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Children's readiness for the transition from early childhood education 

(PAUD) to elementary school (SD) is an important aspect that may 

influence their subsequent educational experiences. Parenting 

practices are an important factor associated with children's school 

readiness. This study aims to describe children's readiness for entering 

elementary school in relation to parental parenting practices and to 

formulate the stages of parenting practices implemented by parents. 

This study employed a qualitative approach using a multiple-case 

study design. Participants were selected through purposive sampling 

and consisted of five mothers of Kindergarten B children who 

demonstrated good school readiness based on an initial assessment, 

along with two teachers as significant others for data triangulation. 

Data were collected through in-depth interviews and analyzed using 

an inductive thematic process based on Miles and Huberman's 

interactive model. The findings describe children's school readiness 

across eight aspects: social skills, independence, emotional skills, 

cognitive skills, language and communication skills, motor skills, 
reading and writing skills, and physical development. Sixteen forms 

of parenting practices were identified and organized into three stages: 

the initial stage, involving the fulfillment of developmental milestones 

through home-based stimulation, the adaptation preparation stage, 

involving guidance and introduction to the school environment, and 

the academic preparation stage, involving learning assistance. 

These findings provide an empirical description of patterns and stages 

of parenting practices associated with children's school readiness. The 

identified three-stage pattern may serve as a reference for schools in 

developing home-based partnership programs that involve parents in 

supporting children's readiness for the transition to elementary school. 
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1. INTRODUCTION  

The transition from early childhood education (PAUD) to elementary school (SD) is 

a critical developmental period in which children are expected to adapt to new academic, 
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social, and emotional demands that differ from those encountered in preschool settings [4], 

[57]. School readiness refers to children's capacity to meet these demands and encompasses 

multiple developmental domains, including physical health, social competence, emotional 

maturity, language and cognitive development, and communication and general knowledge. 

Recent research [11] emphasizes that school readiness should not be viewed solely as an 

individual characteristic of the child, but as a multidimensional outcome shaped by 

interactions among children, families, schools, and communities. Consequently, children's 

readiness for school is influenced not only by their developmental characteristics but also by 

the environments and experiences that support their development. 

Inadequate school readiness may have immediate consequences for children's 

adjustment to the classroom, including difficulties in following instructions and performing 

tasks independently [48]. It may also be associated with longer-term educational outcomes, 

such as lower academic achievement and an increased risk of school dropout [8], [18]. 

Recent large-scale cohort research further indicates that school readiness is associated with 

subsequent school attendance, with children demonstrating lower readiness being at greater 

risk of chronic absenteeism at later educational levels [55]. These findings highlight the 

importance of understanding the factors and processes that support children's readiness 

before they enter elementary school. In Indonesia, age remains an important criterion in 

elementary school admission under the Regulation of the Minister of Primary and Secondary 

Education Number 3 of 2025. However, age alone does not necessarily represent children's 

developmental readiness for school. A 2022 survey conducted by the Ministry of Education, 

Culture, Research, and Technology through the Directorate General of Teachers and 

Education Personnel reported that several developmental aspects, including physical, social, 

emotional, literacy, and numeracy skills, had not yet been optimally achieved by some 

PAUD children preparing to transition to elementary school [2]. Studies conducted in 

Indonesia also indicate variation in children's school-readiness profiles. Research across 12 

provinces found that deficiencies in preschool competencies across the assessed domains 

remained evident in a substantial proportion of children [43], while another study reported 

that many children aged 5–6 years had not yet achieved optimal school readiness [46]. 

Conversely, other studies reported relatively good levels of school readiness within their 

respective contexts [17], [59]. This variation suggests that school readiness cannot be 

adequately explained by age or child characteristics alone. 

From an ecological perspective, children's development occurs through interactions 

between the child and multiple environmental systems, with the family constituting one of 

the most immediate contexts of development [14], [41]. Parents are among children's earliest 

and most significant socialization figures [7], and their interactions with children may 

contribute to the development of cognitive, social, emotional, language, and self-regulation 

skills that are relevant to the transition to elementary school [54]. Previous studies have 

reported that parenting and parental involvement are associated with children's school 

readiness beyond certain family characteristics, such as family structure, family size, and 

parental education [35]. Parental involvement at home has also been found to account for 

part of the relationship between socioeconomic status and children's readiness for school 

[23], [56]. However, these findings should not be interpreted as indicating that the family is 
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the single or greatest determinant of school readiness. Rather, they indicate that the family 

is an important proximal context in which children's developmental experiences are shaped. 

Within this ecological context, it is important to distinguish several related but 

conceptually different terms. Parenting style generally refers to the broader emotional and 

behavioral climate in which parents raise their children, whereas parenting practices refer to 

specific behaviors through which parents pursue particular socialization and developmental 

goals [12]. Parental involvement refers more specifically to parents' participation in 

children's learning and educational experiences, while home-learning activities constitute 

particular forms of involvement, such as reading together, educational play, singing, talking 

about school routines, and providing learning support at home [6]. Thus, parental 

involvement and home-learning activities can be understood as potential manifestations of 

parenting practices, rather than as concepts that are interchangeable with parenting practices 

as a whole. 

Evidence consistently indicates that home-based parental involvement is associated 

with children's educational and developmental outcomes. Activities such as reading books 

with children, participating in learning activities, playing together, and discussing problems 

and school routines have been positively associated with children's academic success [6]. A 

meta-analysis [28] further demonstrated that parents' direct involvement in home-based 

learning activities—including shared reading, educational play, cognitive stimulation, 

interaction, and learning support—was strongly associated with children's school readiness. 

These findings provide support for examining parenting practices as a proximal mechanism 

through which parents create developmental and learning experiences at home. In this sense, 

parenting practices provide a more appropriate analytical focus for understanding what 

parents actually do to support children's readiness than examining parenting style or parental 

characteristics alone. 

The ecological perspective and the concept of parenting practices are therefore 

particularly relevant to this study. Ecological theory provides a framework for understanding 

children's school readiness as emerging from interactions between children and their 

immediate social environments, particularly the family [14], [41]. Meanwhile, the concept 

of parenting practices allows these environmental influences to be examined at the level of 

concrete parental behaviors and activities. Combining these perspectives makes it possible 

to move beyond the question of whether parents are associated with school readiness toward 

a more process-oriented question: what parenting practices are implemented at home, how 

are these practices organized, and how do parents describe their role in preparing children 

for the transition to elementary school? 

Previous studies have examined parenting and children's school readiness in various 

settings [13], [14], [27], [29], [35], [44], [53]. However, an important gap remains regarding 

the detailed description of how parenting practices are enacted and organized in the context 

of children's preparation for elementary school, particularly in Indonesia. Some studies have 

primarily examined the role of parents from a theoretical perspective [14], while studies 

conducted in the United States, Australia, and Turkey have examined parenting and school 

readiness within sociocultural contexts that differ from Indonesia [27], [29], [35], [44], [53]. 

This contextual variation is relevant because parenting beliefs, goals, and practices are 
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shaped by cultural and temporal contexts [15], [30]. Therefore, findings from other cultural 

settings cannot simply be assumed to represent the forms and processes of parenting 

practices occurring in Indonesian families. 

Research in Indonesia has also examined the relationship between parenting 

practices and children's school readiness using quantitative approaches [17]. Although such 

studies provide evidence regarding associations between parenting and school readiness, 

they provide limited insight into the specific forms of parenting practices, the way these 

practices are implemented in everyday family life, and the sequence or stages through which 

parents perceive their preparation of children for school. Consequently, what remains 

insufficiently understood is not merely whether parenting is related to school readiness, but 

how parents who support children with good school readiness enact their parenting practices 

and how these practices are organized in preparation for the transition to elementary school. 

Addressing this gap requires an approach capable of capturing parents' experiences, 

meanings, and descriptions of their practices in context. 

Beyond the ecological perspective and the concept of parenting practices, the way 

these practices unfold and are organized over time can also be understood through 

developmental-task theory and the concept of developmental trajectories. Developmental-

task theory holds that each phase of a child’s life is associated with specific developmental 

tasks that must be mastered before the child can successfully move to the tasks of the next 

phase (Havighurst, 1953, as cited in [3]). Relatedly, the concept of developmental trajectory 

describes change as following a certain sequence, timing, and direction, rather than occurring 

as isolated, unconnected events [39]. These perspectives suggest that parenting practices 

supporting children’s school readiness may not occur as a single set of actions, but as a 

sequence of practices organized around developmental demands that shift as children 

approach the transition to elementary school. 

Accordingly, this study focuses on parenting practices among parents of 

Kindergarten B children who demonstrate good school readiness. Using a qualitative 

multiple-case study approach, the study aims to: (1) describe children's readiness to enter 

elementary school in relation to the parenting practices experienced at home, and (2) identify 

and formulate the stages or patterns of parenting practices that parents describe in preparing 

their children for elementary school. By focusing on the practices and processes described 

by parents, this study seeks to provide a contextualized understanding of how home-based 

parenting practices support children's readiness for the transition to elementary school. The 

findings are expected to provide an empirical reference for schools in developing home-

based partnership programs that involve parents in supporting children's school readiness.  

 

2. METHODS 

Research Design 

This study employed a qualitative case study approach to explore parenting practices 

that support children's readiness for the transition from early childhood education (PAUD) 

to elementary school (SD). Given that the study involved five families and examined the 

parenting practices within each family as well as patterns across the cases, the design is more 

appropriately described as a multiple-case study rather than an intrinsic single-case study. 
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Each family constituted a bounded case, with parenting practices within the family serving 

as the primary unit of analysis. A multiple-case design enabled the researchers to examine 

each case in depth and subsequently identify similarities and variations in parenting practices 

across cases [5], [47], [50], [58]. 

The study specifically focused on families whose children demonstrated good school 

readiness at the time of the initial assessment. Therefore, the cases were purposively selected 

as readiness-positive cases, rather than as representative of families or children in the general 

population. The purpose of this case selection was to explore the forms and stages of 

parenting practices present in cases where children demonstrated relatively favorable school-

readiness profiles. 

 

Participants 

Participants were selected using purposive sampling based on predetermined 

inclusion criteria. The primary participants were mothers who: (1) had a child aged 4–6 years 

(up to 6 years 11 months), (2) had a child enrolled in Kindergarten B, and (3) had a child 

who demonstrated a good level of school readiness based on the initial assessment. Five 

mothers who met these criteria participated as the primary informants. 

Two Kindergarten B homeroom teachers from the PAUD institution where the initial 

assessment was conducted were also recruited as teacher informants for data triangulation. 

Their role was to confirm and enrich information obtained from the mothers, particularly 

regarding children's observable school-readiness characteristics and parenting practices that 

were relevant to children's preparation for school. Thus, the study involved seven informants 

in total: five mothers as primary informants and two teachers as secondary informants. 

The selection of five primary participants was based on the availability of 

information-rich cases that met the predefined inclusion criteria. The sample size was 

determined by the number of cases meeting these criteria rather than by data saturation. This 

sample was considered adequate given the narrow study aim, the specificity of participants’ 

experiences, and the depth of the interview data. Data collection and analysis were 

nonetheless conducted iteratively, with subsequent interviews informed by emerging 

categories and themes. 

 

Participant and Child Profiles 

Table 1 presents the demographic and school-readiness profiles of the children of the 

participating mothers. To protect participants' confidentiality, children's initials are used 

instead of their full names. 

Table 1. Participant's Child Profile 

Initials 
 

Child's 

Age 
Sex Family Structure 

Birth 

Order 
A B C Category 

IY 

6 years 

10 

months 

F 
Core family, 3 children, mother as main 

caregiver 
2 of 3 58 93 100 

Pretty 

Good 

ZM 

5 years 

7 

months 

F 
Core family, 2 children, mother as main 

caregiver 
1 of 2 92 97 100 Good 
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Initials 
 

Child's 

Age 
Sex Family Structure 

Birth 

Order 
A B C Category 

FP 

6 years 

7 

months 

M 
Core family, 3 children, mother as main 

caregiver 
3 of 4 100 97 100 Good 

CD 

6 years 

4 

months 

F 
Core family, 3 children, mother as main 

caregiver 
3 of 3 67 87 100 

Pretty 

Good 

SL 

6 years 

4 

months 

M 
Core family, 4 children, mother as main 

caregiver 
3 of 4 100 87 100 Good 

Description: A = Physical Aspect, B = Cognitive & Language Aspects, C = Social & Emotional Aspects. 

School-Readiness Screening 

Children's school-readiness status was determined through an initial assessment 

using the Early Development Instrument (EDI) Assessment Sheet, originally developed by 

Janus and Offord [25], as reproduced in [16, p. 93]. The assessment was completed by 

Kindergarten B teachers through direct observation of the children. 

The assessment covered three broad domains reported in the initial assessment: physical 

aspects, cognitive and language aspects, and social and emotional aspects. The percentage 

for each domain represented the proportion of assessed indicators achieved by the child. The 

threshold of at least 75% fulfillment in each assessed domain was jointly established by the 

researcher and the homeroom teachers, based on the consideration that this percentage 

represents attainment substantially above half of the total items within each domain. This 

threshold was further supported by the teachers' judgments regarding the children's 

condition, obtained through informal interviews, rather than being a standardized criterion 

specified in the EDI instrument itself. It should be noted that the Indonesian-language 

adaptation of the EDI Assessment Sheet used in this study has not undergone a separate 

psychometric validation process, its use here was intended as a practical screening tool to 

identify information-rich cases for this qualitative study, rather than as a validated diagnostic 

measure. 

Based on this threshold, two categories were distinguished: children classified as 

"Good" met the ≥75% criterion across all three domains, while children classified as "Pretty 

Good" fell below this threshold on the physical aspect only, while still meeting the threshold 

on the cognitive/language and social/emotional domains. Children in the "Pretty Good" 

category were still considered to meet the study's inclusion criterion of demonstrating a good 

level of school readiness, because the observed shortfall was confined to the physical domain 

and was corroborated by the homeroom teacher's independent judgment that the child was 

otherwise ready to enter elementary school. The use of a criterion based on each assessed 

domain was intended to ensure that the selected cases demonstrated relatively favorable 

school-readiness profiles across the developmental areas assessed in the initial screening. 

 

Data Collection 

Data were collected through semi-structured, in-depth interviews with the five 

mothers. The interview guide was developed from the grand-tour questions and research 

sub-questions and was adjusted according to the participants' responses and the conditions 
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encountered during data collection. The interviews focused on parents' experiences, beliefs, 

activities, and strategies in preparing children for elementary school, including home-based 

developmental stimulation, preparation for school routines and environments, and learning 

assistance. 

Triangulation was conducted by interviewing two Kindergarten B teachers as secondary 

informants [45]. Information obtained from the teachers was used to corroborate and enrich 

the mothers' accounts, particularly with respect to children's school-readiness characteristics 

observed in the educational setting. The teachers were not treated as equivalent to the 

primary participants but served as external sources of information for triangulation. 

Participant quotations are labeled using a code indicating the participant's initials, the date 

of the interview session (DDMMYY format), and the corresponding line number in the 

interview transcript. For example, the code SL070524, 148 refers to a statement by 

participant SL from the interview conducted on 7 May 2024, transcript line 148. 

 

Data Analysis 

Data analysis followed the interactive model of Miles and Huberman [51], consisting 

of data reduction, data display, and conclusion drawing and verification. Analysis was 

conducted iteratively throughout the research process rather than only after all interviews 

had been completed. 

During data reduction, interview transcripts were reviewed and relevant statements 

concerning parenting practices and children's school readiness were identified and coded. 

Codes with related meanings were grouped into categories, from which broader themes were 

developed inductively from the field data. Data displays were then used to organize the 

emerging categories and compare parenting practices within and across cases. Conclusions 

were subsequently drawn and continuously verified against the interview data and 

triangulation information. 

Because the study involved five family cases, the analysis proceeded at two levels: 

within-case analysis, which examined the parenting practices of each family in depth, 

followed by cross-case analysis, which compared the cases to identify recurring patterns, 

similarities, and variations. The resulting categories were then organized into a pattern of 

parenting-practice stages based on the participants' accounts. 

The credibility of the data in this study was strengthened through data triangulation, 

namely by involving teacher informants as secondary informants to corroborate and enrich 

the information obtained from the primary participants [45]. 

 

Research Ethics 

This study received ethical approval from the Research Ethics Committee of the 

Faculty of Psychology, Universitas Airlangga, under certificate number No. 

2127/B/UN3.FPSI/III/TA.00.03/2024. Participation was voluntary, and the identities of the 

participants and their children were protected through the use of initials in reporting the 

findings. 
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3. RESULTS AND DISCUSSION 

This section presents the results and discussion in a combined format. Within each 

subsection below, empirical findings are first described, followed by supporting participant 

evidence, interpretation in light of the relevant theoretical framework, and comparison with 

previous research. 

 

3.1. Participant Profile 

The five participants were housewives aged 31-39 years old who lived in the East 

Surabaya area. Their educational backgrounds ranged from senior high school to 

undergraduate degrees in various fields. All participants served as the main caregiver for the 

child included in this study (see Table 1 for family structure and birth order). 

In addition to the five parents as the main participants, this study also involved two 

significant others, namely teachers who are the homeroom teachers of the children during 

the learning process in each PAUD. WI teachers are homeroom teachers of ZM, FP, and SL 

participants, while RA teachers are homeroom teachers of IY and CD participants. 

 

3.2. Overview of Children’s School Readiness 

The results of cross-case analysis of the five subjects identified eight aspects of school 

readiness for children entering elementary school, namely social, independent, emotional,  

cognitive, language-communication, motor, reading and writing skills, and physical.  

 

 
Figure 1. Overview of 8 Aspects of Children's Readiness to Enter Elementary School 

Based on Figure 1, the five participants showed that parents tended to focus on social, 

independence, emotional, cognitive, and language and communication aspects in preparing 

their children for elementary school, while the other three aspects, namely physical, motor, 

and reading and writing skills, tended to be considered safe because they had been achieved 

by themselves through daily routines, consistent with findings in other cultural contexts. For 

example, parents in Denmark view social learning as the most important skill for a child's 

school readiness, while academic competence is thought to develop naturally [31]. This is in 

line with the definition [25] that school readiness is the minimum ability that every child has 

to adapt to meet the demands of the school. 
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The results of this study also show that parents do not pay equal attention to each aspect, 

especially social aspects, independence, emotional, cognitive, as well as language and 

communication which are consistently the main targets of parenting. This can be seen from 

the target indicators on the aspects that each participant wants to achieve in preparing 

children to enter elementary school. The description of each indicator is described as 

follows: 

In the social aspect, readiness is shown through the ability of children to interact with 

friends, teachers, and new people, as well as obey rules. The SL subject emphasized the 

importance of adherence to the rules because the learning atmosphere of elementary school 

is different from kindergarten: "...We’ve already explained to him that there will be rules 

once he’s in 1st grade, I think he’s already willing [to follow them], because at home we’ve 

also applied rules" (SL070524, 148). FP added that the new environment in elementary 

school, friends, teachers, and new demands. Both make social skills the key to children's 

adaptation. In accordance with the indicators of readiness in the social aspect according to 

[25], that social competence includes competence and cooperation with others, the ability to 

obey rules, curiosity, learning approach and problem solving. 

In the aspect of independence, parents interpret it differently. IY and ZM emphasize 

self-development (bathing, eating, toilet training independently), while FP and CD interpret 

it as responsibility for personal belongings and tasks. CD specifically highlights 

independence in the form of children's initiative to deliver school instruction without being 

asked, "... At school, there is a task, for example, today what is it, he can already order there, 

at school, it is automatically delivered by himself without me asking" (CD060524, 186). 

This variation in meaning shows that independence is not a single construct, but is 

interpreted according to the context of each family, in line with the view that parenting is 

contextual [15]. 

 In the emotional aspect, readiness is reflected in the child's ability to recognize, express, 

and control emotions, children are able to listen and follow instructions from school, and 

children are able to follow the learning process without being accompanied by close figures 

such as parents, older brothers, or relatives and so on. ZM described her daughter as being 

able to validate her own grief while still holding back tears, "... He said it was sad, he just 

said sometimes it's because he's so sad that he's still in custody..." (ZM040524, 56). 

Meanwhile, FP emphasizes more mature self-regulation in elementary schools because 

children will face new and demanding situations. [25] explains that emotional maturity, 

encompasses prosocial behavior, behavior, aggression, lack of attention and hyperactivity, 

and anxiety behaviors. 

In the cognitive aspect, indicators include critical thinking skills, curiosity, and problem-

solving, it can be seen that cognitive abilities are not always synonymous with calistung 

skills. One of the subject children is not fluent in reading, but the teacher considers that the 

child has good ability to interpret words and reading, showing that cognitive maturity can be 

achieved through different literacy paths. IY said that his son was critical and the selection 

was contextual, "He is not this bad, he is quite critical too, likes to ask questions" (IY020524, 

38). According to [25] indicators of general knowledge skills, include the child's ability to 
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express thoughts in a way that is understandable to adults and other children, the ability to 

understand others and aspects of general knowledge. 

In the aspect of language and communication, readiness is shown through the ability of 

children to communicate orally, such as expressing opinions, telling stories in their own 

language, discussing current topics or around the surrounding environment, telling daily 

activities, and retelling a picture in their own language. The five children of the participants 

both showed a love of storytelling as an indicator of this readiness. CD emphasizes the 

importance of this aspect because children must be able to deliver learning instructions in 

elementary school, while SL emphasizes the importance of building children's openness with 

parents through continuous communication. According to [25] indicators of language and 

cognitive development, refer to the child's ability to use language correctly, cognitive aspects 

of language and numeracy as well as basic reading and numeracy skills, interests and 

memory, and more complex literacy. 

 In the physical aspect, indicators of the physical health and well-being of school-ready 

children are shown by the child's age-appropriate growth such as high growth and normal 

weight, no history of severe illness. The physical aspect is an aspect that is rarely reviewed 

by parents. Because parents consider their children to be physically ready judging from the 

child's normal age and growth, both height and weight. Meanwhile, it is seen from the motor 

ability of children such as gross motor skills such as walking, jumping, running, and fine 

motor skills such as scissors, folding, squeezing, the ability to coordinate eyes with hands 

(visio-motor), and children are able to concentrate or focus when learning takes place. [25] 

Explaining readiness from the aspect of physical health and well-being refers to the physical 

readiness of children to enter school, gross and fine motor skills, readiness to participate in 

all learning activities in school and physical independence. 

For the parents in this study, the physical, motor, and reading and writing aspects were 

seen as achievements that were automatically fulfilled through daily routines, not the result 

of special intervention efforts. This pattern indicates that parents implicitly distinguish 

between aspects that require active intervention (the social-emotional-cognitive domain) and 

those that are considered to develop naturally as they grow (the physical-motor domain). A 

finding that enriches the understanding of how Indonesian parents prioritize their parenting 

resources, and has not been widely revealed by previous quantitative research [17]. The 

findings on these eight aspects of readiness show a different pattern from the general 

misconceptions of the research results [10], [52] It is often inherent in parents that children's 

readiness to enter primary school is synonymous with academic ability, especially reading, 

writing, and arithmetic. 

The findings of this study show that parents actually place the aspect of reading and 

writing as one of the three aspects that are considered "safe", while their main attention is 

directed to the social, independence, emotional, cognitive, and language and communication 

aspects. This pattern indicates that parents in this study have a fairly comprehensive 

understanding of school readiness as a multidimensional construct, so that they are able to 

accompany children more holistically in facing the transition period to elementary school, 

rather than just encouraging early academic achievement as many have reported in previous 

studies. 
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3.3. Parenting Practices in Optimizing Children's School Readiness Aspects 

Darling and Steinberg define parenting practices as the means by which parents use to 

achieve certain socialization goals [15]. In the context of preparing children to enter 

elementary school, the purpose of the socialization is the aspects of readiness, namely the 

minimum ability needed by children to adapt to meet school demands, as described in the 

section Overview of Children's School Readiness Aspects. Thus, every effort made by 

parents to accompany the growth and development of children from the age of 0 years to the 

end of preschool age can be seen as a series of parenting practices aimed at preparing 

children to enter elementary school. The results of the analysis found 16 forms of parenting 

practices carried out by parents in preparing children to enter elementary school, as 

elaborated on their relationship with the tendency of aspects of children's school readiness 

targeted by parents. An overview of parenting practices can be seen in Table 2. 

Based on Table 2, it can be seen that practices that are routine and based on daily 

interactions, such as establishing family routines, monitoring children's growth and 

development, involving children in daily activities, and building communication with 

children are recorded to contribute the most, covering almost all aspects of school readiness 

in almost all subjects. These findings are consistent with the results of the study [19], [21], 

[42] that home-based stimulation effectively hones the social-emotional aspects of children 

through daily activities, regardless of their specific form, while language-based routines 

before bed correlate with children's academic and health outcomes later in life [20]. 

Even in families with low SES in the study [53] it was found that family routines, 

particularly those that are interactive and actively involve children, are associated with 

different domains of school readiness. This pattern shows that children's school readiness is 

not solely the result of specifically targeted interventions, but rather is formed through the 

accumulation of seemingly simple but consistently practiced daily parenting practices. 

Whereas, some practices that are more specific and directed at one specific goal, such as 

introducing school rules or conducting learning assistance, tend to contribute only to certain 

aspects and do not appear in all subjects. These findings reinforce the view [15]. that 

parenting practices are basically daily ways aimed at achieving certain socialization goals. 

In the context of this study, children's readiness for school is not built through a separate 

intervention program, but is integrated into the parenting routine itself. 

Table 2. Elaboration of the Relationship between Parenting Practices and 

Aspects of Children's School Readiness 

No 
Parenting 

Practices 
Physical 

Motor 

skills 
Social Emotional 

Language & 

Communication 
Cognitive Independence 

Reading 

& 

Writing 

1 

Engaging in 

outdoor 

activities 

- 1,2,3,4,5 1,2,3,4,5 1,2,4 4,5 4,5 1,2,4,5 5 

2 
Accompanying 

the child in play 
- 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 2,3,4,5 - 2 

3 
Engaging in 
daily activities 

- 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 - 
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Descriptions: The number indicates the subject number that indicates the practice in that aspect — 
1 = Subject IY, 2 = ZM subject, 3 = FP subject, 4 = CD subject, 5 = Subject SL. The "-" sign means 
that no subject has demonstrated this practice in that aspect. 

3.4 Stages of Parenting Practice in Optimizing School Readiness for Children 

Entering Elementary School 

The sixteen parenting practices, after further elaboration, showed certain patterns so 

as to produce a scheme of parenting practice stages in preparing children to enter elementary 

school. Decision-making in the categorization process is carried out based on the aspects 

targeted by parents of parenting practices carried out to prepare children for primary school 

as seen in Table 3. 

 

4 
Establishing 

family routines 
1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 

5 

Providing 

nutritious food 

 

1,2,3,4,5 - - - - - - - 

6 

Monitoring the 

child's growth 

and 

development 

1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 - 

7 
Building 
communication 

with the child 

- - 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 - 

8 

Providing 

guidance to the 

child 

- - 1,2,3,4,5 1,2,3,4,5 1,2,3,4,5 - 1,2,3,4,5 - 

9 Giving examples - 4 2,4 3,4,5 2,4,5 2 1,3,4 1,2,3,4,5 

10 
Giving the child 

rewards 
- - - 2,3,4,5 - - - - 

11 

Providing 

facilities and 

infrastructure 

1,2,3,4,5 1,2,3,4,5 1,2,4 2,4 - 2,3,4,5 - 1,2,4,5 

12 

Providing 

learning 

assistance 

- - - - 2 1,2,3,4,5 - 1,2,3,4,5 

13 

Motivating the 

child to prepare 

for school 

- - 1,2,3,4 1,3,4 4,5 3,5 1,2,3,4,5 3,5 

14 

Introducing the 

child to the 

intended 

elementary 

school 

- - 1,3 3 4 2,3,4,5 1,2,3,4,5 - 

15 
Introducing 

school rules 
- - - - - 4,5 3,4,5 - 

16 
Building the 

child's courage 
- - 1,2,3,4,5 3 4 - 1,2,3,4,5 - 
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Table 3. Categorization of Parenting Practices 

No 
 

Parenting Practices 

 
fi mo so em ba ko ke ca 

 

Initial 

 
Adaptation 

 

Academic 

 

1 Establishing family routines ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

2 
Monitoring the child's growth and 

development ✓ ✓ ✓ ✓ ✓ ✓ ✓ - ✓ ✓ - 

3 Engaging in daily activities - ✓ ✓ ✓ ✓ ✓ ✓ - ✓ ✓ - 

4 Accompanying the child in play - ✓ ✓ ✓ ✓ ✓ - - ✓ ✓ - 

5 
Building communication with the 

child 
- - ✓ ✓ ✓ ✓ ✓ - ✓ ✓ ✓ 

6 Providing facilities and infrastructure ✓ ✓ ✓ - - ✓ - ✓ ✓ ✓ ✓ 

7 Engaging in outdoor activities - ✓ ✓ ✓ - - ✓ - ✓ ✓ - 

8 Providing guidance to the child - - ✓ ✓ ✓ - ✓ - - ✓ - 

9 Giving examples - - - ✓ ✓ - ✓ ✓ - ✓ ✓ 

10 
Motivating the child to prepare for 

school 
- - ✓ ✓ - - ✓ - - ✓ ✓ 

11 
Introducing the child to the intended 

elementary school 
- - - - - ✓ ✓ - - ✓ - 

12 Building the child's courage - - ✓ - - - ✓ - - ✓ - 

13 Providing learning assistance - - - - - ✓ - ✓ - - ✓ 

14 Providing nutritious food ✓ - - - - - - - ✓ - - 

15 Introducing school rules - - - - - - ✓ - - ✓ - 

16 Giving the child rewards - - - ✓ - - - - ✓ - - 

Description: fi = physical, mo = motor, so = social, em = emotional, ba = language & 

communication, ko = cognitive, ke = independence, ca = reading and writing. 

Table 3 illustrates how parenting practices carried out by parents have an impact on 

certain aspects of school readiness which further forms a pattern of stages in each age range 

of children. The results of interviews from the five parents stated that they tend to focus on 

completing physical, motor, social, emotional, language, and cognitive aspects through 

routine and daily parenting practices in the early stages of children's growth and 

development. The pattern that is formed is then categorized as the Initial Stage. 

It is important to note that, because this study relied on retrospective, in-depth interviews 

rather than longitudinal observation, the initial, adaptation-preparation, and academic-

preparation stages described below should be understood as an interpretive pattern derived 

from parents' retrospective accounts of their parenting practices, rather than as a temporally 

verified developmental sequence confirmed for each family over time.  

Initial Stage. The initial stage is the first step taken by parents who focus on achieving 

aspects of children's development according to their age. Santrock argues that children's 

school readiness is closely coexist with development [37]. Therefore, parents' efforts to meet 

the achievement of child development milestones in each phase of their age are indirectly an 

effort by parents to prepare their children to enter elementary school from an early age. There 

are nine parenting practices at this stage ranging from providing nutritious food and 

monitoring children's growth and development, to accompanying children to play and 

building communication, to being directed to achieve physical-motor, social, emotional, 

language, and cognitive aspects simultaneously, without separate targets between aspects. 

The practice of monitoring children's growth and development is in line with the theory of 

developmental tasks. Parents’ approaches to motor stimulation illustrated this contrast: some 

combined it with specific activities such as cycling and outdoor play while also attending to 

daily nutrition, “...maybe it’s more like stimulation, like for the motor skills, motor 
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stimulation, [we] often take him along to do things like play, cycling, and then playing 

outside. As for the rest, well, [our] effort was just trying to serve nutritious food for the kids” 

(IY020524, 66), while others regarded it as arising naturally from daily activities, “...as for 

the other motor skills, they just come along on their own, because we have activities every 

day anyway” (ZM040524, 102). The practice of monitoring children's growth and 

development is in line with the theory of developmental tasks. This was illustrated by FP’s 

use of community health services (Posyandu) to monitor her child’s growth: “Yes, at first I 

used a journal... [then after] joining Posyandu, it became something we’d do in the morning 

too, like, ‘Come on sweetie, let’s check your height, your weight’” (FP050524, 96), 

consistent with evidence that family routines support children’s social-emotional school 

readiness regardless of their specific form [42]. 

Havighurst (1953, in [3]), who asserts that each phase of life has a certain developmental 

task that the child needs to master according to his age, and the success of completing it 

becomes the foundation for success in facing the developmental task in the next phase. This 

foundation is what makes the Initial Stage the starting point of a step-by-step developmental 

process, reflecting the principle of sequence, which is the completion of basic needs as a 

condition before parents move to a more specific target in the next stage [39]. 

Meanwhile, in some other parenting practices, it can be seen that parents are starting to 

target certain aspects of school readiness. This marks an important turning point, when 

parents begin to consciously direct their parenting to the competencies they consider 

essential for the child's readiness to face the demands of formal schooling, no longer simply 

responding to general developmental needs as in the previous stage. Although practices vary 

between parents, this orientation reflects the way parents interpret school readiness. School 

readiness itself is conceptually more accurately understood as the result of the interaction 

between the characteristics of children, families, schools, and the environment [38] rather 

than solely the result of parental orientation. This turning point illustrates the principle of 

timing in a developmental process, as the orientation of parenting changes as the transition 

time of the child enters elementary school [39]. The patterns found at this stage are further 

categorized as the Preparation Stage. 

 

The Preparation Stage.The preparation stage is a parenting practice that focuses on 

honing children's adaptability and academics before entering elementary school. Parenting 

practices at this stage are a combination of initial preparation and preparing children to have 

social skills, emotional maturity, and language and cognitive skills as a provision to go 

through the transition period and the demands of elementary school. School readiness is 

related to a child's minimum level of development to respond to school demands through 

cognitive, social and emotional qualities [33]. Social competence facilitates adaptation to 

school [22]. The results of the elaboration in Table 3, based on the focus, the preparation 

stage is differentiated into adaptation preparation and academic preparation. 

 The adaptation preparation stage is the next step that parents strive to hone their 

children's adaptability. The forms of parenting practices at this stage are a combination of 

initial preparation and preparing children to have social skills, emotional maturity, and 

language and cognitive skills as provisions to go through the transition period and the 
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demands of elementary school. Routine and daily activities in the initial stage are still 

implemented with a higher target in each aspect than the previous stage. For example, in 

establishing routines in the family, parents begin to make rules as a form of positive 

discipline for children, accustoming children to be responsible for themselves in terms of 

independence such as procedures when coming home from school, as well as responsibilities 

with some household chores. As SL explained, referring to the rules her child would 

encounter in elementary school, “We’ve already explained to him that there will be rules 

once he’s in 1st grade, I think he’s already willing [to follow them], because at home we’ve 

also applied rules” (SL070524, 148). In accordance with research [53] which shows that 

routine in the family plays a role in shaping children's independence to develop in school, 

including the ability to understand and follow rules. The various efforts above are home-

based stimulation. This is consistent with [49], which found that home-based stimulation has 

a positive impact on a child's social-emotional development and helps children become 

better prepared to enter primary school. 

The form of parenting practice that differs at this stage from the previous stage is the 

parents' efforts to provide direction to the child through discussions, interactive 

communication related to responsibilities to the child, ownership of goods, and schoolwork. 

In addition, parents also set an example for children both in behavior, communication, self-

control and emotions, and the learning process. This effort to build communication and 

provide direction shows a positive relationship between the child and the parent. Positive 

and warm parenting practices through stimulation of learning, discipline, and control in 

children can affect children's readiness for school well [8], [9]. 

In addition, in this adaptation preparation stage, children are introduced to the picture 

of the environment and learning atmosphere in elementary school. Parenting practices 

carried out by parents include motivating, introducing and visiting the intended elementary 

school by giving an overview of their school environment. Parents also began to introduce 

rules at school by getting used to the rules at home, such as rules about limits on outdoor 

play hours, worship routines, and study schedules. The purpose of this activity is for children 

to get used to the more serious rules and demands of learning at the formal level. In line with 

the results of the study [29] that creating a daily routine, scheduling playtime with children 

of the same age, enrolling their children in sports activities, and monitoring siblings' games 

are some of the ways Korean families support their children's social skills and approach to 

learning or self-regulation. Parents’ approaches to building this readiness varied: some relied 

on direct physical exposure, taking children to visit the school in advance, “...so that he 

wouldn’t be afraid of the new environment, so he’d know what school would be like — the 

environment is different from kindergarten... after being taken to the school a few times, it 

turns out he became brave enough to go to school” (IY020524, 88), while others let children 

build courage independently, without direct parental intervention: “...while we kept 

reinforcing [the idea] that none of his friends had their parents staying at school with them... 

so we didn’t push him to the point of fear, we let him be brave on his own, we let him go 

through the process himself” (ZM040524, 22). Other participants emphasized a different 

dimension of adaptation, namely the child’s mental readiness to face the social diversity they 

would encounter in elementary school: “...once he’s about to enter the elementary school 
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phase, he’ll definitely see his friends, see new communities, see a new atmosphere, new 

teachers, and a new learning style” (FP050524, 84). 

 

 The Academic Preparation Stage. The academic preparation stage is the practice of 

parenting focusing on the child's readiness in a more formal learning environment before 

entering elementary school. Forms of parenting practices increasingly have a more specific 

focus on emotional, cognitive, and reading and writing aspects. Specific parenting practices 

are characterized by the emergence of the most explicit academically oriented practices, 

namely intensely conducting learning assistance, in addition to continuing the practice of 

getting used to routines, building communication, providing facilities, setting examples, and 

motivating children. Learning assistance at this stage takes place as a routine that is 

consistently directed by parents. This was illustrated, for example, by teacher RA, who 

described checking in on the child’s daily reading practice: “...I personally ask Miss R., ‘Do 

you practice reading every day?’ [She says] ‘Yes, we practice.’ So for studying — the 

Qur’an-recitation practice too — it was done the same way” (RA170524, 84). CD similarly 

personalized this support to her child’s specific needs, for instance by gradually correcting 

his pronunciation rather than forcing his full attention on it: “...I held back a bit. I didn’t 

focus on this directly, but I kept repeating it, repeating it during his schoolwork... and it 

turned out he picked it up faster” (CD060524, 166). Parenting practices in the form of home 

learning support are basically an award and a challenge to be able to make children grow 

and develop well so as to encourage children's readiness for school [17]. The results of the 

study [17] show that children's cognitive abilities are low because parents tend to only 

provide learning tools for children, such as stationery and educational games, but do not use 

them optimally to stimulate children from their cognitive aspects. This shows the lack of 

quality time between parents and children in terms of playing and reading stories. 

In contrast to these findings, parents in this study tend to maximize efforts to mentor 

their children even though they have limited facilities. If there are parents who are able to 

provide facilities such as providing equipment to hone their children's potential, including 

children by participating in clubs or online classes is carried out on the basis of suitability 

with the child's interests. In other words, the facilities provided to children are accompanied 

by parental responsibility to accompany the child's learning process. Another effort made by 

parents at this stage is to motivate children to prepare for elementary school by continuing 

to build communication with their children. Parents give an overview of the learning 

environment and atmosphere in elementary school that is different from kindergarten, what 

can be done when they are in elementary school such as participating extra, having the 

opportunity to ask questions and get gifts in class as their brother did before, and honing 

their children's ability to be able to give learning feedback and communicate the tasks given 

at school to parents independently. 

At the academic preparation stage, parents understand the importance of readiness in 

learning and independence that children need to have when in elementary school. In 

accordance with research [27], data was obtained that the role of parents is motivation and 

instills many 'readiness' skills to their children in the form of life skills such as independence 

shown by the ability of children to do toilet training, the ability to interact with new 
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environments, and the courage to express opinions. These two focuses of parenting, namely 

direct academic assistance and the cultivation of life skills for independence, remain tied to 

a common awareness that the demands of elementary schools are higher than kindergarten. 

SL summed up this heightened expectation: “...with those rules, with those lessons, of course 

at home he also has to study more, right, not play as much. In kindergarten there was a lot 

of playing, but in elementary school he has to be more diligent” (SL070524, 154). The 

narrowing of focus in this last stage makes sense chronologically when the child is really 

about to enter elementary school, reflecting the shape of the developmental trajectory that is 

narrowing towards an increasingly specific target [39], however, because this ordering was 

inferred from participants' retrospective accounts rather than observed directly over time, it 

should be interpreted as an emergent pattern rather than a confirmed chronological sequence. 

Parents, regardless of their mentoring style, divert most of their parenting energy to 

strengthening academic readiness as a competency that will be immediately tested once the 

child enters a formal learning environment. This is consistent with the findings that 

stimulation of learning at home contributes significantly to improving children's cognitive 

abilities, thus making the role of parenting a strong factor in school readiness [26], [32], [35], 

[36]. 

Overall, it can be seen that the practice of parenting from the beginning of children's 

growth to the transition period into elementary school does not stand alone, but rather 

connect each other to form a unified process. These three stages describe a developmental 

process, which is a pattern of change that has a certain sequence, time linkage, and trajectory 

[39]. Parenting practices carried out by parents in preparing their children to enter 

elementary school optimally are not just a series of separate parenting activities. Overall, 

this pattern is progressive and tiered, starting from meeting general basic developmental 

needs, extending to the formation of more directed social adaptation skills, and finally 

narrowing back to strengthening specific academic readiness before children enter 

elementary school. Although following the same pattern of stages, the way parents achieve 

the target of each stage is individual and not singular, as can be seen from the variety of 

active intervention pathways and directed neglect found in this study, depending on the 

beliefs, experiences, and characteristics of each family. An overview of the stages of 

parenting practice in optimizing children's readiness to enter elementary school can be seen 

in Figure 2. 
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Figure 2. Scheme to Prepare Children for Elementary School 

4. CONCLUSION  

 

This study shows that children's readiness to enter elementary school is reflected in the 

achievement of eight developmental aspects, namely physical, motor, social skills, 

emotional maturity, independence, language and communication skills, cognitive abilities, 

and reading and writing skills, which are consistently the focus of parenting practices in the 

five cases in this study. 

Parents' efforts in achieving school readiness through parenting practices are quite 

varied, with a focus on targeted aspects. The sixteen forms of parenting practices identified 

are patterned into three sequential stages, namely the initial stage that focuses on the 

stimulation of home-based development, the adaptation preparation stage that emphasizes 

direction and introduction to the school environment, and the academic preparation stage 

that prepares children to face a more formal learning environment. These three stages 

describe a developmental process, not just a series of separate parenting activities. Preparing 

children to enter elementary school is not a single activity ahead of school registration, but 

a continuous process that begins long before children enter formal school age, and shifts its 

focus as the transition time approaches. 

Although following the same pattern of stages, the way parents achieve the target of 

each stage is individual and not singular, as can be seen from the variety of active 

intervention pathways and directed neglect found in this study, depending on the beliefs, 

experiences, and characteristics of each family. The mapping of these stages is the main 

contribution of the research, complementing the understanding that has been gained more 

from quantitative research that identifies the types of parenting practices separately, without 

describing how the practices develop and shift their focus over time. 
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In practical terms, these findings may inform how PAUD institutions and elementary 

schools support parents during the transition period. Schools could consider developing 

differentiated parent-school partnership programs aligned with each stage: encouraging 

general home-based developmental stimulation during the initial stage, providing guidance 

on classroom rules and school-environment orientation during the adaptation-preparation 

stage, and offering structured learning-assistance resources for parents during the academic-

preparation stage as children approach school entry. 

 

LIMITATIONS 

This study has limitations in the scope of participants which is limited to the perspective 

of mothers in the Surabaya area with cases of children who are well school readiness, so 

generalization of findings needs to be done carefully. Further research is suggested to 

involve the perspectives of fathers and other family members, compare parenting patterns in 

cases with variations in school readiness levels, as well as further explore the factors that 

shape such variation in parenting practices, including the role of the digital environment in 

contemporary parenting. 

 

REFERENCES  

[1]  A. Agusriani and M. Fauziddin, “Strategi orangtua mengatasi kejenuhan anak belajar dari rumah selama 

pandemi Covid-19,” Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, vol. 5, no. 2, pp. 1729–1740, 

2021, doi: 10.31004/obsesi.v5i2.961. 

[2] N. Aisyah, “Kemendikbud paparkan standar anak siap masuk SD, banyak ortu masih fokus calistung,” 

Detik Edu, 2022. 
[3] D. E. Anomietei and I. I. Mukeh, “Robert Havighurst developmental task theory and the need for 

developmental guidance,” vol. 6, no. 1, pp. 206–214, 2023. 

[4] C. Arnold, K. Bartlett, S. Gowani, and R. Merali, Is Everybody Ready? Readiness, Transition and 

Continuity: Reflections and Moving Forward. Bernard van Leer Foundation, 2007. 

[5] P. Baxter and S. Jack, “Qualitative case study methodology: Study design and implementation for novice 

researchers,” The Qualitative Report, vol. 13, no. 4, pp. 544–559, 2008. 

[6]  L. Boonk, H. J. M. Gijselaers, H. Ritzen, and S. Brand-Gruwel, “A review of the relationship between 

parental involvement indicators and academic achievement,” Educational Research Review, vol. 24, pp. 

10–30, 2018, doi: 10.1016/j.edurev.2018.02.001. 

[7]  J. Bowlby, Attachment and Loss, vol. 1. 1969. 

[8]  P. P. Britto and A. A. Rana, School Readiness: A Conceptual Framework. UNICEF, 2012. 

[9]  J. Brooks-Gunn and L. B. Markman, “The contribution of parenting to ethnic and racial gaps in school 

readiness,” The Future of Children, vol. 15, no. 1, pp. 139–168, 2005. 

[10]  D. Cahyaningrum, “Transisi TK ke SD miskonsepsi orang tua: Wajibkah anak mahir dalam keterampilan 

membaca?” Didaktik: Jurnal Ilmiah PGSD FKIP Universitas Mandiri, vol. 10, pp. 487–500, 2024. 

[11]  D. Christensen, C. L. Taylor, K. J. Hancock, and S. R. Zubrick, “School readiness is more than the child: 

A latent class analysis of child, family, school and community aspects of school readiness,” Australian 
Journal of Social Issues, vol. 57, no. 1, pp. 125–143, 2022, doi: 10.1002/ajs4.138. 

[12]  N. Darling and L. Steinberg, “Parenting style as context: An integrative model,” Psychological Bulletin, 

vol. 113, no. 3, pp. 487–496, 1993, doi: 10.1037/0033-2909.113.3.487. 

[13]  L. Dewi and E. Fauziati, “Pembelajaran tematik di sekolah dasar dalam pandangan teori konstruktivisme 

Vygotsky,” Jurnal Papeda, vol. 3, no. 2, 2021. 

[14]  S. M. Efastri and S. Suharni, “Peran orangtua terhadap kesiapan sekolah taman kanak-kanak pada anak 

usia dini,” Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, vol. 5, no. 1, p. 559, 2021, doi: 

10.31004/obsesi.v5i1.454. 

[15]  A. I. Etikawati, J. R. Siregar, H. Widjaja, and R. Jatnika, “Mengembangkan konsep dan pengukuran 

pengasuhan dalam perspektif kontekstual budaya,” Buletin Psikologi, vol. 27, no. 1, p. 1, 2019, doi: 

10.22146/buletinpsikologi.41079. 

[16]  D. A. Faqumala and Y. K. S. Pranoto, Kesiapan Anak Masuk Sekolah Dasar. PT Nasya Expanding 

Management, 2020. 



               https://doi.org/10.58421/gehu.v5i6.2006 

 

7314 

[17]  H. Fauziah, D. Hastuti, and L. N. Yuliati, “Parenting practice, parental involvement in school, child’s self 

concept and school readiness,” Jurnal Ilmu Keluarga dan Konsumen, vol. 13, no. 1, pp. 61–74, 2020, doi: 

10.24156/jikk.2020.13.1.61. 

[18]  C. Fitzpatrick, E. Boers, and L. S. Pagani, “Kindergarten readiness, later health, and social costs,” 
Pediatrics, vol. 146, no. 6, 2020, doi: 10.1542/peds.2020-0978. 

[19]  L. A. Gennetian, M. Marti, J. L. Kennedy, J. H. Kim, and H. Duch, “Supporting parent engagement in a 

school readiness program: Experimental evidence applying insights from behavioral economics,” Journal 

of Applied Developmental Psychology, vol. 62, pp. 1–10, 2019, doi: 10.1016/j.appdev.2018.12.006. 

[20]  L. Hale, L. M. Berger, M. K. LeBourgeois, and J. Brooks-Gunn, “A longitudinal study of preschoolers’ 

language-based bedtime routines, sleep duration, and well-being,” Journal of Family Psychology, vol. 25, 

no. 3, pp. 423–433, 2011, doi: 10.1037/a0023564. 

[21]  R. N. Hasanah and W. Yulianingsih, “Hubungan antara kegiatan parenting education dan kemampuan 

sosialisasi anak usia dini di PAUD Mutiara Hati Keputih Surabaya,” J+Plus Unesa, vol. 9, no. 2, pp. 

115–119, 2020. 

[22]  L. J. Hunter, K. L. Bierman, and C. M. Hall, “Assessing noncognitive aspects of school readiness: The 

predictive validity of brief teacher rating scales of social–emotional competence and approaches to 

learning,” Early Education and Development, vol. 29, no. 8, pp. 1081–1094, 2018, doi: 

10.1080/10409289.2018.1495472. 

[23]  P. Ip, N. Rao, J. Bacon-Shone, S. L. Li, K. W. Ho, C. B. Chow, and F. Jiang, “Socioeconomic gradients 

in school readiness of Chinese preschool children: The mediating role of family processes and 

kindergarten quality,” Early Childhood Research Quarterly, vol. 35, no. 2, pp. 111–123, 2016. 
[24]  R. E. Izzaty, Y. Ayriza, F. A. Setiawati, and R. N. Amalia, “Prediktor prestasi belajar siswa kelas 1 

sekolah dasar,” Jurnal Psikologi, vol. 44, no. 2, p. 153, 2017, doi: 10.22146/jpsi.27454. 

[25]  M. Janus and D. R. Offord, “Development and psychometric properties of the Early Development 

Instrument (EDI): A measure of children’s school readiness,” Canadian Journal of Behavioural 

Science/Revue Canadienne des Sciences du Comportement, vol. 39, no. 1, pp. 1–22, 2007, doi: 

10.1037/cjbs2007001. 

[26]  L. Jeon, C. K. Buettner, and E. Hur, “Family and neighborhood disadvantage, home environment, and 

children’s school readiness,” Journal of Family Psychology, vol. 28, no. 5, pp. 718–727, 2014. 

[27]  K. Jose, S. Banks, E. Hansen, R. Jones, S. R. Zubrick, J. Stafford, and C. L. Taylor, “Parental perspectives 

on children’s school readiness: An ethnographic study,” Early Childhood Education Journal, vol. 50, no. 

1, pp. 21–31, 2022, doi: 10.1007/s10643-020-01130-9. 

[28]  K. Józsa and T. Z. Oo, “Systematic review and meta-analysis of parental roles in early childhood school 

readiness,” Journal of New Approaches in Educational Research, vol. 15, no. 1, 2026, doi: 

10.1007/s44322-026-00055-2. 

[29]  V. Y. Kang, S. Coba-Rodriguez, and S. Kim, “‘We need to prepare and adjust’: The school readiness 

beliefs and practices of Korean families with preschool-aged children,” Early Childhood Research 

Quarterly, vol. 67, pp. 55–66, 2024, doi: 10.1016/j.ecresq.2023.11.005. 

[30]  Y. Kim, E. J. Calzada, G. Barajas-Gonzalez, K. Huang, L. M. Brotman, and A. Castro, “The role of 
authoritative and authoritarian parenting in the early academic achievement of Latino students,” Journal 

of Educational Psychology, vol. 110, pp. 119–132, 2017. 

[31]  B. Kjær, D. Bach, and K. I. D. Dannesboe, “Academics as play and the social as discipline: School 

readiness in Denmark,” International Journal of Early Years Education, vol. 28, no. 3, pp. 246–261, 

2020, doi: 10.1080/09669760.2020.1806044. 

[32]  L. Kurniasari, “Perbedaan kesiapan bersekolah anak yang akan memasuki jenjang sekolah dasar di Kota 

Samarinda (studi pada anak prasekolah akhir di TK Islam Al Jawahir dan TK Fastabiqul Khairat),” 

Universitas Airlangga, 2015. 

[33]  J. Lemelin, M. Boivin, N. Forget-Dubois, G. Dionne, J. R. Séguin, M. Brendgen, F. Vitaro, R. E. 

Tremblay, and D. Pérusse, “The genetic–environmental etiology of cognitive school readiness and later 

academic achievement in early childhood,” Child Development, vol. 78, no. 6, pp. 1855–1869, 2007, doi: 

10.1111/j.1467-8624.2007.01103.x. 

[34]  H. Z. Lubis, “Metode pengembangan bahasa anak pra sekolah,” Jurnal Raudhah, vol. 6, no. 2, 2018. 

[35]  S. M. Magdalena, “The effects of parental influences and school readiness of the child,” Procedia - Social 

and Behavioral Sciences, vol. 127, pp. 733–737, 2013, doi: 10.1016/j.sbspro.2014.03.345. 

[36]  R. H. Majzub and A. A. Rashid, “School readiness among preschool children,” Journal of Social and 

Behavioral Sciences, vol. 46, 2012. 
[37]  L. I. Mariyati and G. R. Afandi, “Tepatkah NST untuk mengukur kesiapan sekolah siswa sekolah dasar 

awal pada konteks Indonesia?” Jurnal Ilmiah Psikologi Terapan Fakultas Psikologi UMM, vol. 4, no. 2, 

2016. 



 https://doi.org/10.58421/gehu.v5i6.2006  

 

 

7315 

[38]  A. J. Mashburn and R. C. Pianta, “Social relationships and school readiness,” Early Education and 

Development, vol. 17, no. 1, pp. 151–176, 2006, doi: 10.1207/s15566935eed1701_7. 

[39]  P. H. Miller, “Developmental theories: Past, present, and future,” Developmental Review, vol. 66, p. 

101049, 2022, doi: 10.1016/j.dr.2022.101049. 

[40]  D. Mulyani, “Hubungan kesiapan belajar siswa dengan prestasi belajar,” Konselor, vol. 2, no. 1, 2013, 

doi: 10.24036/0201321729-0-00. 

[41]  S. Mulyanti, T. Kusmana, and T. Fitriani, “Pola pengasuhan orangtua terhadap perkembangan anak usia 

pra sekolah: Literature review,” Healthcare Nursing Journal, vol. 3, no. 2, pp. 116–124, 2021. 

[42]  E. I. Muñiz, E. J. Silver, and R. E. K. Stein, “Family routines and social-emotional school readiness 

among preschool-age children,” Journal of Developmental & Behavioral Pediatrics, vol. 35, no. 2, pp. 

93–99, 2014, doi: 10.1097/DBP.0000000000000021. 

[43]  S. Nurhayati, “Parental involvement in early childhood education for family empowerment in the digital 

age,” Jurnal Ilmiah Program Studi Pendidikan Luar Sekolah, vol. 10, 2021. 

[44]  S. Ongoren, “The role of parents in children’s school readiness,” Educational Policy Analysis and 

Strategic Research, vol. VI, no. 6, 2021. 
[45]  E. Poerwandari, Pendekatan Kualitatif dalam Penelitian Psikologi. Lembaga Pengembangan Sarana 

Pengukuran dan Pendidikan Psikologi, Fakultas Psikologi Universitas Indonesia, 2011. 

[46]  S. Pradini, P. Harkina, and V. Sandayanti, “Profil kesiapan masuk sekolah dasar usia 5–6 tahun di Bandar 

Lampung,” vol. 6, no. 1, 2020. 

[47]  U. Prihatsanti, S. Suryanto, and W. Hendriani, “Menggunakan studi kasus sebagai metode ilmiah dalam 

psikologi,” Buletin Psikologi, vol. 26, no. 2, pp. 126–136, 2018. 

[48] S. E. Rimm-Kaufman and R. C. Pianta, “An ecological perspective on the transition to kindergarten,” 

Journal of Applied Developmental Psychology, vol. 21, no. 5, pp. 491–511, 2000, doi: 10.1016/S0193-

3973(00)00051-4. 

[49] E. W. Saptandari, A. Febriani, and A. Kisriyani, “Siap sekolah dari rumah: Stimulasi aspek sosial-

emosional pada anak usia dini,” Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, vol. 6, no. 5, pp. 

4417–4430, 2022, doi: 10.31004/obsesi.v6i5.2002. 

[50]  R. E. Stake, The Art of Case Study Research. Sage, 1995. 

[51]  Sugiyono, Metode Penelitian Kualitatif. Alfabeta, 2020. 

[52]  S. U. Suhirwah, M. Andrian, and S. Iskandar, “Analisis miskonsepsi wali murid tentang kesiapan 

membaca anak usia dini menggunakan Certainty of Response Index,” vol. 7, no. 1, pp. 292–303, 2026, 

doi: 10.37985/murhum.v7i1.1758. 
[53]  K. L. P. Turnbull, D. M. C. Mateus, J. LoCasale-Crouch, F. L. Coolman, S. E. Hirt, and E. Okezie, 

“Family routines and practices that support the school readiness of young children living in poverty,” 

Early Childhood Research Quarterly, vol. 58, pp. 1–13, 2022, doi: 10.1016/j.ecresq.2021.07.004. 

[54]  P. R. Ujianti, P. A. Antara, M. V. A. Paramita, and P. S. D. Dewi, “Pelatihan keterampilan pengasuhan 

bagi orang tua untuk mendukung kesiapan bersekolah anak usia dini ke jenjang SD,” International 

Journal of Community Service Learning, vol. 6, no. 4, pp. 430–436, 2022, doi: 10.23887/ijcsl.v6i4.54072. 

[55]  M. L. Wood, L. Gunning, and M. Mon-Williams, “The relationship between ‘school readiness’ and later 

persistent absenteeism,” Royal Society Open Science, vol. 11, no. 6, 2024, doi: 10.1098/rsos.240272. 

[56]  X. Xia, “Parental involvement and Chinese children’s cognitive and social-emotional school readiness: 

Differential effects across family socioeconomic status,” Children and Youth Services Review, vol. 161, 

2024, doi: 10.1016/j.childyouth.2024.107647. 

[57]  X. Xia, R. K. Hackett, and L. Webster, “Chinese parental involvement and children’s school readiness: 

The moderating role of parenting style,” Early Education and Development, vol. 31, no. 2, pp. 250–268, 

2020, doi: 10.1080/10409289.2019.1643439. 

[58]  R. K. Yin, Qualitative Research from Start to Finish. The Guilford Press, 2011. 

[59]  I. Yuliantina, “Survei kesiapan bersekolah anak usia dini di Provinsi Banten tahun 2022,” Jurnal Obsesi: 

Jurnal Pendidikan Anak Usia Dini, vol. 7, no. 2, pp. 1422–1438, 2023, doi: 10.31004/obsesi.v7i2.3988. 
 


