.  

 The interview reveals students believe social media and online communication also 

contribute to a decline in students’ writing proficiency. With the use of slang and other casual 
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expressions like abbreviations and informal expressions, students’ writing ability weakens 

other standard writing mechanisms, including spelling and grammar skills. Exposure to 

online writing allows them to focus on expressing short ideas rather than elaborating 

complex ideas. If they do not have a strong awareness of how to adapt the online writing 

habit, they struggle when they write academic writing since they insert some abbreviations 

in formal writing settings like lol, asap or bcs. However, not all students are in this case; they 

are able to identify the context or topic they are discussing on online media. Even though 

casual expressions arise during the online writing process, they deliberately remove them 

and transform ideas into Standard English. In conclusion, it is crucial for students to learn 

how to balance informal online communication with standard English in academic writing.  

3.7. Socio-Economic Status and Access to Literacy Resources 

 Socio-economic status and access to resources are seen as factors influencing 

students’ writing ability. In Tangerang Selatan, 36% of students say access to laptops, 

internet, and learning apps helps them gain writing exposure and enrich their vocabulary, 

while lack of access can limit writing motivation for some. Even so, most conclude that 

economic status has only a minor overall effect, since students without resources can often 

rely on peers for support, contributing to an overall positive writing atmosphere. Jakarta 

students (40%) hold a similar view, noting that access to literacy resources is not fully 

determined by economic background, since peers share references and universities offer 

open-access libraries and digital platforms to all students equally. This helps close the 

academic information gap and gives students more equal opportunities to strengthen their 

reading comprehension and academic writing skills.  

 Nonetheless, the interview indicates that a few students lack vocabulary 

achievement; thus, they struggle to expand ideas; they tend to arrange ideas with common 

words used redundantly. It also hinders students from elaborating experts’ ideas with their 

own understanding; they cannot describe topics effectively and create ambiguous sentences. 

This occurs due to inadequate knowledge of tenses. Moreover, they have additional 

assignments from lecturers, which becomes a burden since they are required to complete all 

assignments concurrently; it leads them to feel exhausted managing their time and results in 

discouragement in writing. 

From all above findings, the social factors include internal and external factors of 

each student; the factors are sociolinguistic, socio-economic status and access to literacy 

resources, social media and online communities, students’ writing ability, lecturers’ role and 

academic environment, family support, and peer environment. The factors also lead to some 

challenges and opportunities in students’ writing processes and writing ability. The findings 

are similar to Akhtar et al. [1] and Gupta et al. [2], who shared their arguments regarding 

several challenges faced by students, particularly language inaccuracy, negative attitude 

towards writing, and teaching methods delivered by lecturers. Students’ writing challenges 

include difficulties in writing process, elaboration of ideas, contextual grammar use, 

organization of ideas, limited vocabulary, insufficient lecturer feedback, and lack of 

supporting resources to strengthen ideas. Moreover, family support and environmental 

settings influence how students start writing, comprehend ideas, and how the ideas are 
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constructed through evidence-based reasoning; these opportunities lead to positive 

encouragement among students and writing knowledge achievement [28], [29]. Conversely, 

some studies focused on applying technological products like AI to assist students in writing; 

it helps them arrange ideas correctly [30]. The collaboration between technology and human 

feedback leads to enhancing fairness, validity, awareness and reliability [31], [32]. 

Farrokhnia et al. [33] observed that generative AI and teachers provided qualified feedback, 

but they did not reveal extensive writing revisions due to students’ attitudes. 

In general, it explored relationship between family background, socio-economic 

status, community, school environment and other social factors and students’ English 

achievement. It is also believed that those social factors positively affect students’ English 

ability in spoken or written form. Comprehending these factors facilitates students’ 

perception of these factors as supporting or constraining their writing, particularly for 

Indonesian students for whom English functions as the foreign language. In addition, the 

research advanced the study of social factors; it focuses on how students interpret and use 

some social factors as insights to revise written works. Students collaborate with all 

sociocultural environments to support their writing achievement. Moreover, the research 

offered not only students’ writing achievement but also practical guidance for them to 

improve writing styles and skills. This research presents several limitations. This research 

used purposive sampling limited to two universities in Jakarta and South Tangerang (N = 

100 survey participants; n = 12 interview respondents). As a result, the findings cannot be 

generalized to all tertiary-level EFL institutions in Indonesia. The data were collected strictly 

through self-reported questionnaires and interviews. Responses may have been influenced 

by social desirability bias, in which participants reported ideal writing practices rather than 

actual writing practices. Moreover, the research measured perceived impact on writing rather 

than actual changes in writing ability. No pre- and post-tests, objective writing assessment 

rubrics, or in-person essay evaluations were conducted.  

 

4. CONCLUSION 

 The findings revealed that students perceived several social and environmental 

factors as relevant to their English writing experiences. Social factors play a significant role 

in shaping students’ writing experiences, with lecturer feedback, social media, peer 

interactions, and family support as key external influences. Students consider lecturer 

feedback crucial for identifying writing errors and guiding revisions, while social media and 

online communities provide valuable resources and interactive spaces for developing ideas. 

Rather than a single dominant factor, writing development is shaped by an interconnected 

network of social environments, digital resources, and individual characteristics. The 

primary limitations of this research include its reliance on self-reported perceptual data, non-

probability purposive sampling at only two institutions, and the absence of direct measures 

of writing performance. To address these limitations, future research should expand on these 

perceptual findings by incorporating objective data sources, specifically combining student 

perceptual data with actual writing and standardized writing rubrics, and longitudinal 

research designs to track actual writing development over time. By combining subjective 

perceptions with empirical writing metrics, future research could offer deeper and more 
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useful insights for higher education instructors and curriculum developers seeking to 

optimize academic writing instruction. 
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