Journal of General Education and Humanities
Vol. 5, No. 6, December 2026, pp. 7183 — 7198, https://doi.org/10.58421/gehu.v5i6.2065

ISSN 2963-7147

7183

Organizational Citizenship Behavior Among Public Elementary
School Teachers in Pamulang District: The Roles of Emotional
Intelligence, Spiritual Intelligence, and Resilience

Alvin llham Adestyal”, Yulita Pujilestari?, Herdi Wisman Jaya®
123 Educational Management, Master Program, Pamulang University, Indonesia

Article Info

ABSTRACT

Article history:

Received 2026-08-30
Revised 2026-09-13
Accepted 2026-09-14

Keywords:

Cross-sectional study
Elementary school teachers
Emotional intelligence
Organizational citizenship
behavior

Resilience

Spiritual intelligence

Organizational Citizenship Behavior (OCB) supports teachers’
discretionary and cooperative behaviors in elementary schools.
However, limited evidence has examined emotional intelligence,
spiritual intelligence, and resilience simultaneously in relation to OCB
among public elementary school teachers in Indonesia. This study
examined the partial and simultaneous associations of these three
variables with OCB. A quantitative associative, cross-sectional design
was employed with 248 public elementary school teachers in
Pamulang District, South Tangerang City. Data were collected using
Likert-scale questionnaires and analyzed through descriptive
statistics, classical assumption tests, multiple linear regression, t-tests,
F-test, and coefficient of determination. Emotional intelligence (B =
0.198, B = 0.168, p = 0.003), spiritual intelligence (B = 0.176, p =
0.133, p = 0.017), and resilience (B = 0.663, p = 0.475, p < 0.001)
were positively associated with OCB. The regression model was
significant (F = 28.698, p < 0.001) and explained 26.1% of OCB
variance (R2 = 0.261). Resilience showed the strongest standardized
association with OCB. These findings suggest that emotional,
spiritual, and resilience-related resources may be considered
complementary areas in teacher development to support OCB, while
causal interpretations remain limited by the cross-sectional design.
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1. INTRODUCTION

Education plays a crucial role in developing a competitive generation capable of
facing global challenges, with teachers serving as a primary driver of educational success.
Teachers are expected not only to deliver the curriculum but also to shape students’ character
and moral values. This positions teachers as the spearhead of education, evaluated not only
by academic competence but also by their daily work attitude, commitment, and dedication.
As professional educators, elementary school teachers in Indonesia are statutorily required
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under Law No. 14 of 2005 and Law No. 20 of 2003 to possess four core competencies:
pedagogical, personal, social, and professional [1]. These legal frameworks emphasize that
teachers are not merely technical executors of instruction but also essential agents of
educational and national development [2].

The quality of primary education, therefore, depends not only on teachers’ formal
responsibilities but also on behaviors that extend beyond prescribed job requirements. One
important form of such discretionary behavior is Organizational Citizenship Behavior
(OCB). First introduced by Organ, OCB is defined as discretionary individual behavior, not
directly or explicitly recognized by a formal reward system, yet promotes the effective
functioning of an organization [3]-[5]. According to Organ, OCB encompasses five key
dimensions: altruism, conscientiousness, sportsmanship, courtesy, and civic virtue [6]-[8].
These dimensions provide a behavioral framework for understanding how teachers
voluntarily contribute to the functioning of schools beyond their formal responsibilities.

From this theoretical perspective, teachers exhibiting altruism voluntarily assist
struggling colleagues or students, while those displaying civic virtue actively participate in
school activities beyond formal obligations. Conscientiousness reflects teachers’ willingness
to exceed minimum role requirements, sportsmanship concerns maintaining a positive
attitude despite workplace difficulties, and courtesy involves preventing interpersonal
problems through consideration of colleagues. Although unrewarded by formal
organizational systems, such extra-role behaviors foster a conducive and productive school
climate and may strengthen teachers’ organizational commitment and contribution to school
functioning [9], [10].

The relevance of OCB becomes particularly important in public elementary schools,
where teachers frequently face demands that cannot be addressed solely through formal job
descriptions. Pamulang District, South Tangerang City, presents a strategic context for this
research, housing the largest concentration of public elementary school teachers in the
region, totaling 652 educators. This substantial workforce generates diverse behavioral
dynamics beyond formal duties. Investigating OCB among public elementary school
teachers in Pamulang is therefore essential to understanding the extent to which discretionary
behaviors are demonstrated and the personal resources that may contribute to such behaviors.

Based on these arguments, a preliminary survey was conducted among 40 public
elementary school teachers in Pamulang District. The percentages below represent the
proportion of respondents whose responses indicated relatively low manifestations of each
OCB dimension in the preliminary assessment; therefore, they should be interpreted as
indicators of the initial condition rather than as estimates of the prevalence of OCB in the
broader teacher population. The results were as follows:

1. Altruism (44.06%): Indicated by low willingness to assist colleagues beyond formal
duties, offer help to overloaded peers, or dedicate time to guiding struggling co-workers.

2. Conscientiousness (40.63%): Reflected in a low inclination to exceed minimum
performance standards or consistently maintain standard-quality work.

3. Sportsmanship (32.19%): Characterized by a tendency to complain over minor
workplace inconveniences rather than maintaining a positive attitude under challenging
conditions.
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4. Courtesy (22.19%): Evidenced by low mutual respect for colleagues’ opinions to prevent
workplace interpersonal friction.

5. Civic Virtue (36.25%): Marked by low engagement in school policy initiatives, minimal
contribution of ideas for institutional improvement, and low participation in voluntary
school events.

These preliminary findings indicate that several dimensions of OCB may require
attention, particularly altruism and conscientiousness, which showed comparatively higher
percentages of low manifestation. Nevertheless, the preliminary survey was conducted with
a limited group of teachers and served primarily as an initial diagnostic assessment;
consequently, its percentages should not be directly compared with the descriptive OCB
scores obtained from the final research sample. Differences between the preliminary and
final findings may arise from differences in measurement procedures, sample composition,
response conditions, and the analytical form used to summarize the data.

The urgency of investigating OCB is underscored by the foundational role of primary
education in national development. Without OCB, teachers operate merely within their
formal job descriptions, teaching prescribed curricula, grading, and fulfilling administrative
tasks. However, addressing the complexities of public elementary schools in Pamulang
District demands extra-role behaviors, such as dedicating extra time, mentoring beyond class
hours, collaborating with parents and peers, and implementing creative instruction. These
behaviors require teachers to mobilize personal psychological resources that enable them to
respond constructively to interpersonal demands, professional challenges, and changing
educational conditions.

A useful overarching perspective for explaining OCB is the Job Demands—Resources
perspective, in which personal resources can support individuals in dealing with work
demands and sustaining positive work-related behaviors. Within this perspective, emotional
intelligence, spiritual intelligence, and resilience can be understood as complementary
personal resources that may enable teachers to regulate emotions, maintain meaningful
motivation, manage adversity, and engage constructively in organizational life. Modern
educators require emotional sensitivity for interpersonal relationships, spiritual intelligence
for genuine dedication, and resilience to navigate dynamic challenges.

OCB is driven by distinct personal factors. Emotional intelligence (EI), comprising
self-awareness, self-regulation, motivation, empathy, and social skills [11], [12], enables
teachers to understand and regulate their own emotions, respond appropriately to others, and
channel emotional experiences into constructive workplace behaviors. Spiritual intelligence
(S1) allows educators to view their profession as a calling rather than mere employment [13],
[14], providing a source of meaning and intrinsic motivation that may encourage teachers to
contribute beyond formal organizational expectations. This perspective strongly resonates
with the religious and cultural values within the Banten region. Resilience, defined by
Reivich and Shatté through dimensions such as emotional regulation, optimism, and self-
efficacy [15], [16], provides a psychological resource that may help teachers persevere, adapt
to difficulties, and sustain discretionary effort amid resource constraints.

Previous empirical evidence supports the relevance of these three personal resources
to OCB. High EI fosters empathetic relationships and effective stress management, thereby
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enhancing teacher OCB [4], [5]. Similarly, Sl acts as a vital organizational asset that drives
intrinsic motivation and commitment [17], [12], while resilience significantly predicts
discretionary effort beyond formal job roles [18], [19]. Taken together, these findings
suggest that OCB may not be adequately understood through a single personal characteristic.
Emotional intelligence may facilitate effective interpersonal and emotional regulation,
spiritual intelligence may provide meaning and intrinsic motivation, and resilience may
support persistence when teachers encounter professional challenges. Their simultaneous
contribution therefore provides a more comprehensive perspective for examining OCB
among elementary school teachers.

Despite these empirical insights, studies examining the simultaneous contribution of
El, SI, and resilience to teacher OCB remain limited. Most existing literature focuses on
isolated or dual-variable models, leaving limited empirical evidence regarding how these
three personal resources collectively relate to OCB within public primary education. The
novelty of this study lies in integrating emotional intelligence, spiritual intelligence, and
resilience into a unified analytical framework to examine their individual and simultaneous
relationships with OCB among public elementary school teachers in Pamulang District. The
study does not examine statistical interaction effects among the predictors; rather, it
investigates the respective contributions of EI, SI, and resilience and their combined
contribution to OCB.

Accordingly, this study aims to examine: (1) the relationship between emotional
intelligence and teachers’ OCB; (2) the relationship between spiritual intelligence and
teachers’ OCB; (3) the relationship between resilience and teachers’ OCB; and (4) the
simultaneous relationship of emotional intelligence, spiritual intelligence, and resilience
with teachers’ OCB. Theoretically, this research extends the understanding of personal
resources associated with organizational citizenship behavior in the educational context.
Practically, it offers empirical grounds for designing more holistic professional development
policies that strengthen teachers’ emotional, spiritual, and psychological resources.

Based on the theoretical framework and previous empirical evidence, the hypotheses
are formulated as follows:

H1: Emotional intelligence has a positive relationship with Organizational Citizenship
Behavior among public elementary school teachers.

H2: Spiritual intelligence has a positive relationship with Organizational Citizenship
Behavior among public elementary school teachers.

H3: Resilience has a positive relationship with Organizational Citizenship Behavior among
public elementary school teachers.

H4: Emotional intelligence, spiritual intelligence, and resilience simultaneously have a
positive relationship with Organizational Citizenship Behavior among public elementary
school teachers.

2. METHOD
2.1. Research Design

This study employed a quantitative associative research design to examine the partial
and simultaneous relationships among the study variables [20]. The study included three
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independent variables, namely Emotional Intelligence (X1), Spiritual Intelligence (X2), and
Resilience (X3), and one dependent variable, Organizational Citizenship Behavior (Y).
Multiple linear regression was used to examine the individual and simultaneous relationships
between the three predictors and OCB.

2.2. Research Location and Participants

The research was conducted among public elementary school teachers in Pamulang
District, South Tangerang City, Banten Province. The target population consisted of 652
teachers distributed across 28 public elementary schools, based on Dapodik
Kemendikdasmen data [21]. Using Slovin’s formula with a 5% margin of error [22], a
sample size of 248 respondents was determined. The use of the Slovin formula was based
on the finite population and the predetermined 5% margin of error. Although statistical
power analysis may provide a more model-specific basis for determining sample size in
regression research, the present study retained the Slovin-based calculation as the basis for
sample-size determination.

2.3. Sampling Technique

The sampling procedure was conducted using proportionate sampling followed by
random selection within each school. First, the required number of respondents for each
school was determined proportionally according to the number of teachers in that school.
Second, eligible teachers within each school were randomly selected until the predetermined
quota for each school was reached. This procedure ensured proportional representation of
teachers across schools while maintaining random selection at the school level [23].

2.4. Data Sources and Data Collection

Data were collected through primary questionnaire data and supporting
documentation. The primary instrument consisted of closed-ended statements scored on a 5-
point Likert scale ranging from 1 (Never) to 5 (Always) [20]. The questionnaire was
administered to the selected teachers after they received an explanation of the study and the
voluntary nature of their participation.

2.5. Research Instruments and Measurement

The measurement instruments were adapted from established scales reported in
previous studies. Organizational Citizenship Behavior was measured using the OCB scale
developed by Badrun et al. [24], covering five dimensions: altruism, conscientiousness,
sportsmanship, courtesy, and civic virtue. Emotional Intelligence was measured using the
instrument reported by Barlian and Maolani [13], encompassing five dimensions: self-
awareness, self-regulation, self-motivation, empathy, and social skills. Spiritual Intelligence
was measured using the instrument reported by Candra [25], comprising four dimensions:
critical existential thinking, personal meaning production, transcendental awareness, and
conscious state expansion. Resilience was measured using the instrument reported by Abadi
[26], covering seven dimensions: emotional regulation, impulse control, optimism, causal
analysis, self-efficacy, empathy, and reaching out.
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Each item was scored from 1 to 5 using the Likert scale. The theoretical midpoint of
each construct was determined by the number of items included in the respective scale, with
a midpoint equivalent to a score of 3 per item.

2.6. Validity and Reliability

A preliminary pilot test was conducted with 40 teachers who were not included in
the main research sample. Item validity was assessed using the Pearson product-moment
correlation between each item score and the corresponding total score. Because the pilot test
involved 40 respondents, the degrees of freedom for the correlation test were calculated as
df=n—2=38. At a. = .05 (two-tailed), the corresponding critical value was approximately
0.320. Items with a calculated correlation coefficient greater than the critical value were
considered valid.

The results indicated that all questionnaire items met the validity criterion. Reliability
was assessed using Cronbach’s Alpha, with coefficients ranging from 0.936 to 0.971,
exceeding the commonly applied minimum criterion of 0.70 [27]. These coefficients indicate
excellent internal consistency. However, because coefficients above 0.90 may also reflect
similarity or redundancy among items, the very high reliability coefficients were interpreted
cautiously rather than being treated solely as evidence of superior measurement quality.

2.7. Variables and Measurement

The study consisted of three predictor variables and one outcome variable. Emotional
Intelligence (X1), Spiritual Intelligence (X2), and Resilience (X3) served as independent
variables, while Organizational Citizenship Behavior () served as the dependent variable.
Each construct was operationalized through its respective dimensions and measured using
the 5-point Likert scale described above.

2.8. Data Analysis

Data analysis was performed using SPSS 25 and consisted of descriptive and
inferential statistical analyses. Descriptive analysis was used to summarize the distribution
and level of each construct based on the observed scores. Descriptive results were classified
into five categorical levels to facilitate interpretation of the respondents’ scores.

Prior to hypothesis testing, classical assumption tests were conducted to assess the
suitability of the multiple linear regression model. These included a normality test using the
One-Sample Kolmogorov-Smirnov test, a linearity test using Deviation from Linearity, a
multicollinearity test based on Variance Inflation Factor (VIF) and Tolerance values, and a
heteroscedasticity assessment using scatterplot analysis.

The hypotheses were tested using multiple linear regression with the following
model:

Y=0+B:Xi+BXo+ PsXs+ ¢ 1)

where Y represents Organizational Citizenship Behavior, a represents the constant, Pi, B2,
and B represent the regression coefficients for Emotional Intelligence, Spiritual Intelligence,
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and Resilience, respectively, Xi, X2, and X represent the three independent variables, and €
represents the error term.

The coefficient of determination (R?) was used to assess the proportion of variance
in OCB explained by the three predictor variables. Partial relationships were evaluated using
t-tests for each regression coefficient, while the simultaneous relationship of the three
independent variables with OCB was evaluated using the F-test. Statistical significance was
assessed at the 5% significance level (o = 0.05).

2.9. Ethical Considerations

Participation in the study was voluntary. Respondents were informed about the
purpose of the research and the use of the collected data. The confidentiality of respondents’
information was maintained, and the data were used only for research purposes.

3. RESULTS
3.1. Descriptive Statistics

This section presents the findings obtained from the data analysis, including
descriptive statistics, classical assumption tests, multiple linear regression analysis, and
hypothesis testing. The presentation follows the order of the research objectives and
hypotheses.

Descriptive statistical analysis was conducted on 248 public elementary school
teacher respondents in Pamulang District for the four research variables: Emotional
Intelligence (X1), Spiritual Intelligence (X2), Resilience (X3), and Organizational
Citizenship Behavior (OCB) (Y). A summary of the results is presented in Table 1.

Table 1. Descriptive Statistics of Research Variables

Variable N Mean Median SD Min Max  Skewness Kurtosis
El (X1) 248 177.25 178 8.768 156 198 0.030 -0.162
SI (X2) 248 168.41 169 10.238 142 189 -0.167 -0.373
Resilience (X3) 248 164.90 164 9.351 139 186 -0.045 -0.400
OCB (Y) 248 156.16 156 13.486 125 186 -0.096 -0.486

Source: Processed by the researcher (2026)

The four constructs were measured using the same 5-point response scale, and the
theoretical score range was 40-200 because each construct comprised 40 items.
Accordingly, the theoretical midpoint was 120 (40 x 3). The mean scores of El (177.25), SI
(168.41), Resilience (164.90), and OCB (156.16) were all above the theoretical midpoint of
120, indicating relatively high observed levels of the four constructs among the respondents.

The skewness values ranged from -0.167 to 0.030, while kurtosis values ranged from
-0.486 to -0.162. These values indicate that the distributions were relatively close to
symmetry, with no substantial departure from normality evident from the descriptive
distributional statistics. However, formal assessment of the regression residuals was
conducted separately through the normality test.

Further analysis of the mean indicator scores shows that, for OCB, the Altruism
indicator obtained the highest score (4.07), while Civic Virtue was the lowest (3.73). For
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Emotional Intelligence, Self-Awareness was highest (4.52), and Self-Motivation was lowest
(4.33). For Spiritual Intelligence, Personal Meaning Production was highest (4.30), and
Conscious State Expansion was lowest (4.09). For Resilience, Optimism was highest (4.261)
and Reaching Out was lowest (3.985). A summary is presented in Table 2.

Table 2. Highest and Lowest Mean Indicator Scores per Variable

Variable Highest Indicator (score) Lowest Indicator (score)

OCB (Y) Altruism (4.07) Civic Virtue (3.73)

El (X1) Self-Awareness (4.52) Self-Motivation (4.33)

Sl (X2) Personal Meaning Production (4.30) Conscious State Expansion (4.09)
Resilience (X3) Optimism (4.261) Reaching Out (3.985)

Source: Processed by the researcher (2026)

The indicator-level results suggest that altruistic behavior was the most strongly
expressed OCB dimension, whereas civic participation was comparatively lower. Similarly,
self-awareness, personal meaning production, and optimism represented the strongest
indicators of EI, SlI, and resilience, respectively. These descriptive patterns provide
contextual information for interpreting the subsequent regression results.

3.2. Classical Assumption Test Results
3.2.1. Normality Test

The normality test was conducted using the One-Sample Kolmogorov-Smirnov Test
on the residual values of the regression model. The results are shown in Table 3.

Table 3. Normality Test Results (One-Sample Kolmogorov-Smirnov)
N Mean Residual Std. Deviation Test Statistic Asymp. Sig. (2-tailed)
248 -0.1855 7.163 0.043 0.200

The Asymp. Sig. (2-tailed) value of 0.200 exceeds 0.05, indicating that the residual
distribution does not significantly deviate from normality. Thus, the normality assumption
for the regression analysis was considered satisfied. The reported residual mean of -0.1855
should nevertheless be verified against the original SPSS output because, in a linear
regression model containing an intercept, the mean of the unstandardized residuals is
theoretically expected to be approximately zero.

3.2.2. Linearity Test

The linearity test was conducted using the Test for Linearity (ANOVA) on the
relationship between each independent variable and OCB. The Deviation from Linearity
significance values for all three relationships were greater than 0.05, indicating that no
significant deviation from linearity was detected in the relationships between the
independent variables and OCB (Table 4).
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Table 4. Linearity Test Results
Relationship F (Deviation from Linearity) Sig.
X1 (Emotional Intelligence) — Y (OCB) 0.903 0.647
X2 (Spiritual Intelligence) — Y (OCB) 1.361 0.084
X3 (Resilience) — Y (OCB) 1.281 0.141

3.2.3. Multicollinearity Test

The multicollinearity test used Tolerance and Variance Inflation Factor (VIF) values.
A model is generally considered free from problematic multicollinearity when the Tolerance

value exceeds 0.10, and the VIF value is below 10 (Table 5).

Table 5. Multicollinearity Test Results

Variable Tolerance VIF
Emotional Intelligence (X1) 0.973 1.027
Spiritual Intelligence (X2) 0.989 1.011
Resilience (X3) 0.977 1.023

All Tolerance values exceeded 0.10, and all VIF values were substantially below 10,
indicating that the independent variables did not exhibit problematic multicollinearity in the

regression model.

3.2.4. Heteroscedasticity Test

The heteroscedasticity test was conducted using the scatterplot method, comparing
the Regression Standardized Predicted Value (ZPRED) with the Regression Studentized

Residual (SRESID), as shown in Figure 1.

Scatterplot
Dependent Variable: OCB
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Figure 1. Heteroscedasticity Test Scatterplot

The residual points were scattered above and below zero without a systematic or
discernible pattern, indicating that the regression model did not show evidence of

heteroscedasticity based on the scatterplot assessment.




7192 https://doi.org/10.58421/gehu.v5i6.2065

3.3. Multiple Linear Regression Analysis Results

Multiple linear regression analysis was conducted to examine the partial and
simultaneous relationships of Emotional Intelligence (X1), Spiritual Intelligence (X2), and
Resilience (X3) with OCB (). The results are presented in Table 6.

Table 6. Multiple Linear Regression Analysis Results

Variable B Std. Error Beta t Sig.
(Constant) -16.417 20.792 - -0.790 0.431
Emotional Intelligence (X1) 0.198 0.065 0.168 3.020 0.003
Spiritual Intelligence (X2) 0.176 0.073 0.133 2.399 0.017
Resilience (X3) 0.663 0.078 0.475 8.540 0.000

Note: B = unstandardized regression coefficient; Beta = standardized regression coefficient.

Based on Table 6, the following multiple linear regression equation was obtained:
Y =-16.417+0.198X: + 0.176X2 + 0.663Xs 2)

The positive B coefficients indicate that higher scores on each predictor were
associated with higher predicted OCB scores when the other predictors were held constant.
Emotional Intelligence had an unstandardized coefficient of B = 0.198, Spiritual Intelligence
had B = 0.176, and Resilience had B = 0.663. Because the predictors are measured on
different scales, the standardized Beta coefficients provide a more appropriate basis for
comparing their relative predictive strength. Resilience had the largest standardized Beta
coefficient (B = 0.475), followed by Emotional Intelligence (f = 0.168) and Spiritual
Intelligence (p = 0.133), indicating that Resilience was the strongest predictor of OCB within
the present model.

3.4 Coefficient of Determination Test Results
Table 7. Coefficient of Determination Test Results
R R Square Adjusted R Square Std. Error of the Estimate
0.511 0.261 0.252 11.666

The R2 value of 0.261 indicates that Emotional Intelligence, Spiritual Intelligence,
and Resilience collectively accounted for 26.1% of the variance in OCB. The remaining
73.9% represents variance associated with factors outside the variables included in the
present model. The magnitude of R2 indicates a meaningful but moderate explanatory
contribution, rather than suggesting that the three predictors account for most of the variation
in OCB.

3.5. Hypothesis Test Results
3.5.1Partial Test (t-Test)

With df = 244 and o = 0.05, the t-table value obtained was 1.970. A summary of the
t-test results is presented in Table 8.
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Table 8. Summary of Partial Test (t-Test) Results

Hypothesis t-value t-table Sig. Result
Xl->Y 3.020 1.970 0.003 HO rejected, H1 accepted
X2-Y 2.399 1.970 0.017 HO rejected, H2 accepted
X3-Y 8.540 1.970 0.000 HO rejected, H3 accepted

All three independent variables showed statistically significant positive regression
coefficients in the partial tests. Emotional Intelligence was positively associated with OCB
(B=0.198, 3 =0.168, t = 3.020, p = 0.003), Spiritual Intelligence was positively associated
with OCB (B = 0.176, B = 0.133, t = 2.399, p = 0.017), and Resilience was positively
associated with OCB (B = 0.663, B =0.475, t = 8.540, p <0.001). Accordingly, H1, H2, and
H3 were supported.

3.5.2. Simultaneous Test (F-Test)
With dfl = 3 and df2 = 244, the F-table value obtained was 2.64. The F-test results

are presented in Table 9.

Table 9. F-Test (Simultaneous) Results

Model Sum of Squares df Mean Square F Sig.
Regression 11716.891 3 3905.630 28.698 0.000
Residual 33206.658 244 136.093 - -

Total 44923.548 247 -

The F-value of 28.698 exceeded the critical value of 2.64, with p < 0.001. This
indicates that the multiple regression model was statistically significant as a whole.
Therefore, Emotional Intelligence, Spiritual Intelligence, and Resilience jointly contributed
to the prediction of OCB, supporting H4. The F-test does not by itself establish a positive
simultaneous effect; the direction of the relationships is instead indicated by the positive
regression coefficients.

4. DISCUSSION
4.1. Emotional Intelligence and OCB

The results indicate a positive and statistically significant relationship between
Emotional Intelligence and OCB (B =0.198, B =0.168, t = 3.020, p = 0.003). Because the
study employed a cross-sectional associative design, this finding should be interpreted as an
association rather than evidence that Emotional Intelligence causes higher OCB. Teachers
with stronger emotional intelligence may be better positioned to recognize and regulate their
emotions, respond constructively to interpersonal situations, and maintain positive
relationships within the school environment.

This finding is consistent with previous studies [13], [28], [29], [11], [4], [30], which
likewise reported a positive relationship between emotional intelligence and OCB. The
consistency of these findings suggests that emotional competencies may be relevant to
discretionary workplace behavior in educational settings. Teachers with higher emotional
intelligence may be more capable of resolving interpersonal difficulties constructively and
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maintaining cooperative relationships, which are behavioral conditions compatible with
OCB [31].

4.2. Spiritual Intelligence and OCB

Spiritual intelligence also showed a positive and statistically significant relationship
with OCB (B = 0.176, B = 0.133, t = 2.399, p = 0.017). This result indicates that higher
spiritual intelligence was associated with higher OCB after controlling for Emotional
Intelligence and Resilience. The finding should be interpreted as an association rather than
a causal effect.

Teachers who perceive their profession as meaningful or connected to a sense of
devotion may demonstrate greater integrity, care, and responsibility in their work [32], [33].
Such values may provide an internal basis for engaging in discretionary behaviors that are
not necessarily accompanied by formal rewards. This interpretation is consistent with
findings reported in previous studies [13], [34], [17], [35], [36], which identified a positive
relationship between spiritual intelligence and OCB or related organizational behaviors.

4.3. Resilience and OCB

Among the three predictors, Resilience demonstrated the largest standardized
coefficient (= 0.475), with B=0.663, t = 8.540, and p <0.001. The standardized coefficient
indicates that Resilience was the strongest predictor of OCB among the variables examined
in the present regression model. This distinction is important because the unstandardized
coefficient (B = 0.663) should not be directly compared with the B coefficients of Emotional
Intelligence and Spiritual Intelligence to determine predictor strength.

Teachers’ ability to endure, adapt, and recover from work-related pressures may be
particularly relevant to discretionary workplace behavior. Challenges such as curriculum
changes, administrative demands, and expectations for improved learning quality may
require teachers to maintain constructive behavior despite difficulties. This interpretation is
consistent with previous findings [37], [16], [38], [39]. The result also aligns with previous
evidence highlighting the relevance of resilience to extra-role behavior [40].

4.4. Joint Contribution of Emotional Intelligence, Spiritual Intelligence, and Resilience

The three predictors were jointly associated with OCB, as indicated by the
statistically significant regression model (F = 28.698, p < 0.001; R2 =0.261). The regression
equationwas Y =-16.417 + 0.198X: + 0.176X2 + 0.663Xs. The model accounted for 26.1%
of the variance in OCB, indicating a moderate explanatory contribution.

The findings should not be described as an “interaction” among the three variables
because no statistical interaction terms were included in the regression model. Rather, the
results indicate that Emotional Intelligence, Spiritual Intelligence, and Resilience jointly
contributed to the prediction of OCB. This joint contribution is consistent with the view that
teachers’ discretionary behavior may be associated with several complementary personal
resources. Emotional intelligence may support interpersonal and emotional regulation,
spiritual intelligence may provide meaning and internal motivation, while resilience may
support persistence when teachers encounter work-related challenges.
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The findings are broadly consistent with previous studies [41], [42]. At the same
time, the moderate R? indicates that these three personal characteristics do not provide a
complete explanation of OCB. The remaining 73.9% of unexplained variance suggests that
organizational and contextual factors may also be relevant.

4.5. Practical and Theoretical Implications

The findings have both theoretical and practical implications. Theoretically, the
results support the relevance of examining multiple personal resources when understanding
OCB in educational organizations. The distinct standardized coefficients further indicate that
the relative contribution of the predictors is not equivalent, with Resilience showing the
strongest statistical association in the present model.

Practically, professional development programs for elementary school teachers may
consider strengthening emotional regulation, meaningful professional engagement, and
adaptive coping capacities alongside technical and pedagogical competencies. However,
such interventions should be understood as potential avenues for supporting OCB rather than
as evidence-based causal mechanisms, given the cross-sectional nature of the present study.

4.6. Limitations and Future Research

This study has several limitations. First, the research model explains 26.1% of the
variance in OCB, indicating a moderate explanatory contribution and suggesting that
substantial variation remains associated with factors not included in the model. Second, data
collection through questionnaires is susceptible to respondent subjectivity and differences in
perception. Third, the study employs a cross-sectional design, which limits causal
interpretation and does not capture changes in OCB or the predictor variables over time.
Fourth, the scope of the study is limited to public elementary school teachers in Pamulang
District, so generalization to other regions or educational levels should be made with caution.

Future research may incorporate additional organizational and contextual variables,
such as leadership, organizational culture, job satisfaction, organizational commitment,
school climate, and perceived organizational support. Longitudinal or mixed-methods
designs may also provide a more comprehensive understanding of how personal and
organizational factors are associated with teachers’ OCB over time...

5. CONCLUSION
This study examined the relationships of Emotional Intelligence, Spiritual

Intelligence, and Resilience with Organizational Citizenship Behavior among public
elementary school teachers. The findings indicate that all three variables were positively and
significantly associated with OCB, both individually and jointly. Resilience emerged as the
strongest predictor, based on its largest standardized coefficient (B = 0.475), compared with
Emotional Intelligence (B = 0.168) and Spiritual Intelligence ( = 0.133). The unstandardized
coefficients were B = 0.198 for Emotional Intelligence, B = 0.176 for Spiritual Intelligence,
and B = 0.663 for Resilience, with the overall regression model statistically significant (p <
0.001).
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Theoretically, the findings highlight the relevance of complementary personal
resources in understanding teachers’ OCB, particularly the prominent role of resilience
within the present model. Practically, schools and teacher-development programs may
consider activities related to emotional-management skills, spiritual development, and
resilience support. However, these recommendations should be interpreted as potential
supportive strategies rather than causal interventions because the cross-sectional design does
not establish causal relationships.

A major limitation is that the model explained 26.1% of the variance in OCB and
was based on self-reported data from public elementary school teachers in a specific
geographic context, limiting causal interpretation and broader generalization. Future
research should examine additional organizational and contextual factors, including
leadership, organizational culture, job satisfaction, and school climate, and employ mixed-
methods and longitudinal designs to provide a more comprehensive understanding of the
factors associated with teachers” OCB over time.
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