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The rapid advancement of digital technology, alongside the growing
visibility of LGBTQ+ issues in contemporary society, presents
significant challenges for Christian-based schools in nurturing
students’ character and spiritual development. This study aims to
analyze and describe the digital education strategy model and the
school-based Christian Religious Education (CRE) curriculum
implemented at Gideon Senior High School, Jakarta, in anticipation of
students’ potential involvement in the LGBTQ+ community.
Employing a qualitative descriptive method with an inductive
approach, this research adopts case study and phenomenological
perspectives to gain an in-depth and contextual understanding. Data
were collected through participatory observation, in-depth interviews
with the principal and CRE teachers, and document analysis. The
research was conducted from January to April 2025, supported by
preliminary observations of LGBTQ+ issues over the previous three
years. The findings indicate that integrating digital education
strategies into CRE learning significantly enhances the relevance and
effectiveness of moral and spiritual instruction. The use of artificial
intelligence (Al), digital animations, podcasts, Zoom, and YouTube
fosters interactive, engaging learning experiences while supporting
teachers in delivering character-based guidance. Moreover, the
school-based CRE curriculum emphasises character formation
through structured teaching, mentoring, counselling, discipleship, and
spiritual practices such as worship, prayer, and fasting. It promotes
moral integrity, emotional maturity, self-awareness, responsible
decision-making, and a Christ-centred life guided by the Holy Spirit.
The study concludes that the synergy among digital innovation, faith-
based curriculum, and strong teacher-parent collaboration forms an
effective preventive model for holistic Christian education in the
contemporary digital era.

This is an open-access article under the CC BY-SA license.

©00

Corresponding Author:

Operahmat Halawa

Sekolah Tinggi Teologi Rahmat Emmanuel, Indonesia
Email: operahmathalawa99@gmail.com

Journal homepage: https://journal-gehu.com/index.php/gehu


https://journal-gehu.com/index.php/gehu/index
https://journal-gehu.com/index.php/gehu
https://creativecommons.org/licenses/by-sa/4.0/

2290 https://doi.org/10.58421/gehu.v5i2.1190

1. INTRODUCTION

The rapid development of digital technology and social media has significantly
influenced adolescents’ values, identities, and social behaviours, including their
understanding of sexuality and gender [1]. One of the most debated issues in contemporary
education is the increasing visibility of LGBTQ+ (Lesbian, Gay, Bisexual, Transgender,
Queer, and other gender identities) in online spaces and its potential impact on high school
students [2]. Schools are no longer only places for academic learning but also crucial
institutions for character formation, moral guidance, and identity development [3]. However,
many schools lack structured strategies and curricula to address sensitive social issues such
as LGBTQ+ in a systematic and educationally responsible manner. This situation constitutes
the core research problem of this study [4]. From a psychological perspective, international
organisations such as the American Psychological Association (APA) no longer classify
LGBTQ+ as a mental disorder but rather as part of human sexual and gender diversity (APA,
2020). In contrast, in many religious and cultural contexts, particularly in Indonesia,
LGBTQ+ is often viewed as conflicting with religious teachings, family values, and societal
norms [5]. This tension between global scientific perspectives and local religious and
cultural values poses a complex challenge for educators, especially Christian schools that
aim to nurture students based on biblical principles while also engaging critically with the
digital world [6].

In Indonesia, a large portion of society strongly rejects the existence of LGBTQ+
because it is considered incompatible with cultural norms and religious teachings [9].
Moreover, LGBTQ+ is often perceived as posing risks to health, education, and the moral
development of children and the nation’s younger generation [10]. As a result, LGBTQ+ has
become a highly debated issue in Indonesia and globally, generating both support and
opposition [11]. Among the main arguments raised are: first, LGBTQ+ is viewed as a
deviation from natural sexual orientation and divine order; second, it is seen as a threat to
the formation of prosperous families because it does not enable biological reproduction;
third, it is associated with the transmission of sexually transmitted diseases such as
HIV/AIDS; fourth, it is considered capable of spreading rapidly within society; and fifth, it
is believed to endanger the younger generation [12].

Several negative impacts attributed to LGBTQ+ lifestyles are also highlighted,
including increased risks of anal cancer among gay men, oral cancer linked to oral sex
practices, meningitis potentially related to sexual transmission, and significantly higher
vulnerability to HIV/AIDS due to multiple sexual partners [13]. In addition, educational
consequences are noted, as LGBTQ+ individuals are claimed to have a five-times higher
dropout rate compared to other students [14]. Concerns are also raised regarding sexual
harassment cases, including those involving minors. From a biblical perspective, the
destruction of Sodom and Gomorrah (Genesis 19) is interpreted as divine judgment against
sexual immorality, including same-sex acts [15]. Similarly, Romans 1:26—-27 is cited to argue
that same-sex relations represent disobedience to God and invite divine punishment. Based
on this view, believers are urged to avoid such behaviour and take preventive action to
protect the younger generation [16]. The rapid growth of the LGBTQ+ community in
Indonesia is considered alarming. Data attributed to the Ministry of Health in 2012 reported
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approximately 1,095,970 LGBTQ+ individuals nationwide, with West Java having the
highest number [17]. A 2015 survey often attributed to international sources claimed
Indonesia ranked fifth globally in LGBTQ+ population, estimating about 3% of Indonesians
(around 7.5 million people)[18]. Other reports in 2024 suggested that 8-10 million
Indonesian men had at some point engaged in same-sex experiences, with some remaining
active[19]. These figures are interpreted as indicating a continuous yearly increase.

Several high-profile cases in Indonesia, such as the Kelapa Gading gay party raid,
public caning in Aceh, a same-sex wedding in Bali, and a gay party in Surabaya, received
international media attention and were taken as evidence that LGBTQ+ issues constitute a
national emergency requiring urgent prevention. The problem is also seen as affecting
adolescents. Reports from schools in South Tangerang, Kuningan, and Garut indicate the
presence of students involved in same-sex relationships, including cases that became viral
on social media. Guidance counsellors reported that each year, some students show signs
associated with LGBTQ+ behaviour, suggesting that the issue is not limited to adults but is
present among high school students. Consequently, schools—especially senior high
schools—are considered a strategic arena for prevention. It is argued that early intervention
is necessary to help students understand their identity, build strong moral character, and
resist external influences. Given the pervasive use of digital technology among youth,
schools are encouraged to enter students’ digital world through digital-based education
strategies while also developing a structured curriculum to prevent students from being
drawn into LGBTQ+ communities. Overall, the text concludes that without proactive
educational strategies and curriculum design, schools risk becoming spaces where LGBTQ+
identities grow rather than places that safeguard students’ moral and character development.

A curriculum is a systematically planned arrangement of learning materials that
includes both content and objectives [20]. The implementation of a curriculum is a crucial
step in anticipating the highly prominent issue of LGBTQ+ that exists outside the school
environment, which has the potential to threaten and influence the character of students
within schools. In addition to implementing a curriculum aimed at preventing LGBTQ+
influence in schools, it is also important to adopt a digital education strategy that aligns
education with students’ realities in the digital world. This approach enables students to more
readily receive Christian Religious Education (CRE) delivered through digital-based
methods. Consequently, students can live in reverence to God, understand their true identity,
and avoid being drawn into or influenced by LGBTQ+ associations that are increasingly
prevalent both within school settings and in the broader social environment.

A digital education strategy model is a digitally-based learning plan designed to
achieve long-term educational goals in accordance with students’ situations, challenges, and
needs to attain expected outcomes [21]. A digital education strategy for anticipating
LGBTQ+ must be implemented through well-planned stages to ensure maximum
effectiveness, aligned with Christian-based education grounded in the Bible. There are four
digital-based educational strategy models for anticipating LGBTQ+, namely: (1) digital-
based counselling; (2) the use of digital media as a source of educational materials; (3) media
literacy education (using positive media that can present CRE materials); and (4) multimedia
for Christian testimony and outreach [23]. To effectively implement this digital-based
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education strategy model for anticipating LGBTQ+, several key components must be
established: (1) defining clear learning objectives; (2) determining an appropriate teaching
approach; (3) selecting the most suitable counseling methods, techniques, and learning
procedures; and (4) setting criteria for measuring the success of the learning process and
targeted outcomes [24].

Based on this digital education strategy framework, it is highly important to develop a
CRE curriculum specifically focused on anticipating the needs of LGBTQ+ students in
schools. This curriculum should aim to ensure that: (1) students can recognize and define
their identity while living in reverence to God; (2) students understand the psychological and
physical health risks of LGBTQ+ and its potential to damage their relationship with God;
(3) students can adapt to school and social environments without being influenced by
LGBTQ+ presence; (4) students demonstrate appropriate attitudes when confronting
LGBTQ+ phenomena; (5) students can maintain their faith amid the LGBTQ+ crisis in
society; (6) students understand the negative impacts of LGBTQ+; and (7) students grow
closer to God, live according to biblical truth, and experience spiritual growth in Christ Jesus.
In accordance with this curriculum, CRE teaching methods for anticipating LGBTQ+ should
include: (1) a mentoring and accompaniment approach; (2) an exemplary Christ-like life
model; (3) a loving and compassionate approach; and (4) a discipleship or mentoring
approach. Education is a conscious, planned effort to create a conducive learning
environment that enables students to realize their full potential. Education is essential for
children because it influences their growth and development in skills, knowledge, and
attitudes. Therefore, in efforts to prevent LGBTQ+ influence, it is highly necessary to
develop both a CRE curriculum and a digital education model in schools so that young
people can discover their identity, strengthen their faith, and resist negative social influences
associated with the growing prevalence of LGBTQ+.

Christian Religious Education (CRE) plays a strategic role as the foundation for
shaping students’ morals, character, and spirituality so that they live in accordance with the
values of biblical truth, centred on Christ, and guided by the Holy Spirit [25]. CRE is not
viewed as a separate subject from general education, but rather as an integral part that works
in harmony to form a responsible, moral, and character-driven generation [26]. Schools,
particularly senior high schools, are understood as crucial spaces for adolescent character
formation through the implementation of a CRE curriculum and digital education strategies
aligned with contemporary developments [27].

Several previous studies have examined related issues, such as how social media
significantly influences adolescents’ understanding of gender identity in urban schools [28].
Meanwhile, Christian Religious Education can strengthen students’ moral resilience when
integrated with character education programs [29]. Similarly, digital literacy programs in
schools help students critically evaluate online content related to sexuality[30]. However,
these studies either focus solely on digital literacy or on religious education separately. None
of them proposes an integrated model that combines digital education strategies with a
school-based PAK curriculum specifically to anticipate LGBTQ+ influences. This
constitutes the key research gap that this study seeks to address.
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Theoretically, this research is grounded in Social Learning Theory (Albert Bandura),
which explains that adolescents learn attitudes and behaviors through observation of media
and peers [4], Moral Development Theory by Lawrence Kohlberg, which emphasizes the
school’s role in guiding ethical reasoning [7]; and Christian Educational Theory, which
stresses character formation based on biblical values [8]. In the Indonesian context, where
religious and cultural norms strongly shape moral perspectives, this issue becomes more
complex. Therefore, this study aims to (1) identify digital influences related to LGBTQ+
among students at SMA Gideon, (2) analyse the existing CRE curriculum, (3) design an
integrated digital education and CRE model, and (4) evaluate its potential effectiveness. The
proposed solution includes digital literacy education, faith-based mentoring, counselling,
and collaboration with parents. This research is expected to contribute theoretically to the
faith-based digital education discourse and, practically, to the development of a structured,
contextually relevant model for Christian schools in Indonesia.

2. METHOD

This study employs a qualitative approach, a descriptive method, and an inductive
pattern of reasoning. The qualitative approach was chosen because this research aims to
deeply understand social and educational phenomena related to the model of digital
education strategies and the Christian Religious Education (PAK) curriculum in anticipating
LGBTQ+ within the school environment. Through this approach, the researcher seeks to
explore meanings, perspectives, experiences, and real practices occurring in the school
without reducing them to numerical or statistical forms. The inductive approach is used so
that research findings are developed based on field data rather than starting from
predetermined hypotheses.

Methodologically, this study integrates two main approaches, namely case study and
phenomenology. The case study approach is used to examine in depth the policies, strategies,
and educational practices at Gideon Senior High School in anticipation of the LGBTQ+
phenomenon. Meanwhile, the phenomenological approach is used to understand the
subjective meanings given by the school principal and teachers regarding LGBTQ+ issues,
as well as the strategies they implement within the context of Christian education.

This research was conducted at Gideon Senior High School, located on Jalan Bambu
Kuning Selatan, Jakarta. The school was purposively selected because it is considered
relevant and representative as a Christian-based school facing challenges from digital
development and contemporary social issues, including LGBTQ+ discourse. In addition,
Gideon Senior High School implements digital-based learning practices and has a structured
PAK curriculum that shapes students’ character, making it suitable for the focus of this study.

In this research, sampling in the quantitative sense was not applied. Instead, key
informants were selected based on their knowledge and involvement related to the research
focus. The main informants were the principal of Gideon Senior High School, as the
policymaker, and Christian Religious Education teachers, who are directly involved in
teaching and character formation of students. The selection of informants was based on
recommendations from the principal and on their involvement in planning and implementing
digital education strategies and the PAK curriculum.
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Data collection was conducted through three main techniques: observation, interviews,
and documentation. Observation was conducted in a non-participatory manner, with the
researcher present in the school environment to observe situations, interactions, and learning
practices, but not directly engage in school activities. The observations focused on the digital
learning environment, the implementation of PAK teaching, teacher-student interactions,
and school policies related to character development.

Interviews were conducted using a semi-structured technique with prepared interview
guidelines. Questions were shared with informants in advance so they could reflect and
prepare their responses. The interview process was carried out in stages, beginning with
initial interviews in February, followed by follow-up interviews in March to April to deepen
and clarify the data. All interview results were recorded, transcribed, and analysed to identify
key themes related to digital education strategies and the PAK curriculum in anticipating
LGBTQ+. Additionally, the researcher collected documentary data, including photographs
of school activities, PAK teaching materials, school policy documents, and other relevant
records. These documents served as supporting evidence to strengthen findings from
observations and interviews.

Data analysis was conducted systematically through several stages. First, data
reduction involved selecting and categorising information relevant to the research focus:
digital education strategy models, the PAK curriculum, and the school’s efforts to anticipate
LGBTQ+. Second, the reduced data were presented in structured descriptive narratives to
facilitate interpretation. Third, conclusions were drawn inductively from patterns and
relationships in the field data, with repeated verification to ensure validity.

To ensure data validity, this study applied the principles of credibility, transferability,
dependability, and confirmability. Credibility was maintained through data triangulation
among observation, interviews, and documentation. Transferability was achieved by
providing detailed descriptions of the research context, enabling comparisons with similar
settings. Dependability was ensured by maintaining consistency in research procedures,
while confirmability was ensured through transparency in data collection and analysis,
allowing findings to be traceable and accountable.

3. RESULTS AND DISCUSSION
3.1 Result
Digital Education Strategy Model
The findings regarding the digital education strategy model at Gideon Senior High
School were derived from in-depth interviews with six key informants, including the school
principal and five teachers. Overall, the informants consistently emphasised that a structured
digital education strategy is not merely an option but an urgent necessity for the school in
responding to technological development and contemporary educational demands.
According to the school principal, Ruth Mahulette, S.Pd.K., implementing a digital
education strategy is essential to expanding students’ access to learning through
technological tools and ensuring that teaching and learning processes remain effective and
relevant in the digital era. This perspective reflects the school’s awareness that education
cannot rely solely on conventional methods and must integrate digital platforms to enhance
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educational reach and quality. Filinus N., S.Pd., explained that although digital-based
learning had already been practised at the school—particularly through platforms such as
Zoom—there was a strong expectation that a more systematic and innovative digital strategy
would be developed. He stressed that digital learning should not be monotonous or limited
to virtual lectures but should incorporate creative methods that engage students and stimulate
their interest in learning.

Similarly, Naomi, S.Pd., highlighted that digital education is not only about technology
but also about building stronger relationships between teachers, students, and parents. She
noted that digital platforms could facilitate better communication and collaboration with
parents, enabling a more holistic approach to student development that balances academic
achievement with character formation. Yolanda P., S.Pd.K., viewed digital education as a
strategic necessity in preparing students for both higher education and the workforce. She
emphasised that by integrating technology into learning, students would not only gain
academic knowledge but also develop digital literacy and adaptability—skills that are
increasingly required in modern society.

Natan B., S.Pd., expressed strong support for digital education at Gideon Senior High
School, envisioning the school as a model institution in digital learning within Jakarta. He
emphasised the importance of innovation in teaching methods so that learning remains
dynamic, interactive, and meaningful rather than passive or teacher-centred. From a
technological perspective, Kevin Jonathan B., S.Kom, emphasised the potential of artificial
intelligence and multimedia tools such as animations, videos, podcasts, and interactive
content to enrich teaching practices. He suggested that digital learning should move beyond
conventional online classes and instead incorporate creative digital media to enhance student
engagement and comprehension.

Based on these perspectives, it can be concluded that the digital education strategy
model at Gideon Senior High School is widely recognised as a critical component of
contemporary education. The school aspires to create a learning environment that is
innovative, accessible, and student-centred by integrating digital tools in meaningful ways.
The expected outcomes include increased student motivation, improved learning quality,
stronger collaboration with parents, and better student preparation for the digital world.

School-Based PAK Curriculum

The second sub-focus of this study examined perceptions of the Christian Religious
Education (PAK) curriculum at Gideon Senior High School. Interviews with six informants
revealed that although PAK teaching had been implemented, it had not yet been formally
structured within a comprehensive school-based curriculum but rather relied primarily on
teacher-developed syllabi. The principal, Ruth Mahulette, S.Pd.K., described the PAK
curriculum as a structured framework that should guide students toward spiritual maturity,
ethical living, and Christ-like character. She emphasised that PAK should not only transmit
religious knowledge but also nurture students’ faith, moral values, and personal integrity.

Filinus N., S.Pd., pointed out that the absence of a formal PAK curriculum was a
significant gap in the school’s educational framework. He argued that a well-designed PAK
curriculum would provide deeper spiritual formation, helping students develop strong faith,
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moral discipline, and commitment to Christian values. Naomi, S.Pd., further explained that
PAK should extend beyond theological instruction to include personal development. She
believed that PAK should help students understand themselves, manage their emotions,
make responsible decisions, and live according to Christian principles. Yolanda P., S.Pd.K.,
emphasised that the PAK curriculum should be firmly grounded in biblical truth and serve
as a moral compass for students. She highlighted that the ultimate goal of PAK is to shape
students into individuals who reflect Christ-like character in their attitudes and behaviour.

According to Natan B., S.Pd., a structured PAK curriculum is essential to ensure that
teaching is systematic, purposeful, and aligned with biblical principles. He viewed the
curriculum as a guiding framework that ensures consistency and clarity in religious
instruction. Kevin Jonathan B., S.Kom, described the PAK curriculum as a planned
educational structure that integrates spiritual, moral, and character education. He emphasised
that PAK should foster holistic student development rather than focus solely on doctrinal
knowledge. In summary, the findings indicate that a formal PAK curriculum is considered
highly necessary at Gideon Senior High School. Such a curriculum is expected to provide
clear pedagogical direction, enhance spiritual formation, and support character education.
Through a structured PAK curriculum, teachers would be better equipped to guide students
toward intellectual, moral, and spiritual growth in alignment with Christian values.

Anticipating LGBTQ+”

The third sub-focus explored how the school perceives and responds to LGBTQ+
issues within the educational context. Interviews revealed that, while no formal policy or
program had yet been established to address this topic specifically, informants shared the
view that the issue should be considered within the school’s moral and spiritual education
framework. The principal, Ruth Mahulette, S.Pd.K., acknowledged that the school had not
implemented specific measures to address LGBTQ+ issues but recognised the importance
of preventive education to guide students in accordance with Christian teachings. Filinus N.,
S.Pd., emphasised that schools should play an active role in providing religious-based
guidance to help students navigate contemporary social influences. He suggested that
structured educational initiatives within PAK could help students develop strong moral
convictions.

Naomi, S.Pd., expressed concern about the increasing visibility of LGBTQ+ in society
and on social media. She supported the idea of incorporating discussions on identity, values,
and Christian ethics into the curriculum to help students maintain their faith and moral
integrity. Yolanda P., S.Pd.K., noted that although LGBTQ+ had long existed in society,
there had been little formal discussion of the issue within the school setting. She
recommended that the school provide educational forums or curriculum components that
address contemporary social challenges from a Christian perspective. Natan B., S.Pd.,
viewed anticipation of LGBTQ+ as part of the school’s responsibility to nurture students’
spiritual lives and help them understand their identity in accordance with biblical teachings.
Kevin Jonathan B., S.Kom, highlighted the importance of collaboration between teachers
and parents in addressing moral and social issues. He suggested that any educational
initiative should involve both school and family in guiding students.
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Overall, the findings suggest that while no specific cases had emerged at Gideon
Senior High School, the informants believed that proactive education was preferable to
reactive measures. They recommended developing a structured educational approach,
potentially through the PAK curriculum, that involves teachers and parents in guiding
students’ moral and spiritual development in response to contemporary social influences.

3.2 Discussion
Digital Education Strategy Model”

From a theoretical perspective, a digital education strategy model is a planned set of
instructional methods that utilise digital media, such as computers, smartphones, videos,
audio, animations, and online platforms, as learning tools to facilitate knowledge
construction and interaction between teachers and students. This aligns with the
Technological Pedagogical Content Knowledge (TPACK) framework, which emphasises
that effective digital learning emerges from the integration of technology, pedagogy, and
content rather than the mere use of digital tools [31].

Findings from interviews at SMA Gideon indicate that teachers perceive the digital
education strategy model not only as the use of technology but as an effort to create
innovative, engaging, and non-monotonous learning experiences. Teachers emphasised the
use of Al-based videos, animations, podcasts, Zoom, and YouTube as alternative
instructional media that make learning more accessible to students, teachers, and parents.
This supports previous research showing that multimedia learning can increase student
engagement, comprehension, and motivation [32], [33]

Previous studies also highlight that digital learning environments enhance flexibility
and remove spatial and temporal barriers in education [34]. Similarly, your findings reveal
that SMA Gideon views digital education as a way to make learning more inclusive and
collaborative, particularly by involving parents in the educational process. This aligns with
the idea that digital platforms can strengthen home-school communication and parental
engagement [35].

By synthesising theory and empirical findings, this study concludes that the digital
education strategy model at SMA Gideon functions as an innovative pedagogical approach
that integrates Al-based media and online platforms to foster interactive learning, increase
student motivation, and expand access to education beyond physical classrooms. This
supports the argument that digital education is not merely a technical shift but a pedagogical
transformation in contemporary schooling.

School-Based PAK Curriculum

Theoretically, a Christian Religious Education (PAK) curriculum is conceptualised as
a structured educational program grounded in biblical, theological, philosophical, and
psychological foundations [36]. Scholars argue that PAK should integrate spiritual
formation, moral development, and intellectual learning to nurture students’ holistic
character [37].

Interview findings at SMA Gideon reveal that the school currently relies mainly on
teacher-developed syllabi rather than a formalised PAK curriculum. Informants consistently
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expressed the need for a more structured curriculum that provides clear pedagogical
guidance, aligns teaching with biblical principles, and supports character formation. This
aligns with arguments in previous studies that a curriculum-based approach to religious
education enhances consistency, depth, and continuity in faith-based learning [38].

Moreover, teachers emphasised that PAK should not only transmit religious
knowledge but also cultivate emotional intelligence, self-awareness, responsibility,
decision-making skills, and moral integrity. This perspective is consistent with
contemporary Christian education scholarship, which advocates for transformative learning
rather than rote doctrinal instruction [39].

Previous research also indicates that a well-designed religious curriculum can
positively influence students’ moral reasoning, empathy, and ethical behaviour [40].
Similarly, SMA Gideon envisions its future PAK curriculum as a tool for shaping Christ-
like character, spiritual maturity, and ethical responsibility among students. Thus, this study
concludes that a formal school-based PAK curriculum is essential for SMA Gideon to ensure
systematic, values-based, and holistic Christian education that integrates faith, knowledge,
and character formation.

Anticipating LGBTQ+

From a theoretical standpoint, discussions about LGBTQ+ in education are complex
and contested. Some scholars within conservative religious frameworks argue that schools
should promote moral education based on specific religious doctrines [41]. In contrast,
mainstream educational research emphasises inclusive, non-discriminatory, and
psychologically supportive approaches to sexual and gender diversity [42], [43]. Your study
reflects the perspective of a Christian school community that views “anticipating LGBTQ+”
as a preventive educational responsibility carried out through religious instruction,
counselling, spiritual activities, and collaboration between teachers and parents. Informants
believed that structured PAK teaching, mentoring (pemuridan), counselling, and spiritual
programs could guide students toward what they consider biblically grounded identity and
behaviour.

However, this perspective differs from much of the contemporary academic literature,
which suggests that framing LGBTQ+ solely as a “risk” may contribute to stigma and
psychological harm among youth [42]. Research by UNESCO emphasises that schools
should provide safe, respectful, and inclusive environments rather than punitive or
exclusionary prevention models [43].

At the same time, studies on faith-based education acknowledge that religious schools
often integrate doctrinal beliefs into moral education while still having a duty to protect
students’ mental health and dignity (Francis & Village, 2015). In this sense, SMA Gideon’s
emphasis on counselling, mentorship, and parental involvement can be interpreted as a
pastoral rather than purely disciplinary approach.

Synthesising both theoretical and empirical perspectives, this study argues that
“anticipating LGBTQ+” at SMA Gideon is understood as a collaborative moral-spiritual
educational effort involving teachers, parents, counselling, PAK instruction, and spiritual
activities, aimed at guiding students in accordance with the school’s Christian values. Future
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curriculum development should balance doctrinal commitments with students’
psychological well-being and respect for diversity.

4. CONCLUSION

This study affirms that integrating digital education strategies with a school-based
Christian Religious Education (CRE) curriculum constitutes a contextual and adaptive
approach for Christian schools in responding to contemporary digital challenges. The
research highlights that technology, when aligned with faith-based educational objectives,
can function not merely as a pedagogical tool but as a formative medium that strengthens
character education, spiritual mentoring, and collaborative engagement between school and
family. The model developed in this study demonstrates that preventive educational efforts
are more effective when digital literacy, moral reasoning, pastoral care, and structured
curriculum design operate in synergy rather than in isolation.

From an academic perspective, this study suggests that faith-based institutions should
view digital transformation not as a threat but as an opportunity to reinforce value-based
education. In practice, the findings encourage Christian schools to design systematic,
technology-integrated curricula that are supported by parental involvement and counselling
frameworks. The study contributes to the broader discourse on digital pedagogy and
religious education by proposing an integrative model rather than a fragmented approach.
However, this research is limited to a single case study at Gideon Senior High School and
employs a qualitative descriptive design. The findings are therefore context-specific and
cannot be generalised to all Christian or public schools. Cultural, denominational, and
regional differences may influence implementation outcomes.

Future research is recommended to test this integrated model guantitatively across
multiple schools, compare its effectiveness with other character-education models, and
explore students’ long-term behavioural and spiritual development outcomes. For the
general public, this research contributes an educational framework demonstrating how
schools, families, and digital innovation can collaborate to nurture morally grounded and
spiritually resilient youth in the digital era.
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